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Big Picture CLIL

Mapping CLIL - words, curricula, concepts and input media - Keith Kelly (keithpkelly@gmail.com)

This article will explore organizations in CLIL, from mapping subject-specific terminology with mind
maps, their preparation, use in class, through encouraging self-study with Quizlet lists. We will look at
concept maps and making invisible general academic language visible and accessible. From language
we'll move on to curriculum maps and using organizations of curriculum content to highlight the 3Ds of
CLIL (concepts, procedures and language) and stress that it is here in the curriculum where teachers can
begin to make organized decisions about language in content. Lastly, we will explore 'ideas structures' in
input content and at the idea of mapping text or multi-media content to guide students through reading,
watching or listening to lesson input.

Introduction - Seeing the bigger picture

Some colleagues are attracted to CLIL 'projects’, small-scale time-bound activities which they can slot
into their curriculum. These CLIL projects offer a refreshing supplement to the 'regular' curriculum.

We're not going to talk about that approach to CLIL.

I'd like you to imagine that you are sitting with your curriculum document for the year to come. It's late
Summer and you are preparing for your classes. Open the document and turn to the first unit of work.
What you are likely to be looking at, if indeed your Ministry of Education provides such curriculum
guidelines, is a section heading, sub-topics and aims and objectives (outcomes and how to get there)
and within each sub-topic aims and objectives there will be information about new concepts and there
may be descriptors of skills. The skills may even be divided into categories, such as subject-specific (e.g.,
'science skills'), creative thinking skills, critical thinking skills, and if it's a very modern curriculum, it may
even have 'life skills' or 'soft skills'. What the document is NOT likely to include beyond key terms (epi-
thelial, muscular, nervous etc), is lanugage needed to help meet the demands of the aims, objectives,
and skills.

Students should be able to;

4, describe the structure. function. and interactions of the organs of the human digestive.
circulatory, and respiratory systems

5. conduct a habitat study; research and investigate the adaptation, competition and
nterdependence of organisms within specific habitats and commiinities

&, evaluate how human health i3 affected by: inherited factors and environmental factors
including mutrition; lifestyle choices; examine the role of micro-organisms in human health,

Figure 1: Excerpt from a curriculum document

The first thing to do, is immediately add a column to that curriculum document unit of work and call it
'useful language'. Add a second column and call that 'activities' or '‘procedures'. In the empty boxes you
now have in your curriculum document, begin to audit your subject for key language to accompany the
tasks you can use in your classes.

Key Language

There are three layers of language that a teacher can pay attention to in preparation of lessons: subject-
specific language, general academic language, and peripheral language. The subject-specific language
pretty much takes care of itself in terms of the curriculum guidelines. Biology teachers 'know' what spe-
cific terms they have to teach in a given unit. This language is frequently 'visible' in the textbooks, may
be bolded on the page, and may be listed in a glossary at the back of the book. General academic lan-
guage, on the other hand, tends not to be so obvious in the subject unless the teacher does something
to make it visible. The language of 'cause-effect’ is essential language in many areas of the curriculum
and making note of some of this language, in order to strategically plan how to integrate it into lessons
and activities is at the heart of a CLIL approach. Lastly, peripheral language, is the language of the class-
room, the organisation, the 'chat' of the classroom which it may also be useful for the teacher to 'moni-
tor', 'moderate' and plan for strategically.

Activities / procedures

Let's face it, every lesson on the same topic could be delivered in a very different way. All teachers have
their own preferences, their own styles. But, in a CLIL curriculum, there needs to be a strategy where
language is linked to what happens in the classroom. To give an example, the best way for a class to learn




how to use 'cause-effect' language in a science lesson is for there to be activities which 'make' the learn-
ers use this language. Now we are narrowing down the options, we can begin to talk about 'how' we
‘make the learners use this language'.

Guiding input is the use structures to help learners process text, process input media, and supporting
output refers to the provision of scaffolding for supporting learners to speak and to write. Collect as
many examples as possible of these, and list them in your empty boxes.

Now take a step back from your curriculum document for a moment.

Imagine having all of this language audited and all of these procedures listed for the entire curriculum
document. You will now be holding a CLIL curriculum document for your subject.

Step back further.

Talk to your colleagues, department heads, school management about what you have done. Share infor-
mation about what language is common and where in the different subject curricula. Now do this up and
own the age range as well. Plot and rearrange curriculum topics so that language and skills (procedures)
are 'joined up' across the curriculum. Get everyone to do the same across the entire school curriculum.
What you will be doing now is mapping CLIL across the school curriculum. When cause-effect language
now appears in Science, it will also make sense for, say, Geography. This same cause-effect language now
appears in the English language curriculum, perhaps just before it does in Science so that learners are
more prepared for the work they are about to do in Science.

Now, your school is on the same journey, and everyone is using the same map.
The details of mapping CLIL

What I'd like to do now is look at the above in more details, and giving examples of 'mapping' in different
parts of the curriculum subject areas.

1 subject-specific terminology

Begin mapping your subject-specific terminology. The benefit of giving your students maps of key ter-
minology from your subject is that you give them a 'basis' on which to build their subject language. The
maps can also be used for annotating in other languages. Give your students access to the software, and
encourage them to edit the maps with their own content terms (colour, shape, symbols, sound, video).

2 MindManager Smart - [geography_curriculurn_mrmp_full.emm®] = O X
M Datei Bearbeiten Ansicht Optionen Fenster  Hilfe - || (|56
£ B = e *
£ % & A5 &
x| % earth oo
B2 population &
u 4
- P
= _Physical } 7
= = 4 Secondary economy ' ?
=] natural resources @
N B )
B
™ =3
| :
[ Environmental Problems @
B= Maps and phatographs [
25 photographs acid rain @
£ e Maps maps and photographs The environment /" nuclear radiation
E relief desertification
distance deforestation
b
< >

Organizieren Titel

Personen | Technologie |

‘Wiszenschaft Lermen

BB

Figure 2: Example Mind Map - Secondary Geography (using MindManagerSmart)
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Encourage self-study using the maps (compare this with an approach which asks learners to write out
new words x times). Offer techniques for learners to memorise maps. The map is highly learner-friendly
and learning-friendly.

Put all your terms into Quizlet lists and give a homework for your learners to work on the week's list on
their smart phone, tablet, laptop etc at home, on the bus, at the bus stop. Build the maps and lists once,
use as many times as you like.

2 concept maps and general academic language

Concept maps like those at cmaps allow users to embed general academic language in the branches of
maps, unlike mind maps which just have 'cells' populated with language items.
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Figure 3: Example concept map - The Human Organism

Once you have audited and mapped the general academic language of a sub-topic in your subject,
consider how you can combine the subject-specific language with the general academic language in a
reference resource for learners to turn to in order to check that they do actually know what they are ex-
pected to know in your curriculum document.

3 curriculum maps

The three dimensions of CLIL are language, procedures and concepts. Curriculum guidlines for CLIL must
be designed in 3D.

=

concepts procedures language

Figure 4: The Mixing Desk Metaphor for CLIL



3D CLIL allows teachers to make considered decisions about how much attention they pay to the lan-
guage, the procedures and the concepts depending on where their students are at any given moment
in their learning and in the subject curriculum. Like a mixing desk in a music studio, the 'volume' can be
turned up or down on concepts, procedures and language, depending on specific learner needs.

Highlight concepts, procedures and language in your curriculum tables, link them to tasks, make deci-

sions about language initially here in your curriculum document.

4 concept structures

Another interesting way of looking at maps is to consider how you can map concept structures for use in
tools during lessons. These tools can be used for both 'guiding input' and / or 'supporting output'.

Identify ideas 'maps' in subject texts and in multi-media content to guide your students through lesson

input content.

Table 5.1 Funclions of language across the cur

Stago

Curriculum area
| Primary 1/¥er 1 | Maths
Primary 3fYear 3 People in the PasuHistory
Primnary 4/eir 4 FE

Primary SfYear § Sclence

Primary Trvear T

Socondary 2Vear @ |

Art

Secondary 4/Year 11

[ People and PlaceiGengraphy

Modern Studics/Citizenship

Note - SKILLS!!!
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Group sorfing cbjects ko
haavy and light

Class discussion reporting

findings of what games their
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age
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movements
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Discussion abou! the
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what might happen i the
fudure

Reporting on & visit o a
gallory

Functions of language
which may be used

Companng, clasadying,
agrasing, disagroaing,
dascriting
Ermuinng, cuestoning,
explaining. doscribing,
raporing

Planring, giving mstructions,
evaluating, suggasting,
BXpresaing position
explainmg

] r.‘,u';\drr:g. cl;lssif,uing,

evaluating, identfying,
hypithesisng, planning
predicling, repariing

Hypalhesising, infening
prediciing, speculating,
suggesling, wishing

Expreseng likes ana dislikes.
comparing, evakiating

agreeing and disagresing,
identifying |

Planning a visit to p

Geri Smyth, 2003, Helping Bilingual Pupils to Accees tha Curriculum

David Foulton Publishers, UK

Agking for p 1,
plEnning, suggesting, asking

for directions

.

Remember - Classifying
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varieties

categories

classes
two kinds

types
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consists of
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These are Y and Z
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kinds

Y and Z are types
categories
varieties

of X.

according to
‘We can classify X jon the basis of [W.
depending on

Figure : Procedures and skills in curriculum document and the lanugage that goes with them

Identify ideas structures and embed key language in these structures to support your learners in speak-
ing and writing in your subject.

Conclusions

What we've looked at in simple terms is the 'big picture' of organizing learning in a CLIL programme.
We've looked at the curriculum guidelines as a starting point for auditing language (3 layers: subject spe-
cific language, general academic language, peripheral language) and for highlighting key procedures (ac-
tivities) which respect the three dimensions of CLIL: concepts, procedures and language. We've looked
at mapping subject-specific language, and the maps as a self-study tool, along with apps like Quizletm
for learners. We've considered concept mapping for producing pictures of ALL the language in a unit of
work. We've also looked in closer detail at maps of content ideas and structures and how they can be
exploited to guide learners through input content, and support learners with their own spoken and writ-

ten content output.

All of the above is at the heart of the course - Putting CLIL into Practice to be held at Plovdiv Medical Uni-
versity, July 9th to 13th, 2018.

https://erasmus.mu-plovdiv.bg/en/putting-clil-into-practice-course/course-information/

Come join us!

Best wishes

Keith
www.factworld.info



Games in Education

The FACT group met on Saturday May 19th 2018 at Anglia School’s Kapitan Raicho premises in Plovdiv
with the aim of discussing games in education. This section presents a summary of what was shared and

discussed.
A word games

These games can be used with any number, in a large group, or whole class information sharing, usually
within a scenario or a role play. They also include 'guessing' games like Taboo. This first activity is taken
from 'Advanced Communication Games' by Jill Hadfield and gives an example which can be applied to
any subject. All you need is a collection of images related to the subject topic.

14 Defineit!

Type of activity
small group
card game

Function practised

defining

Exponent

Xisa .. . usedfor. ., -ing,

orXise . .. wedio . ..
e T T T

everyday and scientific objects

RULES

1 Play this gamein groups of three or four.

2 Shuffle the cards and deal them out equally to each
player. ' o

3 Lookatyour cards butdon't show them o the other
players. '

4 Player 1 chooses a card and defines the object in
the picture, for example, This is an object used for
measuring temperature. o
Do notsay the name of the objeat!

5 Theotherplayers must try o guess the name of the
object.

6 Thefirst playerto guess correctly may collect the
card and placeit face down on the table as a ‘trick’.

7 lfnoonecan guess, the first player mustdefine the
object againinaclearer way. -

8 Thenitisthe turn of the player whe guessed
correctly to choose a card and define it.

9 Althe endofthe game, the player with most ‘tricks
isthe winner.

How to use the game

Divide the class into groups of three or four,

Copy one set of cards for each group.

The cards should be shuffled and dealt out equally
to each player in the group.

The first player chooses a card and defines it
{without saying the name of the object).

The other players must guess what the object is.
The first player to say the name of the object
correctly, may collect the slip of paper as a “trick’,
and the turn passes to hinvher.

[fno onecan guess, the first player must try to
define the object again.

The object of the game is to collect the maost
‘tricks’.

A rules sheet [or this game is to be found at the back
of the book.

Problem vocabulary

tood, instraent, container, theniometer, barometer,
sparener, covkscrew, sereedriver, Hi-opeaer, botHle-opener,
pram, paperelip, megnifying glass, measure, bang,
pressure, contait, lold together, experiments, conveying,
supporting, magnifying

I
I
I
I
I
I
I
I
I
-+

Advanced communication games (Jill Hadfield - Wesley Longman)

Another sources of excellent vocabulary games ideas is 'Vocabulary Games and Activities' from Peter

Watcyn-Jones, Penguin.

The 'guess the word/object' example above can be adapted to a number of similar activities.



1 - 'Guess the Post-it': Students are put into two teams (teams of 3/4). Students are given a number of
post-its to write terms on from a set topic (they can use their textbook if needed to find words). Once
they have written the terms, they hand the pile of terms upside down to the other team, and receive a
pile from them. Team A goes first, and one player sticks a Post-it to their forehead. The student with the
Post-it can ask any questions they like to their team mates, but team mates can only answer 'yes' or 'no'.
If the student with the Post-it is able to guess the term, the team gets a point. If it is not guessed the
term is replaced to the bottom of the pile and the turn passes to the other team. Time limit - one minute
per turn.

2 - 'Taboo': Students are put into two teams. Each team has a pile of scrap paper on which to write terms
from a specific topic. The papers are folded and placed into a basket and mixed. Team A goes first, and
one student picks out a paper and tries to describe it to team mates without mentioning the word itself,
or derivitives of the word. If team mates guess the word, it is discarded and another taken, described. If
it is not guessed, the paper is folded and replaced into the basket. A point is given for each word guessed
within a one-minute time limit per turn. Then team B takes a turn, and so on until all the words have
been guessed.

3 - 20 Questions: An old favourite game where one student 'thinks' of a term (place, orbject, person,
process) and the other students can ask questions to which the student is only allowed to answer 'yes'
or 'no' and counts on their fingers from 20 down to zero. Can be played in teams. If the group guess the
term, the person with the correct answer takes a turn.

4 - Without 3 Words: The class is given a category to think about, for example 'mammals'. Each student
is given a sheet of paper on which they write a term from this given category. Then the sheets are col-
lected in and handed back out so that each student gets a different word from the one they wrote. On
this second sheet, the students must write three associated words to do with the word they see written
down. Be quick, make them write the first things that come to mind. The sheets are collected in once
again, and now the group can be split into two teams. One student from team A takes a sheet, and must
describe the 'head' word WITHOUT mentioning the three words written underneath. If the team guesses
it correctly within the time limit (one minute), the team gets a point, if not, the sheet is returned to the
bottom of the pile and the turn passes to the other team.

[ A L ik e g
T

5 - Word Bingo (or with parts of words): Students are given a sheet with a
table containing 5 x 5 words (or parts of words). Teacher gives a definition,
and if the students have the term or part of word, they cross it out. First stu-
dents to make a line, and/or full house wins a prize.

created using www.wordmint.com

6 - Word search: As with 'word bingo' there are plenty of sites out there for
creating other word activities, Word Search is one of these. A mechanical
puzzle activity where students have to find themed or topic related words
'hidden' among a page of random letters.
http://puzzlemaker.discoveryeducation.com/WordSearchSetupForm.asp

7 - Crosswords: Themed crosswords are a similar puzzle game which lend
themselves to language development and what is essentially a reading and
vocabulary activity can easily be turned into a paired speaking activity if you prepare your crossword so
that student A has half and B the other half of the answers filled in. This way, they have to talk to each
other to fill in the words missing from their own version of the crossword.

32 HALF A CROSSWORD: 32 HALF A CROSSWORD:
GROUP
SPORTS, HOBBIES AND PASTIMES UP A SPORTS, HOBBIES AND PASTIMES BROUF B
Wk i Grougs A and B, You ans A Wk i Groupe A and 8. You are 8
The crosswond below (s anly half ifed in. Group B also have a crossword thal is only The crossward below (s anly Tl ifed in. Growg A 8150 have a crossword [hat S oy
half filled in, Take i i fwns fo ask what the missing words are (e.g. “What's 2 acroas ™) alf e in. Take it in Lums ta ask what e missing wards are (8.0, “What's 2 down )
and amswar by g i explan sach wond and answer by inping to explain sach wond
o]
Lo - L FeomeAL]L]
T - I S N - N
__:J_ll_|_.J_ M T T Je [aMPliNG|
< |k mpu X el H
R = 1 T . s

From Vocabulary Games and Activities for Teachers (Watcyn-Jones, Penguin)

8



8 Hangman: Needs little introduction. Medical terminology hangman was offered!
https://www.quia.com/hm/160352.html

Online language games and activities are a growing area of possibility. We just mention Quizlet here as
a favourite in our group - www.quizlet.com. Bear in mind that with Quizlet, you only need upload lists of
words and definitions and the site does everything else for you, including creating word guessing games
and races against each other and the clock!

B Grammar games

1 Broken sentences: These are good for both terminology and grammar, split up sentences, put the piec-
es on cards and get students matching them up.

7 BROKEMN SENTEMCES 3

7 Broken sentences 3 Intermediate

In this activity students have to put together sentences
which have been broken up into three parts.

Method
1 Copy and cut up the broken sentences on page 33,
so there 1s one senlence for each group of three
students in the class.

2 Students walk around the room trying to find their
| wan't get... ..married until I'm... ..at least 25. “group”™. Once they have, they sit down.
' 3 Check by gerting each group o read out their
sentence,
I'd mshoanmo o | narma if | waran't hammar writh it

From Grammar Games and Activities - Peter Watcyn-Jones, Penguin

2 Body grammar: This game was offered for younger learners, but like
Broken Sentences above can be adapted for older students and incor-
porate content material.

With Body Grammar, students are given one part of a sentence on a
coloured card, and they have to get up move around to place them-
selve in the correct order to make a sensible sentence, the colours re-
lating to parts of sentences.

3 Ranking:

Another favourite from Watcy-Jones is Grammar Games and Activities.
| like the ranking activities, they seem to fit in with a 'concepts and
procedures' approach found in CLIL and lend themselves to a content

focus.




103 Rank order 1
Intarmadiate

In this and the following two activities, students have torank
things ifi order of importance, working first alone, then in

103 RANK ORDER 1

What are you afraid of? . .
pairs and finally in groups.

You Pairs Gﬂ’ Y
1 Failing a test or exam. | [ Ermmm

 E— —
8 Looking foalish in frant of athers. | Ranking items on a scale; Use of comparatives when dis-
3 Heing a passenger in an aeroplane. i 1 ] I':Hf-“ﬂx the order ﬂfl-ffm

!_. | | Method

4 Hats and mice.

1 Give each student a copy of the handout on page 171.
2 Tell each student to choose twelve items from the list

5  Hypodermic needbes,

¢ Peingdlone | that they are most afraid of. There is no need to rank
7 Death. them at this stage. They simply put a tick or a cross in the
8 Blood, T B boxes marked You. Set a time limit
o Heighes ] [ 3 Mow everyone works in pairs. Working together, they
— — — choose ten items from the items they have both chosen.
1 Losing my job, L __' |- mgr m}lmlmmmpmrm'u.}m:,rllmkthﬁeinﬂw
11 Closed spaces, e.g. lifts | boxes marked Pairs. Again, set a time limit.
12 Spiders ar snakes, | F‘uu]ly. they work in ETOUpS of 3-4, This T.il'he,, from
18 Strange dogs AR their list of eight, they choose six items, but this time
. N . — 1 they try to rank them in order, with 1 being the item they
i Being alone in a train compartment with a complete N ~
stranger, L | are most afraid of, They mark these in the boxes marked
15 Thunderstorms. | Group. Set a time limit as usual,
16 Meeting someone for the first time, ! Asa fﬂ“ﬂw'l.lp, ask one person from each group Lo list
17 Speaking in front of 8 group of people. I their choices. (You could even write them up on the
! | A board, to see if people share the same fears.)
18 o being g success L] Acknowledgement: The statemenis for this activity and activities

19 Being a passenger in a car which is being driven fast,

| 104105 are adepted from The Book of Tests by Dr. Michael
11 Mathenson, published by Fontana Paperbacks, 1984,

A (Anyihing else?

C Board Games

1 What would they say: A nice DIY board game from practising crazy questions and acting out fantastic
answers!

This game was brought to our FACT meeting, but we
don’t have a link. Do please report to us where it is
from if you know, so that we can acknowledge the
source of this very creative language game.

ZOMBIE

DRAGON

L

You play as individuals in a small group, each with a counter
(a coin?) and you roll the dice to move along the board.

character, then you pick a card
and spin the wheel.

-
Where you stop, you adopt that i'

10



Our discussion then threw up a number of other board games.

2 Scrabble: available in many languages these days and online in several versions and formats.

3 Pictionary: In the original Pictionary game, you play in a team, you pick a card and then you have to
draw a picture of the word in the category you have from where you land on the board after rolling the
dice. It could be 'Person, place or animal', for example. So, your word may be 'Niagara Falls', which you
then have to draw on a sheet of paper for your team to guess. If they get it right in a limited time, you
play again. This can be easily adapted to content themes and cards.

4 Dixit: Another board game with pictures. Here, you play as individuals. Each player receives a hand of
cards containing fantastic art images and whoever has the turn has to say a phrase, or saying they as-
sociate with their chosen card. They say their phrase to the group and place their card faced down on
the table. Then the other players have to choose a card from their hand which most closely represents
the phrase just spoken. When all cards have been placed down on the table, the person whose go it is,
turns all the cards over, and the other players then must decide which was the original card placed down
on the table. The player who chose the card and saying, reveals which is their card. You get a variety of
points which move you along the board according to how many or few guess your card.

5 Guess Who: Guess Who is a simple board game for two where each player has a collection of pictures
of people's faces. Student A picks a picture and Student B must then ask questions to 'Guess Whao', such
as 'Does he have red hair?', and according to the answers, 'yes' or 'no', they must identify who the pic-
ture is by eliminating those pictures on their side of the game which do not fit the description.

D Card games: Cinquillo

Moving on from Dixit, we also spoke about ‘Card Games’ as we had one to hand called ‘Cinquillo’ which
is a maths card game where each player takes a card without looking at it, and sticks it to their forehead.
Looking at the other cards, each player has to guess the sum total of all the cards and deduce as closely
as possible the value of their own card.

E Dice games: Story Dice

Story dice are simply a set of dice with faces covered in small drawings or pictures. You roll the dice and
tell a story. Great language!

F Extras:

- Remember the text on the board: You have a core text, you'd like your students to 'know' the content
of it. Do it as a boring dictation with the class. Tell them to close their books. Ask them to remember and
you write it up on the board as they speak, help them where needed to recreate the text.

Once it's there, begin to delete 'easy' parts, like function words 'a’, 'the'. Once you've gone through,
ask someone to 'read' the text. Now delete something else, simple like 'is', 'are' and ask someone else
to read it. Continue till you delete the whole text down to its core 'content' words. Ask someone to
read it. Now delete the entire text, ask if anyone can remember it. Then let them check their own dic-
tations.

- Running Dictation: Put students in pairs. Student A is the writer, and B the runner. Stick a text on the
wall of the classroom and then tell B to go to the text to memorise as much as possible, come back and
dictate it to A and continue till they finish. Then they check with the original.

- Describe and draw: Put students in pairs, give one a drawing, the other a pencil and sheet of paper. Tell
A to describe their picture to B, then let them compare.

- Decision making role plays

www.decide.eu is a platform of issues and problems for group role playing in many languages. 'Blood
Pressure' is one theme, for example. You download the information cards and sheets and groups of stu-
dents must read, and make agreed decisions as a group to 'solve' the issue at hand.

Articles

1 Language learning through interactive games (Sprakinlarning med interaktiva spel)
Ece Khatibi & Eva Cowie
https://muep.mau.se/bitstream/handle/2043/16116/EceandEvafinalexampaperl.pdf ((200518))

Conclusions - underused, technology is available, encourages communication

Must read! - 2.5.3 Interactive Games and Learning (learning by doing brings total immersion (Minecraft)
- learning by making mistakes (Quizlet) - goal oriented learning is key - discovery learning is central - task-
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based learning goes straight to the problem - situated learning gives meaning - role playing increases
learning.

2 Games in the Teaching of English
Blanka Frydrychova Klimova
https://www.researchgate.net/publication/282536479 Games_in_the_Teaching_of_ English ((200518))

Nice readable summary and discussion of 'language' focused games.

3 Language learning apps or games: an investigation utilizing the RETAIN model
Glenda A. Gunter, Laurie O. Campbell, Junia Braga, Marcos Racilan, Valeska Virginia S. Souza
http://www.scielo.br/pdf/rbla/2016nahead/1984-6398-rbla-1984-639820168543.pdf ((200518))

| read this because of its focus on apps, and simply because | don't think much about them in my work.
There is a lot of research and evidence to show they can boost learning.

Conclusion - I'm now going to look for games | do know, and if they are available in a language | am
learning.

4 The use of games in the language classroom
Sigridur Dogg Sigurdardottir
https://skemman.is/bitstream/1946/6467/1/Sigridurdogg2010.pdf ((200518))

Highlights key categories and gives one 'really good' activity for each category.

Forum discussion
Oodles of forum suggestions for classroom games:
https://boardgamegeek.com/thread/180370/good-esl-games

Dinosaur series - Anglia School
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Ancient Greek Olympics and ancient Greek philosophy
Mag. Thomas Ziegelwagner, MSc., teacher BHAK St. Poelten, Austria

e-mail: thomas.ziegelwagner@gmail.com

Purpose of the material: Students are enabled to understand the basic ideas, reasons for and meaning of the Ancient
Greek Olympic Games and to get a first insight into ancient Greek philosophy and its most important proponents. In
addition, the tasks help students to learn new sports vocabulary and basic philosophical and medical expressions in
connection with Greek philosophy.

How to use the material:

Lesson plan:

Part 1:

* Teacher asks students to brainstorm ideas in pairs or small groups about the modern day Olympic Games — e.g.
when they take place, where they take place, the name of some disciplines, how people can watch the events, the
reasons why spectators and sports people take part in the Olympics. Discussion of results in plenary. (5-10 min-
utes)

* Students watch a short documentary (12 minutes) about the Ancient Olympic Games:

- While watching they are supposed to take notes on the following topics (Worksheet 1): (12 minutes)

1. The sacred site where the Olympic Games were held and the religious aspect of the event.
2. The spectators
The different disciplines

The video can be found on YouTube: https://www.youtube.com/watch?v=ht1j4 qV6js

It can also be played with subtitles in order to make understanding easier.
If necessary the teacher can show the video twice, depending on the level of the students.

e Teacher compares results with students (5 minutes)

Part 2:

* Students get two pages of text input about Ancient Greek Philosophy and Science (Worksheet 2) and are sup-
posed to read the text carefully. (10 minutes)

* Students get a quiz (Worksheet 3) that lists a number of famous Greek Philosophers and discoveries or philo-
sophical statements/achievements that these philosophers made but in a mixed up order — the task of the students
is to match the philosophers with the discoveries/statements/achievements. (5 minutes)

» Students get together in groups of four and compare and discuss their results (5 minutes)

» Teacher compares the results with the students/groups. (5 minutes)

Part 3:

» Students get a page with a crossword (Worksheet 3). The crossword features words and phrases that came up in
parts 1 and 2. (5 minutes)

Sources:

Cootes, R. J., Snellgrove, L. E., The Ancient World, Longman Secondary Histories, Edinburgh 2004, p. 114-115.
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Internet sources:
Encyclopaedia Britannica: Text about Eratosthenes

https://www.britannica.com/biography/Eratosthenes

History in an hour: Text about Herophilus and Erasistratus

http://www.historyinanhour.com/2012/12/17/herophilus-and-erasistratus/

Puzzle-maker: Helps you create crosswords

https://www.puzzle-maker.com/

YouTube: Video on the Ancient Olympic Games
https://www.youtube.com/watch?v=ht1j4_qV6js

Worksheet 1 Ancient Olympic Games:

Task 1: Brainstorming — what comes to your mind when you hear the term ‘modern Olympic Games’? Discuss the
following aspects with your neighbours:

*  When do the modern Olympic Games take place?

*  Where are they held?

* Name some of the disciplines which are part of the modern Olympics.
* Explain how people can watch the Olympics.

» Discuss why spectators and sports people want to be a part of the Olympics.

Task 2: Watch the documentary on the Ancient Olympic Games (https:/www.youtube.com/watch?v=ht1j4 qV6js)
and take notes on the following topics:

1. The sacred site where the Olympic Games were held and the religious aspect of the event.
2. The spectators (who, how many, how they watched the games)

3. The different disciplines

Worksheet 2 — Ancient Greek philosophy and science:

Task 1: Read the two texts below carefully.

Socrates, Plato and Aristotle:

The Greeks loved to ask questions about life and nature, knowledge and truth. A questioning search for the true
meaning of things is called philosophy. The greatest Greek philosopher, Socrates, was an ugly, clumsy man who
would stop passers-by in the street and ask questions like *What is love?” or "What is justice?’. Some people were
merely annoyed and hurried on. Others found themselves forced to think deeply about such matters.

Socrates did not write any books, but a lot of what he said was written down by his pupils, particularly
Plato. Plato’s writings are not always an accurate account of Socrates’s opinions but thanks to him we can get some
idea of the fascinating conversations the philosopher had with his friends. Such an outspoken man made enemies
as well as friends. Eventually Socrates was accused of leading young people astray with his talk. He was sentenced
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to death and, although he could easily have escaped, he refused to do so because it would have meant breaking the
city’s laws. He died bravely, talking to his friends as he sipped a cup of poison.

Plato was different from his famous master. He wrote poems and plays, and also studied science. He had
a keen interest in politics and this led him to found a school for statesmen. However, his only attempt to train a real
statesman, Dionysius of Syracuse, was a failure. His book, ‘'The Republic’, describes what he thought to be a perfect
city-state. Plato did not believe in democracy. He favoured the rule of “philosopher-kings” who would spend many
years being specially educated for the task. Plato’s book, which is written in the form of discussions between So-
crates and his friends, has influenced people ever since, especially on the subject of education.

Another famous Greek philosopher, Aristotle, set out to gather as much information as possible about the
world around him. "All men possess by nature the desire to know’, he wrote. It was certainly true of Aristotle him-
self. Altogether, he is said to have written 146 books, although some were almost certainly written by his pupils. The
few which survive show the great variety of his interests. For example, there is one 'On Alexander’, a military con-
queror, who was his pupil for three years, and others ‘On drunkenness” and "On being given in marriage’. He also
wrote important books on politics and oratory (the art of public speaking). Aristotle founded a school in Athens. It
was called Lyceum because it was near a temple called the Apollo Lyceius.

Eureka!

The Greeks” curiosity led to many discoveries in mathematics and science. For example, Pythagoras and his pupils
established a number of important rules for geometry. Pythagoras also declared the world to be round when most
people thought it was flat. Aristarchus was the first man known to have suggested that the earth and planets moved
around the sun, instead the other way round. Another Greek scientist, Archimedes of Syracuse, realised as he sat in
his bath that a body placed in water displaces the same volume of water itself. Delighted, he jumped out naked and
ran through the streets shouting ‘Eureka, Eureka!” (I've found it.).

Hippocrates was the first famous Greek doctor. He founded a hospital and wrote books on medicine. His
habit of keeping a careful watch on a patient and recording every symptom is the basis of the way doctors work to-
day. Hippocrates described how he believed a good doctor should behave:

Carry out your treatment in a calm and orderly way ... What is needed is often not reasoned
diagnosis but practical help. So you must predict the outcome from your previous
experience ... Be brief, be encouraging and sympathetic, show care and reply to objections,
meet any difficulties with calm assurance, forbid noise and disturbance, be ready to do
what has to be done.

Few doctors of Hippocrates's day would have lived up to such standards. Indeed many of them relied on herbs,
magic spells and superstition. Hippocrates once said it was fortunate that serious illnesses were in the minority be-
cause the same was true of good doctors!

Herophilus and Erasistratus, conducted ground-breaking investigations into internal human anatomy. This
research was important not only because it corrected many ancient misconceptions about the body, but because
the doctors are believed to have reached their conclusions by dissecting human corpses, a practice outlawed in the
Ancient World. Herophilus concluded that the brain was therefore the controlling organ in Man, through which ‘all
bodily actions are accomplished’. One of Erasistratus’ most important works focused on the veins and the arteries
and he appears to have been very close to discovering the circulation of the blood, a feat eventually achieved by
English physician William Harvey in 1628 CE.

Eratosthenes made the first measurement of the size of Earth for which any details are known. He was able
to calculate the circumference of Earth, obtaining 250,000 stadia. His measurement of Earth’s circumference may
have varied by 0.5 to 17 percent from the value accepted by modern astronomers, but it was certainly in the right
range.

Task 2:
Match the Greek philosophers below (A-J) with their discoveries or statements (1-10)!

1 2 3 4 5 6 7 8 9 10
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GREEK PHILOSOPHY AND SCIENCE
Or
‘I know that I know nothing”

The ancient Greeks loved to ask questions about life and nature, knowledge and truth. A questioning search for the
true meaning of things is called philosophy. By doing this, the Greeks made many scientific discoveries, many of
which would take centuries to be rediscovered after the end of the Roman Empire.

» Here you have a list of names of some of the most famous Greek philosophers and scientists. Try to match them
with the discoveries or philosophical statements/achievements below:

A) Plato, B) Hippocrates; C) Aristarchus; D) Aristotle; E) Pythagoras; F) Archimedes; G) Erasistratus; H)
Herophilus; I) Socrates; J) Eratosthenes

1) He found out that the earth and other planets revolve around the sun and not, as many people believed before him
and after him that the sun and the planets revolve around the earth.

2) He produced the most accurate map that had yet been devised, calculated the circumference of the earth with an
error of less than 200 miles and suggested that one could reach India by sailing west.

3) He was the first to practise human dissection and managed a detailed description of the brain, discovered the
pulse and that the arteries contain only blood and that their function is to carry blood from the heart to all parts of
the body.

4) He practised vivisection, discovered the valves of the heart and that the ultimate branches of the veins and arteries
are connected.

5) He found out that when he sat in his bath that a body placed in water displaces the same volume of water itself.

6) He and his pupils established a number of important rules for geometry. A theorem that allows you to calculate
the lengths of the sides of a right triangle (a*>+b?=c?) is named after him.

7) He founded a hospital and wrote books on medicine. His habit of keeping a careful watch on a patient and record-
ing every symptom is the basis of the way doctors work today.

8) He believed that true knowledge can only be gained by constantly questioning assumptions that underlie all we
do. He was sentenced to death for not believing in the gods and corrupting the youth and forced to drink a cup of
hemlock (a poison).

9) He was an idealist and believed in order, harmony and morality. He wrote a famous book called "The Republic” in
which he describes what he thought to be a perfect city state.

10) He either invented or contributed to numerous fields of scientific study like biology, chemistry, astrology, logics,
ethics, political theory and the history of sport. He was also a teacher of Alexander the Great. In the Middle Ages he
would be regarded to be almost as knowledgeable as God and would be the prime source of reference for almost all
scientific questions

Task 3:

Get together in groups of four and compare and discuss your results. Try to convince your fellow group members
that your solution is right with useful arguments. If you cannot reach an agreement in the group, you can agree to
disagree and find out what is correct when we compare it in class.

Worksheet 3

Follow-up exercise: Do the crossword with words and phrases from the lesson on the Ancient Olympic Games and
Ancient Greek Philosophy.
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Ancient Greek Olympics and Philosophy

C1 T [TTTT] ] O O

ACROSS:

2) tubes in the body of a person which carry blood to the heart

10) people watching an event (e.g. a sports event)

13) something that is done for someone in order to show affection or respect (adjective)
14) to move around the central star in a solar system

15) holy area

16) to create something new

DOWN:

1) an expectation or supposition that something will happen

3) to add to something

4) a flat shape that has three straight sides and three angles one of which is 90 degrees
5) a sports event with five different disciplines

6) the circular distance around the earth’s equator

7) a sports event in which athletes try to sling a heavy, round plate as far as possible

8) a competition in which a vehicle with two wheels is pulled by horses

9) a high jump which athletes make over a bar with the help of a long stick

11) to establish, to form, or to start something new like a company, a school, or a town
12) a sports competition in which athletes try to throw a spear as far as possible

Key for tasks:
Matching exercise: | -C  2-J] 3-H 4-G 5-F 6-E 7-B 8-1 9-A

Crossword: Across: 2) veins 10) spectators 13) dedicated 14) revolve around the sun
15) sacred place 16) invent
Down: 1) assumption 3) contribute 4) right triangle 5) pentathlon 6)
6) circumference 7) discus throw 8) chariot race 9) pole vault 11) found
12) javelin

10-D
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A few reflective comments on the CLIL-lesson about the ancient Greek Olympics
and ancient Greek philosophy:

From a language point of view the lesson gives students the opportunity to practise four different skills.

In part 1 (the brainstorming about modern Olympic Games) students practise speaking in pairs and discussing ideas
in plenary. If they take a few notes in writing, they also practise this skill to a certain extent. The teacher should be
ready to supply new words (e.g. different sports disciplines of the Olympics) if and when students need them.

In addition, they get the opportunity to train listening skills while watching the documentary about the ancient
Olympic Games and listening to the explanations given. For some students it may also be useful to play the video
with subtitles to make comprehension easier. Depending on the level of the students, it can become necessary to
show parts of the documentary or the whole film a second time. This can mean, however, that it will not be possible
to do all the tasks within one lesson.

Again some writing skills are required when students try to take notes concerning the different aspects of the ancient
Olympic Games. And speaking skills are tested to some extent when students compare and discuss their results in

plenary.

In part 2 students are asked to do some intensive reading in an effort to understand the text in detail in order to do
the following matching exercise. Depending on how much they remember, they may have to reread parts of the text
again to be able to solve the task correctly. Again speaking skills come into play when comparing the results of the
reading task in class.

Part 3, finally, offers the opportunity to remember and recycle some of the words and phrases which appeared in
the documentary, in the reading text or in the matching exercise with the help of a crossword. For the teacher it is
important to keep the vocabulary items which show up in this exercise in mind throughout the whole lesson and to
make sure, therefore, that these words and phrases are known and explained to the students as they go through the
different tasks. If this is not the case, students may have a hard (and probably also frustrating) time trying to solve
the crossword.

Dinosaur series - Anglia School
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YaBosiBaHe HA pe3yJTaTuTe ¢ eAMH YPOK: ,,A3 CbM Y0BEKbT*

Beponuka IletkoBa, ct. yunren no bEJI, Mckpa Henemuesa, ct. yuuren no ucropus

u nuBwin3anus - [ICABT ,,A.C.ITonos*, Codusi; weronika.petkowa@abv.bg

bescniopen daxr e, ye CbBpEMEHHOTO YUMIIHIIE [TOCTaBs TOJIEMU MTPEIU3BUKATENICTBA MIPEl yUUTe-
ns1. Toit TpsiOBa 1a 0Oyuasa, /1a Bb3MHUTAaBa, Ja CIICUEI BHUMAaHUETO, IOBEPUETO U YBAKEHUETO Ha
€/1Ha ayAUTOPHUs, KOSITO € C IPECUTEHU CETUBA, KOSITO € BCE MO-TPYHO Ja ObJie MOTHUBUpPaHa. Ypo-
KbT B YUWIHIIE OT/IaBHA € U3JISI3bJI OT OHE3H I'PAaHUIM, KOUTO MHO3MHA OT HAC MOMHST U CBbpP3Bar
C BpEMETO, Koraro cMe omin yueHuny. [Ipenn3BuKkarencTBo € 1a npernojiaBail XyMaHUTapHU JHC-
LUUIUIMHYA Ha YYEHUIIH, KOUTO Ca JIOILIN B YUMUJIUILE, 32 J1a pabOTAT OCHOBHO € KOMIIOTHP. TpyaHO
€ Jla ce HaMepH BEpHUs IIbT, HO HE € HEBB3MOXKHO. bruHapHUTE yporu ca eaHa nmoaxoasuia popma.

Tae AWHAMHW4YHa, MHOTOITIOCOYHA C O'pOMCH IMOTCHIIMAJL.

Hsikoko OCHOBHM 11eNH ca 3aJI0KEHU B OCHOBaTa Ha OMHApHUS YpOK ,,A3 CbM 4OBEKBT™ . ToBa €
YPOK 3a IpakTHuecka pabora, 3a 00001aBaHe Ha 3HaHUATA 32 AHTHUHOCT U Penecanc. Tolt naBa
BB3MOKHOCT Ha YUUTEIIS HE NIPOCTO Ja MPOBOKMPA BHUMAHUETO U MHTEPECA HA ayIUTOPUATA, HO
U J1a TO 33JJbp>KU M HACOUM KBbM JKeJlaHUTE pe3ynTaTH. ToBa cTaBa HEyCeTHO, Oe3 HalpexeHHe U
CBPBXYCHIIME, B HAKAKBA CTEIIEH MOJXKE /1a C€ ONPEAEIN KaTO CIIOHTAHHO ITIOCTUTAaHE HA 3HAHUETO,
HsIMa MSCTO M 32 CKyKa, BCHUKM YYaCTHHUIM Ca aHTA)XUPaHU U aKTUBHU, HE3aBUCHMO OT MHTEpe-
CUTE U HAIJIaCUTE KbM NpPEAMETA. YPOKBT JaBa Bb3MOKHOCT Ha YYaCTHULIUTE J1a CE€ NTOYYBCTBAT
YIOBJIETBOPEHH, IOKOCBAWKH CE 10 YCIIEXA YpEe3 CBOUTE U35BU. B HEro ecTeCcTBEHO U MOCIE10Ba-
TEJIHO C€ MPEIUIUTAT IICUXOMOTOPHHU, ay/IM0- U BU3YyaJIHU, apTUCTUYHU TeXHUKU. [IpoBOKHMpa BHOO-
pakeHHUETO, TBOPUECTBOTO, OTKPUBATEJICTBOTO. B ypoka ca MHTErpupaHH HAKOJIKO IUCLUIUIMHU:
OBJITApCKU €3MK U JUTeparypa, UCTOPUS U LUBMWINM3ALUSA, HHOOPMAIIMOHHU TEXHOJOTUH, U300-
pasuTeTHO U3KYCTBO U Ap. Bpemero 3a paborta moxxe aa 0b1e 40 MUH MM MOAYJ OT ABa Y4eOHH
yaca. Bcuuko 3aBuCH OT puThMa Ha paboTa Ha Tpynara U TEMIIOTO, ¢ KOETO U3ITbJIHSABA IPE/IBH/IE-
HUTE OT yuuTels 3aga4un. [IpeqHasHavyeH e 3a yYeHUILM OT AEBETH KJIac U € choOpa3eH OCHOBHO C

qu6HOTO CbAbpiKaHUC 110 OBJIT APCKU €3UK U JIMTCPATypa U UCTOPUA U HUBUJIIU3ALIUA.

Yueben yac Ha 3araakure. OOsiBEH Npe]l YUSHUIIUTE KaTO TaKbB, JaBa OCHOBAHUE HA YUHUTEIIS
Ja 00sICHU peryiaMeHTa U J1a Ch3/a/ie eHa 0coOeHa aTMoc(epa Ha 3araJlbYHOCT, KOSITO TTOoIoMara
CIIPaBSHETO ChC 3amaunTe. Beska moapoOHOCT € BaykHA - Macka Ha JIMIETO, TIOJXOAIIa My3HUKa,
Maru4ecky MWIMHIBD, B KOUTO ca MOCTABeHH 3aralbYHu CBUTBIM C TeKCTOBE. HayanoTo - ch3na-

JIEH OT YYHTEIs aynuo (aiisi, KOWTO JaBa OTIpaBHATA TOYKA!

... Koe e ToBa chIecTBO, KOETO CyTPHH XOJH HA YETHPH Kpaka, Ha 00s]] Ha JBa, a Bedep Ha Tpu?

Kora, kb€ 1 0T KOro € 3aaa/ieH To3U BbIpoc?

Tbif KaTo yyeHHUIUTE 3HAST OTrOBOpa OT M3y4aBaHara rpenu ToBa TBopda Ha Codokbin ,,Enumn
nap* (3araakara Ha cpunHkca kbM Enuin), ToBa € Bb3MOXKHOCT 32 YUUTeNs J1a 00SICHU 3aIrIaBUETO,

X0Ja Ha YpoOKa U periiaMeHTa, 1o KOMTO e cC pa6OTI/I.
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1. YyeHunute paOoTAT B IPYIH, 3aTaJKUTE CA OCEM.

2. Beska rpymna 1ie ThbpcH OTTOBOpa Ha €Ha W I1e TpsOBa Ja U3MHUCIH CBOS, U3MOI3BANHKU 3a
oOpaser| 3arajakara, 3ajaajeHa oT cpuHkca. Te TpsOBa Aa ca CBbpP3aHM C HU3y4yaBaHOTO Ha

Antnu”octra win Ha Penecanca.

3. B cBuTbBKa CBC 3arajikara BCsKa Ipylia mojay4daBa 110 HAKOJIKO IMOMOIIIHHA I/1306pa)KCHI/I$I, KOHUTO
Ja CTUumMyiupar B"I>06pa)KCHI/I€TO U MHUCJICHCTO 3a HaMHUpPAaHC OTroBOpa M KOHUTO CJICA TOBa

YUYEHULUTE TPsAOBa 1a OOSCHSAT.

4, Bcska I'pyna nojiydaBa ¢bC CBOs CBUTBK U 6}/KB3, KOSITO J1a 3aJiely Ha JbcKaTa. B Kpas Ha
Jaca YYCHUIUTC Tpﬂ6Ba Aa npernoapeaaT 6YKBI/IT6, TakKa 4€ aa oTrarHar UMETO Ha JIMYHOCT OT

AHTHYHOCTTA WU PeHeccha, CHMMBOJI Ha CBOsATA €I10Xa.

5. OrneHsiBaHE Ha MPEACTABIHETO HAa TPYMHUTE € B Kpas HAa Yaca, aHOHHUMHO C Oelu W 4YepHU
MBHUCTA OT YUYUTEIUTE, TPOBEXKIAIIN HIIA PUCHCTBAINA HA YpOKa MO MPUHIMIIA Ha TIpsSKaTa

JIEMOKpAITHS.

3a no-no6pa arMocdepa U 3a yTBbPXKAaBaHE HA MPUHIUIINTE 32 YECTHOCT, OE3MPUCTPACTHOCT H
PaBHOMOCTABEHOCT, BCHYKHU CBUTBHIIH ChC 3arajKu ca OOPMEHH €THAKBO U C€ HAMUPAT B ,,Maru-

YCCKU LII/IJII/IHI[’bp“, a BCCKH CBUTBHK CC U3BAXK/A OT IIPCACTABUTCII HA ChbOTBETHATA I'pyIIa.

I‘IpCB MMOoATOTBCH MCIUCH MPOAYKT YUHUTCIIAT MMA Bb3MOXXHOCT Jla CJICABAa OHA3U ITOCJICAO0BATCII-
HOCT Ha 3aJa4UTC, KOATO € 0OMHMCITHI NpCABAPUTCIIHO U 110 JIOTUKATa, KOATO € H36pan Ja cJIcJaBa,
3a Jia ' CTCIICHYBA. Hpe,HOCTaBH CC Bb3MOJXHOCT 3a OTTOBOP ITbPBO Ha I'pyIiara, U3TCIiinjia CbOT-
BC€THATa 3arajika, a 3a AOII'bJIBAHC HJIN KOPCKIHUH, KAKTO U 3a OTTOBOpP, CC JaBa Bb3MOXXHOCT CaMO

dKO OTTOBOD JIMIICBA, UJIKW € HCBCPCH, UJIM HCIIBJICH. HOCJ’IGI[HI/ISIT KOMCHTAp € Ha YUUTCIIA.

Bwrnpocure BEpBIT OT AHTUYHOCT KbM PeHecaHce 1 ca pa3innyHi KOMOWHAIMH, KOUTO O00XBamar
(baxTH 1Mo OBITApPCKH €3WK M JIUTEPATYpa U UCTOPHUS M IMBUIIM3ALINS 32 CbOTBETHUTE eNOXU. Te3n
KOMOMHAIMH ca [0 CBOATA ChUIHOCT YHUKAJIHH, Thi KaTo B JEBETH Kjac IO JUTEpaTypa, CIopes
ydeOHara mporpama, y4eHULUTE pas3miexaaT caMo AHTUYHOCT, a 1o uctopus - camo PeHecaHc.
ToBa e royiIMo Npen3BUKATENCTBO NPE]] YUUTENNUTE, HO € U3NUTAHUE U 32 ydeHULIUTe. bBuHapHusT
YPOK ce IpeBpbIlla B cBOeOOpa3Ha MalIMHa Ha BpeMeTo. CbC 3HAHUATA CH YUYEHUIIUTE HEYCETHO
MIPaBsT IbTYBAHE NPE3 EMOXUTE, a aKO YCIEAT HaKpas J1a HaMepAT OO0II0TO MEXY TAX U J1a BUAAT
KaKBO € HaJrpakJJaHEeTO U Hampebka 3a Y4OBEUECTBOTO, TOBA 03HAUaBa IOJIIM YCIEX 32 BCUYKU U

€ pCAHO YUYUTCIIAT Ja HAllpaBU KOMCHTApP HaKpas.

Tl KaTo ypOKbT 3ajara CUJIHO Ha T. HAp. YUEHE Ype3 MPEexKUBABAHE, 3araJIKUTE CE 3a/1aBaT KaTo
pa3CHKICHUS HAa YOBEK, )KUBSUI B ChOTBEeTHaTa enoxa (AHTHUHOCT win Penecanc) B ,,A3“- dop-
Ma Ha M3Ka3, KOSATO € 0COOCHO BB3JCHCTBAlA, OCOOEHO ChUeTaHa C MOAXO/AINA U Bb3/IeHCTRAIIA
My3uka. Hanpumep, Bbrpoc, cBbp3an ¢ TposiHckaTa BoOHa, KOMTO € cieaBaH OT aynuo (aia ¢
M3IbJIHEHHE Ha YacT oT [IbpBa necen Ha noemara ,,MInuaga“ Ha ctaporpbLKu €3uK. TakbB MOIXO0/

BUHArv BbpHIix 94yJICCHA pa60Ta.
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B 3akitouenue mora Jja Kaxa, 4ye OMHApHUAT YPOK € Bb3MOXKHOCT J1a C€ MHTErpupar U CUHTE3Hpar
3HAHUATA U YMEHUATA HA YUYCHHUIIUTE M0 MOBeYe YUeOHU NUCIUILIMHU U B TOJISIMA CTETICH J1a Ce 13-
JIUTHAT J10 KOMIIETCHIIMH - HAayYHU M colrainu. [lomoOpsBar ce 3HaHUATa M yMEHUATA, pa3rphlia
Ce NOTEHIMalla Ha YYaCTHULMTE /1a HAMUpAT PELIECHUs TPbIrBallKMU OT MO3HATOTO KbM HEMO3HATO-
To. Pa3BuBa ymenusita 3a oOiryBaHe, TBOpYECTBOTO. /laBa caMOUyBCTBHE, Y€ BCEKH YYAaCTHHK B
€KHUIIa € Ba)KEH U JIOIPUHACS, a TaKa ChIIPEXKUBSBAT ycliexa. BUHApHUAT ypoK J1aBa Bb3MOKHOCT
Ha y4YHTeNs 3a JudepeHIrpan MoX0 U HHANBUAYaIHA paboTa ¢ BCEKH YYSHHK U J]a TO HAChPUH

3a pabora.

BspHo e, e e Hy)kHa cepro3Ha MpeIBapUTEIHA MOATOTOBKA M OOMUCIISTHE Ha TIOAPOOHOCTHUTE, HO
MPEKUBSIBAHETO CU CTPYBA, a pe3yATaTUTE ChI0. B KpaiiHa cMeTKa 3araBUueTo Ha ypoka ,,A3 CbM
YOBEKBT* MOXKE J1a C€ THJKyBa KaTo M3pa3 Ha HapacHAJIOTO CAMOYYBCTBHE HA YOBEKa B OIpeJIe-
JIEHA e1oxa, a ¥ KaTo HaCTOMYMBO HAIIOMHSHE Ha TOBA, Y€ UMEHHO A3-y4HUTENSAT ChbM TO3H, KOUTO

MOJKE JIa HalIPaBH OTMPECIICHO HEI0 UK Ja MPUEeMe CIIOKOMHO MpeAN3BUKATEIICTBATA.

I[OH’LJ'IHI/ITGJ'IHI/I 3araJaku:

A3 cbm XKpeu,.
KuBes, 3a Aa cnyKa B Xpama Ha 6ora Ha cBeTAMHaTa, KpacoTaTta M U3KycTBaTa.
B moA rpaf Hali- BUCOKO ce LleHAT poaontobueTo, cMenocTTa U cnpaBes/MBOCTTa.

*peubT B Xpama Ha Kol 6or ciyxKu?
Kos e enoxaTa, 3a KOATO pa3KasBa?

YyeHuumte TpsabBa He NPOCTO Aa OTFOBOPAT, Ye MPELLbT € YOBEeK OT AHTUYHOCTTA, HO U Aa OBACHAT aprymeHTUpaHo,
ye B Ta3M enoxa CMMBOIUTE Ca OT 0cOBEHO 3HaYeHue, Ye ToBa e eauH ocobeH e3nK 1 Hanpumep apdaTa Kato my-
3MKaNeH MHCTPYMEHT CMMBOIMYHO M306pasnBa 60r ANOIOH B PO/IATA My Ha MOKPOBMTEN Ha U3KYCTBaTa, lebeabT e
CMMBOJ Ha KpacoTa W U3ALLECTBO, @ 1aBPOBUAT BEHeL, CbLLLO CUMBOIMYHO CBbP3aH C NPEKJOHEHWETO npes Kpacu-
BOTO M 6e3CMbpTHATa C/1aBa Ha NOCTUNKEHUATA.

A3 CbM YOBEKDBT, KOITO OTKPU HOBM CBETOBE.
HapuuaT me aBaHTHOPUCT, MUCUOHEP, MeyTaTes, Mpa3HornaBeL, NPeCcTbNHUK.
A3 OTKpPUX HOBM MbTULLA, 430X HAAEKAMN, 3HAHUA U HOBU XOPU3OHTM.

Kol e YoBeKbT 1 KOS e enoxaTa, B KOATO usee?
KaKsu ca nocneactsmATa OT HETOBUTE OTKPUTUA?
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OTHOBO apryMeHTUPaHUAT OTrOBOP TPABBa Aa BKIIOUYBA PAa3CbKAEHMUSA, CBbP3aHM U C KApPTUHATa, M C TeKcTa. Obnek-
N0TO, KopabuTte, No3arta Ha TANOTO, 3HAMeHaTa, CBELLEHUKBLT C KHUraTa, KPbCTbT U T.H.

Doubling the results with a single lesson: ‘I am the Person’

Weronika Petkowa, teacher of Bulgarian, Iskra Nedelcheva, teacher of History —
PSAVT A.S. Popov, Sofia

How to meet in the contemporary Bulgarian school the Antiquity and Renaissance being interest-
ing, challenging and creative? How to provoke students’ imagination, motivation, and discovery?
How to use different techniques in only one lesson — audio, visual, motor? The lesson is integration
between Bulgarian, History, ICT, Art, etc. Time machine to experience two époques and to find

similarities and differences, being the in shoes of important and famous people from the time.

For more information: weronika.petkowa@abv.bg

Dinosaur series - Anglia School

o°
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DIGITAL MAGAZINE: A CROSSCURRICULAR
PROJECT TO INCREASE AUTONOMOUS LEARNING AND CREATIVITY

Arantzazu Martinez Etxarri - teacher at the High School IES Lizardi BHI of Zarautz in
the Basque Country; ametxarri@gmail.com

Can we increase our students’ motivation to learn? How can we involve them in the
learning process?

The digital magazine’s guide | have designed http://aldizkaridigitala.weebly.com/

is @ model that wants to respond to the questions above in a positive way. Based on
Gardner's (1983) multiple intelligences, | propose to let the students make the decisions
about the things they want to work on and about the way they want to be involved in the
learning process (see tables in INTRODUCTION section->prozedura).

Gardener s Theory of Multiple Intelligences

= Werhal
= Mathematical

« Spatial
+ Bodily-Kinestheric
= Musical

+ Interpersonal
+ Inirapessonal
= Naturatist

L

In order to respond to the second question, we need to implement an innovative meth-
odology. The multilingual materials | enclose here contribute to the development of
autonomous learning, Dam (1995). | believe that the students learn by controlling and
applying their knowledge on their own. | also believe that creativity is crucial in any
learning process and this digital project is designed to offer an opportunity to increase
the students' imagination:

On the other hand, an integrated approach towards the acquisition of languages is
considered. Based on linguistic universals, the students are invited to put in practice
their linguistic repertoire, in other words, to raise their metalinguistic awareness. Hence,
there is no limitation concerning the language(s) of communication chosen. Students
are encouraged to apply the principles of universal grammar (see the triple literacy es-
says in OPINION section) and most of their productions are multilingual (see zorionak
aita poster in front page).

| present here an interdisciplinary proposal in which any content of the curriculum can
be a practical matter of study (languages and literature, social sciences, geography,
music, art, natural sciences, digital competence and so on).

REFERENCES
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DAM, Leni. 1995. Learner Autonomy 3: From Theory to Classroom Practice. Dublin: Au-
thentik.

GARDNER, Howard. 1983. Frames of Mind: The Theory of Multiple Intelligences. New York:
Harper Collins College Publishers.

Web-pages:

2016. Digital magazine: developing creativity http://www.eimakatalogoa.eus/cgi-bin/koha/opac-
detail.pl?biblionumber=20937

http://naqusia.berritzeguneak.net/hizkuntzak/htblehen-3-1.php
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bbarapckara meBuia - reOMeTPUS U KOJIOPUT

Tans ManomnoBa — ct. yuuren no maremaruka, [1I" mo typussm ,,An. [Tackanes*, XackoBo;

t _manolova@yahoo.com

Pe3rome

[IpencraBeH € MpoeKT 3a KJacHa W M3BBHKIIACHA padoTa ¢ ydeHurw ot [1I" mo Typussm ,, Al
[TackaneB®, XackoBo. Upe3 kpacorata Ha OBJTApCKU €THO €JIEMEHTH, YYCHHUIIUTE H3ydaBaT
OCHOBHHU 3aKOHOMEPHOCTHU B reoMeTpusita. HachpuaBar ce ga TBOPST, M3y4yaBailku MaTepuaiHara

Y JyXOBHA KYyJITypa Ha TPE/INUTE CH.
YBoa

Kak mo-xkonopuTHO MOXKEM Ja HaydyuM YYCHHIIMTE Ja pa3jnuaBaT BHJIOBETE €IHAKBOCT, J1a
OTKpUBAT CUMETPUYHHN (UTYPH H Ja MOCTpOsBaT o0Opa3u MpH TEOMETPUYHO Mpeodpa3oBaHue?
ToBa e BbIpPOC, HA KOWTO €UH Bb3MOXKEH OTTOBOD €: Upe3 ObJrapckara IIeBHUIIA.

EnBa 11 uma 4oBek, KOMTO J1a HE € yCeTUJI KpacoTaTa U XapMOHUsTa i. Bceku ce e 3amexaan B
CIIO’)KHUTE KOMOMHAITMH OT TeOMETPUYHH (POPMHU B pa3inuyeH IBAT. [IbcTpuTe CUMBOIM — U3BE3aHHU,
W3ThKAaHU, U3PUCYBAHU WUJIM IIAMIIOBAHU BBPXY JIPEXHUTE, HOCAT CBOETO MOCIaHHE. TOUHO Tasu

Marus U3MoJa3BaxMe 3a J1a BIIbXHOBEHHE HAa yUEHUIIUTE B 00yUEHHETO [0 MaTeMaTHKa.
U orBopuxMe ckpuHa Ha 0a0a...

Bcnuxko 3anmovyHa BbB BUPTYaTHOTO MMPOCTPAHCTBO. B oOpa3oBarenHus 0101, KOWTO MOJABPKAM,
00sIBUXME HOBOTO NPEIM3BUKATENICTBO: HAKBAEC TaM Ha TaBaHA, MOTHHAJI B Mpax U OXJIy3€H IO
pbOoBere, xkuBee 6a0MHUAT ckpuH. CKbTaH B 3a0paBa, TOU 1a31 TBOPYECTBOTO HA MHOT'O TOKOJICHHS
Obsirapu. B Hero ca HagUMIICHN IBETHU LIEBUIIM, KPACHBH JIaHTEIU U ThKaHM TU1aTHA. la n3Baaum
OT TaM ObJarapckara IIEBHI, J1a 5 JJOKOCHEM M Ja MOYyBCTBaMe OHOBa Bpeme. Heiftnure 6arpu
ca Marus, oTpassiBalia Isara ObJarapcka AyHIEBHOCT. 3a Jia ce clieeM ¢ MMHAJIOTO M HaclaJuM
Ha HACTOSIETO, 32 Jla YCeTHUM TOBa BHJIIIEOCTBO, II€ 5 MPECh3/1aIeM Ha JIMCT XapTHs HIIU BbPXY
naHama.

He cnex nbiiro uHTEpeCchT Ha yuyeHULUTe Oerle mpoBokupaH. [IspBo 3amoyHaxa 1a ce CHUMaT
B HapoAHU HOcuH. M3rorBeHn Osixa 4yylecHHU MpPEICTaBSHUA MO Temara. B Gnora momectuxme
MIPUMEPHU CXEMHU Ha IIEBHIIH, CJIE/l KOETO Ce MOsIBUXa U IbPBUTE PUCYHKH Ha yueHuure. Torasa
Me M3HEHa/laxa U ¢ Hal-BhJIHYBAIMs BbIIPOC: ,,] 0CMoXko, MOXe JI1 ToBa ja ro nzbpoaupam?. 1
BCHYKH C€ 3aXBaHaXMe 3a UIIIUTE. MosTa poJisi Ha yY€HUYKa, BIIbXHOBH MO-OIIUTHUTE.

ITocnenBaxa BBIIPOCH 3a KpacoTaTa Ha IEBUIIUTE U MaTeMaTHYECKUTE 3aKOHOMEPHOCTH. Beuuku
Ce 3aMUCIINXa, JaJIn ako puUrypute 6sxa 6e3pa300pHO pa3XBbPIISHY, IIEIE 12 UMa TOJIKOBA MHOTO
KpacoTa. CieJ HIKOJIKO 3aHUMaHMsl BCHUKH 3HaeXa KaKBO € CUMETpPHUs, poTalus U TpaHciauus. 1
npearnounTaxa a Opoaupar reOMeTpUYHUTE (GUTYpPH MPe]] TOBA J1a I'M IOCTPOSIBAT C JIMHUS, MOJIUB

" nepreii. HpI/IHOMHI/IXMe U MOHATUSA, KOUTO Ca U3yYaBaHW B MUHAJIUTC y‘-Ie6HI/I T'OOUHHU.
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C wuHrepec cvOMpaxme uH(popMmanMs 3a TallHMUTE Ha ObJArapckara meBUIA. Tbhpcexme
NIOCIaHUATA, 3aKoaupaHu B Hed. [lomennaxme Haszan B MuHanoro. [Io3HaBallku CUMBOJIMKATA B
OBJITapCKOTO BE3MO M IIpUJIaraiiku Hay4eHOTO [0 MaTeMaTuKa 3a €JHaKBOCT B paBHUHATA, BCHUKU
ce BITyCHaxa BbB BBJIHYBAILO TBOPUYECKO MPUKITIOUCHHE.

B mpoueca Ha paboTa JOCTUTHAXME M /10 HEOOXOIMMOCTTA OT Ch3JaBaHE Ha IO-CIOXKHH
CXeMM Ha IIEBUIM. YUEHHUIIMTE HampaBuxa cBouTe ekcriepuMmeHTH ¢ MS Excel. Beska kierka
Oerie KBaapaTHa, 3a €IUH 007 U B oAXO1A] IBAT. OnuTaxMe U ¢ APYTH MPOrpamMu Jia Ch3aBame
cobctBenn cxemu. Crnest BCsKa TeMa 3a JHAKBOCT, YUEHHUIIMTE MOJTydyaBaxa 3a/laHie 3a JIOMallHa
pabora. TpsiOBame Mo Majika yacT OT LIEBHIIA J1a JOpPUCYBaT ocTarbka. [Ipunaraxa Ha mpakTHKa
HAy4EHOTO 3a TpaHCalus, pOTalts, 0CeBa U LIEHTpaIHa cuMeTpus. HarpaBuxa cpaBHEHHE MEXTY
mesunute U QR kox, Mmexny 6ap koa u ThkaHa uepra. llleryBaxa ce, 4e B MUHAJIOTO pPOJIATa HA
craryc BbB DeiicOyk e M3MmbIHsBala LIEBUIaTa BBPXY MOMUHCKATa HOCHSI.

brorst ce nmpeBbpHa BbB BUPTYaIHA U3710%k0a Ha AeTCKU TBOpOH. ToBa MOBIMA MOI30TBOPHO,
3alI0TO HalpaBH BHJIUMH pe3ylTaTHTe OT 00ydyeHueTo. IIoCTOSHHO ce mosiBsiBaxa HOBU HJIEH U
HOBHM NMPWJIOKEHHUS HAa HAyYEHOTO MO MaTeMaTHka. M3mons3BaxmMme MakCUMaJIHO TPUIIOBIUTHATOTO
€MOIIMOHAIHO ChCTOSIHME HA YUYCHMIIUTE 33 CTHUMYJHMpAHE Ha M3CJIEeI0BATEeNICKAa M TBOpYECKaTa
neiiHocT. Opranu3upaHara BbB (0alieTo Ha yYWJIMIIETO W3T0K0a HampaBU ChIPUYACTHU KbM
JeMHOCTTA Ha YUUJIMILETO POJUTEINTE U OOLIECTBEHOCTTA.

[Ipunaranero Ha MpOEKTHO-0a3upaHoO 0OyuyeHHE HM Jajie Bb3MOXKHOCT 3a IMPEONOJIsiBaHEe Ha
OTpHILIATEITHUTE HAIJIaCH Ha MOAPACTBALIMTE KbM MareMarukara. To MO3BOJM Ja Ce Pa3IIupsT
MaTeMaTUYeCKUTE XOPU30HTH Ha YYEHHULUTE, Ja ce (hopMupa MOJIOKUTEIHO OTHOIICHUE KBbM
npeamera. Jlerara ce pa3BUBaT TBOPUECKH, Ch3/1aBaT YMEHHSI, y4aT c€ OT COOCTBEHUTE CH IPEIIKH.
T'OTOBUAT MPOAYKT OT TAXHATA JAEHHOCT UM JlaBa CaMOYYBCTBHE, M3MBJIBA T'M C YBEPEHOCT U CE
3apakJaT HOBHM HJied. PazHOOOpa3sueTo OT MOCTABEHW 3aJaydl BHBJICUE YUCHHIIM C Pa3IUYHU
noTpeOHOCTH U CHOCOOHOCTH B MPOEKTHAaTa JeHHOCT. B romsma yact ot paborara muiafexuTe
uMaxa HyXJa OT ChbTPYIHHUYECTBO C poauTenH, 6adu win mo-ronemu Opars u cectpu. Taka Te
Ce YyBCTBaxa INOAKPENEHH B CBOMTE HAUYMHAHUS U NMPHUI0OMXa YBEPEHOCT B ACWUCTBUATA CH.
bnarogapenue Ha Tomsara M IpusTelcKa atMocdepa, KOSTO ce Ch3Aaje, HOBONOCTBIMIUTE
yUEHHUIM OBP30 CTaHaXa 4acT OT YUMJIUIIHATA OOIIHOCT.

To3u, Masko HECTaHJAPTEH, HAYMH Ha MPENoIaBaHe HAa TeOMETPHUs IOMOTHa:

* Jla ce crumynupa MHTEpeChT Ha YYCHHIUTE KbM MaTeMaTHKaTa W HEWHara MpakTHYecKa

MPUIO)KUMOCT.

* Jla ce ycBOAT M 3aTBBPAAT 3HAHMATA 32 TEOMETPUYHHM (UTYypH Upe3 M3paboTBaHE HA TEXHU

MOJIEIH.

+ Jla ce mocTUrHE MO-ITBJIHO OBJIA/IIBAHE HA MATEMaTUYECKUTE 3HAHNUS 3a €THAKBOCT U YMEHHS 32
pelaBaHe Ha 3a/1auy 110 TeMara.
* Jla ce pa3Bue NPOCTPAHCTBEHOTO BHOOpaKEHHE Yy YYCHHUIUTE U Ja C€ YCHBBHPIICHCTBA

JIOTMYECKOTO MHCJICHE.

* Jla ce cp3mane armocdepa 3a TBOPUECTBO HAa YUCHHMIIUTE B MpakTHUecKara paboTa U Ja ce

30



HIPEBBPHEC yLIC6HI/ISIT mponec B KCJIaHa U UHTCPCCHA ﬂeﬁHOCT, KBJACTO BCCKU MOXKC Jla CC Y4H,
Ja Ccc 3a0aBisBa U Ja CC U3sdBsBa.

° I[a ce 6.HaI‘0HpI/I$ITCTBa THPCCHCTO HA XapMOHU A MCIKIAY (bOpMI/I N IBCTOBEC, [1a C€ Pa3BUC YYBCTBO
3a CCTCTUKA U HACBHPUABAHC HA TBOPYCCKOTO MHUCJICHC.

° I[a CC pa3BUAT YMCHUA U JINYHOCTHU KOMIICTCHTHOCTH, ITPAKO CBBbP3aHU C OIIMTA OT IPUJIAraHCTO
UM B IIpAKTUYCCKATa JIEHHOCT.

» Jla ce ochlecTBsBa Bph3Ka MEXy 00pa30BaHUE U KUBOT.
3akaoueHne

[IpoexTn KaTo TO3M pPa3BUBAT YMEHHs 3a CaMOCTOATEIHO CHOMpaHE M ChbXpaHsSBaHE Ha
nHpOpMaLUs, MOTUBHUPAT YUYCHUIIUTE 32 TBOPYECTBO, BH3IUTABAT MHTEPEC KbM HM3y4daBaHE Ha
ObJrapckus OUT U KyNTypa, pa3BUBAaT yMEHHS 3a ChUeTaBaHE Ha [IBETOBE U MAaTEPHAIIH, ECTETHYECKO

odopmsiHe. Ydar Ha poaoaodue u GopMupar 9yBCTBO 32 HAI[MOHATHA MPUHA/IIICKHOCT.

Bulgarian embroidery — Geometry and Colouring
Tania Manolova, Maths teacher, PS of tourisms - Haskovo

To motivate students in the contemporary world is not an easy task. An unusual approach is
found here — using Bulgarian traditional embroidery to learn complex mathematical terms and
solve problems — identity, symmetry, rotation, translation. And students prefer embroider than

construct or plot them using a ruler, a pencil and a pair of compasses.

For more information: t manolova@yahoo.com
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St. JOSEPH

FOUNDATION UK

Gateway
B Twinning gl Frasmus+

Hands on CLIL — Special course for primary and secondary teachers

St Joseph Foundation UK in collaboration with Keith Kelly - acknowledged expert in the field
of CLIL and the author of ‘Putting CLIL into practice’ book offer a unique occasion to explore
CLIL from every possible angle.

St Joseph Foundation UK is a language school located in a residential campus in London, only
20 minutes from Kings Cross St Pancras station on the Piccadilly line.

Course details

English required level: Minimum B1 Lesson times: 8:30am — 4pm
Maximum course size: 18 Starting date: 7 April, 2019
Course length: 1 week End of the course: 13 April, 2019
Study hours: 28,5 Cost*: 1200 EUR

Who is this course for?

This 5-days programme is designed for Primary and Secondary school teachers, teacher trainers and oth-
ers interested in teaching who would like to develop their skills to deliver content lessons in English (or
any other second language). The course is perfect for single-subject teachers of content (e.g., Maths) as
well as teachers from multiple content subject areas and language teachers. In other words, it is a great
opportunity for teachers who are teaching subjects, such as geography, history or sciences, but using Eng-
lish as a second language. It is perfect for teachers who are looking for strategies and skills to better sup-
port students.

Course objectives
The aim of the course is to introduce the CLIL themes such as defining CLIL, the three dimensions of
CLIL, the subject-language relationship etc.

Participants will develop an understanding of the key benefits of CLIL. They will learn to adapt materials
for language learning in CLIL subject, produce a range of materials and activities for the CLIL curriculum
and many more.

Course content

Lectures and workshop activities will take place in the mornings around basic CLIL themes, and in the af-
ternoons when teachers will participate in productive activities based on those themes. Teachers will create
resources, put ideas into practice, work in brainstorming groups, share their experiences etc.

Lectures are organised in three 90min sessions in the mornings and one 90min sessions in the afternoons.
There is a 10min coffee break between after each session and a break for lunch.

How to book this course?

Visit our website http://www.stjosephlanguageschool.com/k-course/hands-on-clil-special-course-for-
teacher to download the application form; then fill it and send it to: info@stjosephlanguageschool.com or

info@jitalianroom.it

You can also find the course on School Education Gateway platform and use Erasmusplus fundings to
parteciapate on the course.
To get more information how to apply for EU fundings visit you National Agency’s website.
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Etapas de la vida en la biologia y la literatura
Stetka Kitanova, Vasil Chakarov; butsal3@abv.bg
FACTWorld - Bulgaria

Estudiar una asignatura en otro idioma que no es el materno es un reto tanto para los alumnos
como para los profesores. Y se necesitan medidas por un lado para facilitar el proceso, y por
otro para motivar, y al final — para divertirse, tener satisfaccion, y evitar pensar que es dificil - .
Utilizar ejemplos de la literatura a modo de ilustracion de datos cientificos de la biologia es una
manera de poder cubrir esas demandas. He aqui un ejemplo (40 min).

1. Laleccién empieza con la pregunta si conocen al autor cubano Miguel de Carrion (1875-1929),
informacion Ficha 1.

2. Se presenta el texto Mi nifiez en Santa Clara de Las honradas (Ficha 2). Los alumnos tienen
que leerlo con las tareas: dibujar el arbol genealdgico/de la familia, con los nombres de los
protagonistas, sus profesiones y la etapa en la vida en la que estan Ficha 3).

3. Laleccion sigue con la Ficha 3. Los alumnos leen el texto y apuntan las etapas de la vida con
palabras claves para cada una.

4. Se entrega la Ficha 4. Tienen que comparar las etapas que estan en el texto de la ficha 3 con
la lista y subrayar las del texto de la Ficha 1. El profesor ayuda con explicaciones.

5. Al final se pregunta que personas tienen los alumnos en su entorno y si algunas de las
caracteristicas de ambos textos son validas para ellas.

Ficha 1.
Informacion (es.wikipedia.org/wiki/Miguel de Carrion):

En 1895 emigra a los EEUU. A su retorno se dedicd por completo a las letras y al periodismo. Se
gradud de médico en la Universidad de La Habana, profesion que ejercio durante toda su vida.
Cuando se establecieron escuelas normales para maestros en Cuba en 1918 gan6 por oposicion la
Catedra de Anatomia y Fisiologia de la Escuela Normal de La Habana. Miembro fundador de la
Academia Nacional de Artes y Letras.

Retrat6 en sus obras el bajo mundo habanero, en un intranquilo afan por captar la realidad social
y politica.

Obras: 1929: La esfinge, 1919: Las impuras, 1918: Las honradas, 1904: El milagro, 1903: La ultima voluntad.
Ficha 2.
Mi nifez en Santa Clara

Tomo mi vida en el punto mas lejano adonde alcanzan mis recuerdos. Mi nifiez, en Santa Clara, la ciudad
provinciana, triste y silenciosa, fue la de casi todas las muchachas de nuestra clase ligeramente acomoda-
da. Un poco mas severa la educacion, tal vez, y en eso consistia la Unica diferencia. Mis padres, mi tia An-
tonia, mi hermana Alicia, mi hermano Gastdn y yo viviamos en una antigua casa, con arboleda en el patio
y grandes habitaciones embaldosadas a cuadros amarillos y rojos.

La tia Antonia era solterona, hermana de mi abuela paterna, y ocupaba dos cuartos separados del resto
de la casa, dedicandose por completo a cuidar dos gatos y una cotorra que casi nunca se separaban de
su lado. Me parece verla aln, gruesa y arisca, gozando de una actividad y una salud, raras a sus sesenta y
cinco afios, y dispuesta siempre a esgrimir su malévola lengua, como una lanza, contra todo el género
humano.

Mi padre, en cambio, tenia un caracter dulce y por lo general poco comunicativo. Era procurador de la
audiencia, y ademas poseia en arrendamiento una finca, a poca distancia de la poblacién que, dedicaba
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desde hacia algunos afios al cultivo de la cafia. A pesar de esta doble actividad, no consiguié nunca
reunir una fortuna. Por las madrugadas salia siempre a caballo, acompafiado del negro Patricio, anti-
guo esclavo de mi abuelo. Iba a la finca, de donde regresaba a las once, para cambiar de traje, almorzar
apresuradamente y dirigirse a la audiencia. Algunas veces, antes de bajar del caballo, me tomaba en sus
brazos, a mi que era la mas pequeiia, y sentdndome sobre el arzén de su silla, me hacia dar un paseo de
dos cuadras, mientras Gaston rabiaba en la puerta gritando que era a él a quien debian de llevar, porque
era hombre. Por la tarde llegaba papa antes de ponerse el sol, tomaba su bafio templado, se calzaba las
zapatillas y no salia mas a la calle hasta el dia siguiente.

Mimadre, en la mesay en la sala, se sentaba siempre a su lado, aun cuando estuvieran horas enteras sin
cruzar una palabra; ella cosiendo o tejiendo y él leyendo los periddicos.

Mi madre, mi tia, mis dos hermanos y yo viviamos durante el dia, recluidos en la casa, sin que los
nifos de la vecindad vinieran a ella ni nos permitieran salir a jugar con ellos. Mama queria tenernos
siempre al alcance de su vista. Era dulce y nos colmaba de caricias cuando nos portdbamos bien; pero
su fisonomia cambiaba de pronto, si tenia que reprendernos, y su voz, breve y seca, no admitia réplica.
Ocupada siempre en alglin quehacer de la casa, no nos olvidaba un instante, observando lo que ha-
ciamos, cuando menos lo esperabamos. Asi llenaba todas las horas del dia. Los dias de limpieza eran
distintos. Toda la casa se ponia en movimiento, en aquellos dias, recorrida por los ojos vivos y movibles
de mama3, que no perdia un solo detalle de la limpieza, mientras las dos criadas, sudorosas, se multiplica-
ban. Mis hermanos y yo ibamos entonces a refugiarnos en la arboleda, a la sombra de los viejos mangos
y de los enormes mamoncillos temero-sos de sus cdleras que estallaban con mas frecuencia en esos
dias de febril trabajo.
Mi hermana Alicia ayudaba a mama, cuidandonos a Gastén y a mi, con la seriedad de una mujer ya he-
cha. Era cuatro afios mayor que yo y contaba dos mas que Gaston. Alta y rubia, tenia al cumplir los
doce, la misma gravedad dulce que la caracteriza ahora, la misma hermosura un poco imponente y
casi majestuosa, la misma sonrisa bondadosa y discreta. Yo, en cambio, era menos bonita y tenia un ca-
racter mas audaz, un pelo mas oscuro y los ojos mas vivos, aunque también algo sofiadores. Conservo
dos retratos que me representan a los ocho afos con el vestido corto, el pelo sobre los hombros y
dos hoyuelos un tanto maliciosos en las mejillas. Estos retratos han servido para avivar mis recuerdos,
haciéndome evocar una multitud de detalles perdidos en los rincones de la memoria.

Ficha 3
Desarrollo postembrionario humano

El desarrollo postembrionario es el conjunto de cambios anatdémicos y fisioldgicos que tienen
lugar en el individuo desde el nacimiento hasta que alcanza el estado adulto. En la especie
humana el desarrollo postembrionario es directo, pues no ocurren transformaciones anatomicas
radicales, sino que consiste en un simple crecimiento y un desarrollo sexual.

Hasta llegar al estado adulto, el individuo pasa por tres etapas: lactancia, infancia y pubertad.

La lactancia es el periodo de la vida durante la cual la alimentacion es exclusiva o principalmente
a base de leche. Dicha etapa comienza con importantes cambios postnatales que implican
transformaciones tales como la puesta en funcionamiento de los aparatos respiratorio, digestivo y
excretor, que han de asumir la funciones que hasta entonces venia desempefiando la placenta, el
cambio de sentido del sistema circulatorio y la entrada en funcionamiento de los érganos de los
sentidos (vista, oido, etc).

El periodo de lactancia finaliza entre los 9 y los 12 meses de edad; en el transcurso de este
tiempo, se producen otros importantes cambios, tales como la posterior oclusion del foramen
oval del corazdn; la aparicidon de los primeros dientes de leche; el cierre definitivo de los espacios
que quedan entre la confluencia de algunos huesos del craneo —fontanelas-, la percepcion de los
colores, la discriminacion de sonidos, etc.

La infancia comprende desde los 12 meses hasta los 10 — 14 afios. En esta etapa se produce
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un importante desarrollo fisico (aumento de peso y talla) y psicomotor (control de esfinteres,
adquisicion del lenguaje, coordinacion motora, etc).

La pubertad se inicia entre los 9 y 13 afios en las chicas y entre los 11 y 14 en los chicos;
finaliza seis u ocho afios mas tarde. Durante esta etapa se producen multiples transformaciones
fisiologicas: culminacion del crecimiento, inicio de la actividad del sistema reproductor,
aparicion de los caracteres sexuales secundarios (vello pubico, desarrollo de mamas y
caderas en chicas; voz mas grave y aparicion de pelo en la barba y cuerpo en chicos, etc). Al
mismo tiempo que se producen estos importantes cambios fisioldgicos se generan una serie de
modificaciones psicoldgicas, emocionales y afectivas propias de esta etapa, que constituyen la
adolescencia.

Concluida la adolescencia, se alcanza la edad adulta, que se prolonga hasta los 40 afios mas o
menos. A ella le sigue la edad madura, entre los 40 y los 65 afios de edad. La senectud es la
etapa de la vida que estd mas alla de los 65 afios.

Ficha 4.

la infancia; la nifez; la adolescencia; la juventud; la edad adulta; la edad madura; la vejez

133
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http://roditel.bg/8-te-osnovni-krizi-v-zhivota-na-choveka/krizi-v-zhivota-na-choveka-etapi/
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INSTITUTION ORGANISING THE
TRAINING

(Name & address)

ELICIT — European Literacy and Citizenship Education

22-27 October 2018 — Strasburg, France, EU.
8-14 April 2019 Strasburg, France, EU.

Je suis un ! | am a European
Citoyen éuropéen x * o : &~ Citizen

| a 4 .

R

®

Soy un J.iud.adano 2

|

europeo

AEDE-France : Association Européenne De I’Education-France
= 10, Place du Parlement de Bretagne — France, E.U.

PIC NUMBER 945499062
E-mail : contact@aede-france.org
CONTACT DETAILS Telephone: + 33 (0)6 89 97 04 55
TYPE OF TRAINING ACTIVITY —  Short Training Course
TITLE OF THE COURSE Being an articulate, autonomous, European Citizen

X School Education

FIELD/SECTOR OF THE TRAINING X Adult Education
PARTICIPANTS O VET education

(tick the appropriate box/es) o Other : ( please specify)

TARGET AUDIENCE

Teachers, School-heads, educational staff, Parents, All Educational
actors

LANGUAGES USED FOR THE

TRAINING

START DATE/END DATE OF THE
TRAINING EVENT

OBIJECTIVES OF TRAINING
CONTENT & EXPECTED

English & French

22/10/2018 =>27/10/2018

Objectives :
The participants will develop
e their intercultural understanding

e their ability to search for relevant information sources about
European matters

OUTCOMMES ¢ their competences in media literacy: understanding and decoding
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messages (oral or written texts and visuals)
¢ their deliberative and decision-making skills
¢ their self-confidence and ability to express complex opinions



COUNTRY/VENUE OF THE
TRAINING EVENT

PROGRAMME OF THE TRAINING
ACTIVITIES (DAY BY DAY)

e their knowledge of opportunities for European citizens to make
themselves heard by EU Institutions

Expected outcomes

At the end of the course, the participants will be able to

= compare how various medias relate the same event and to
identify hidden messages and underlying ideologies

= participate in a real-life debate and reach a joint decision

= create a short video clip on a current European issue

= take part in a Forum-Theatre session

= initiate a Citizens’ initiative to be sent to the European
Institutions

Centre Culturel Saint Thomas, STRASBOURG, France, EU

Day 1: 14:00 — Welcome session — Ice-breaking activity: getting to
know one another; Setting the objectives; Defining the working
methods and the validation tools.

16:30- Sharing initial representations of European Citizenship; Ex-
ploring the components of European Citizenship and the compe-
tences of the European Citizen.

19:30 — European Buffet

Day 2: 9:00 =>12:30 - Intercultural approach to European identity;
Understanding diversity.

14:00 => 18:00 — Visit to “Lieux d’Europe”, then to the European Par-
liament and meeting with an MEP

20:00 — Cinema: the film which will be selected by the European
Parliament for the 2017 LUX Prize

Day 3: 9:00 => 12:30 - Europe’s major religions — Historical, cultural
and moral approaches — The three cultures in Andalusia

14:00 => 17:00 - Separation between State and Church — Religions in
National curriculums

No Hate-Speech Movement - http://www.coe.int/en/web/no-hate-
campaign

https://www.youtube.com/watch?v=DV4jjJdyXDE

20:00 - Film : Al-massir (Le destin) 1997 by Youssef CHAHINE about
the famous philosopher, AVERROES — The story is set in the 12*" cen-
tury in Arab-ruled Spanish province of Andalusia.

Day 4: 9:00 => 12:30 - Decoding the Medias — Comparing the render-
ing of the same event in various medias, in various countries. Analy-
sis and interpretation.

14:00 => 17:00 — Workshop with a journalist to understand “the
tricks of the trade” and to produce one page or video clip for various
given medias, taking into account their underlying bias.

20:00 — Euro-Culture tournament.
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TYPE OF CERTIFICATION OF
ATTENDANCE AWARDED

INFORMATION ON COURSE
SESSION

COURSE FEE

OTHER INFORMATION
RELEVANT FOR
THE PARTICIPANT

Day 5: 9:00 => 12:30 — “Six-Thinking Hats” and how to debate and
reach decisions in a European context.

14:00 => 17:00 — Being an articulate European Citizen: Understand-
ing connections between the European Parliament and the citizens
— How to launch a Citizens’ Initiative — practical task.

20:00 — Free evening

Day 6: 9:00 => 12:30 - Experimenting with the FORUM Theatre to
give voice to European dilemmas — the various performances will be
filmed.

14:00 => 17:00 - Feedback on the course: open discussion. Written
evaluation questionnaire. Validation and certification : EUROPASS
and ELICIT Portfolio of the European Citizen.

20:00 - Viewing and analysing the recorded scenes.

Sunday: Departure

ERASMUS+ Certificate of Attendance

European Certificate: EUROPASS

ELICIT Portfolio of the European Citizen

The course will include a large variety of pedagogical approaches:
mind-mapping, grape technique, post-cards, six-thinking hats,
case studies, individual research, production, performance and, of
course, also some input by experts.

490 €

Participants must also cover their travelling expenses, subsistence
and accommodation (41 € per night in a single room; 32€ in double
or twin room, breakfast included)

As soon as the participants’ registration is validated, they will be

given access to a collaborative internet platform where all the infor-
mation and all the tasks will be shared.

A learning diary will accompany the whole process and a logbook
will be published to keep track of the growth of European Citizen-
ship Literacy.

Accommodation has been pre-booked for the participants
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