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FACT 17 introduction
Dear friends

This issue is dedicated to variety of topics — from students' science work to European civil education,
from responsible eating to ecological education, from simply sharing news of exciting meetings to
complex interdisciplinary theater performance.

And in all cases the focus is on students — what they need, what they want, what they do. We would
like students to be at the centre of education despite our own wishes and interests as they and their
futures are the most important aspects of life in our world. Not simply because they are our future —
but because they are our present. Our present at home, at school and kindergarten, in the street, in
the shops and cafes, with the telephones in our hands and the music in our ears. And we should aim
to direct them towards living their lives in peace, trying to help them not to lose the way on this
journey. To exist in this world as happy as they can possibly be.

Keith and Stefka



ELICIT PLUS

ELICIT-PLUS is the result of the cooperation between two successful networks in the field of
education: ELOS and ELICIT.

In a recent Comenius project, ELICIT (European Literacy and Citizenship Education), has
developed a Portfolio of the European Citizen based on a new Reference Framework which
included the ELOS CFEC, and a European Semester for Student-Teachers (30 ECTS), offered
by 4 Universities (ES, FR, HU, SE).

The ELOS network has been working for almost 10 years at the development of high-quality
instruments for the implementation of European competences at school. Examples are the
CFEC and the Quality Review.

Objectives of ELICIT-PLUS

To establish a sustainable and growing network of training modules for teachers, principals,
parents and other actors involved in educational matters in order to educate a growing number
of European pupils and students to become responsible European citizens, who are
competitive in the global community, as defined in Horizon 2020.

The modules will address the various competences required to sustain the European socio-
economic and cultural model and to boost European competitiveness on the international
scene in a global environment by developing European literacy, creativity, innovation and
entrepreneurship. Our approach is established to promote inclusive education: ensuring that
all children are safe, visible and learning and to reinforce the connection between formal and
informal learning.

Needs

The development of nationalistic viewpoints and the overall decline in interest for the original
European project show a need for an input in European Literacy, intercultural approaches and
inclusive school development.

The economic crisis and increasing unemployment - especially among young people - in the
E.U. show a need for a redefinition of educational objectives at different levels. Other global
economies are rising. European future citizens and professionals will need other competences
to be competitive and to behave as responsible global citizens.

Europe will be the carrier for their development and well-being, based on the fundamental
values of the European Union: Dignity, Liberties, Equality, Solidarity, Citizenship, Justice.

C1 Training course in Constanta (Romania)
and C2 Training course in Innsbruck (Austria)

February 20-26, 2017 was held the second C1 course in Constanta (Romania).



Just as the course held in Paris, this course was to train the Trainers.

The same week, February 19-25, 2017 has been held a C2 course. This course was to train
teachers in Europe.

Both courses were fully booked and were held in a very good working atmosphere.

For both these trainings there were publications in the local press (for Innsbruck in German,
for Constanta in Romanian).

In the coming months a series of such C2 training courses will be organised.

ELICIT-PLUS FINAL EVENTS JUNE 2017

In the beginning of June 2017 there will be several events in Hungary.

1. The last C1 course (trainer training), in Kecskemét, Hungary. 5-9 June, 2017.

On the website you will find information on the preliminary programme, the online
registration and accommaodation.

2. The ELICIT + Final Transnational Project Meeting, also in Kecskemét, 7-9 June,
2017

All partners are welcome.

3. The International ELICIT + Conference, in Budapest, 10 June

Venue: European Youth Centre Budapest

The conference awaits participants, presenters and interested people on an international
venue. Any topic concerning European citizenship education is relevant. The final conference
as a special event of dissemination is open to experts, researchers, teachers, students who are
involved in different European projects, research and training activities to share their
experiences and results concerning citizenship education. ERASMUS+ K2 projects are
especially welcome to show their activities and demonstrate common results. . Participants
are welcome to present their papers in 15 minutes with a real chance of publication on the
official website of ELICIT-Plus, as well as the website of the member institutions and

organisations.

The participants at C1 course and the Final Transnational Project Meeting are warmly
welcome at the Conference, but separate registration is necessary to each programme.

We look forward to meeting you at the June programmes.



Trainging courses in 2017 and 2018

From May 2017 to April 2018, you have a choice short training courses,
eligible to ERASMUS+ KA1 mobility grants

Citizenship in 21st century Europe. Developing active citizenship
25th June - 1st July 2017 — Strasbourg — Languages: English and French — 490 €

Organizer: GERFEC / ELICIT-PLUS; contact: paula.askew@stmarys.ac.uk,
rmgerfec@orange.fr

Is it still possible to develop active citizenship in today’s Europe, weakened and threatened as
it is by so many divisions and so much confusion? During this course, our reflection will aim
to:

- Develop a better understanding of what is meant by citizenship in the context of Europe
today.

- Understand issues of intercultural dialogue in order to promote understanding between
people of different cultures, faiths, and convictions.

- Develop tools to support teachers and managers to deliver successful citizenship
programmes in their institutions.

Being an articulate and active European Citizen
9-14 April 2018 - Strasbourg (France) - Languages: English, French and Spanish - 490 €

Organisers: AEDE-France, UNILIM and UCO / ELICIT-PLUS; contact: contact@aede-
france.org

This course, held in the beautiful city of Strasbourg, will enable you to find your way in the
intricate labyrinth of modern medias. How and where to find reliable information about the
E.U. and how to articulate the voice of the European Citizen?

This course will give you the opportunity to develop your communicative skills and your
intercultural understanding.

It will also provide time and space for interactive workshops with colleagues from all over
Europe. A final session will be enacted as “Theatre FORUM”.

Join the course in Botosani to better understand the complexity of our European Institutions,
the wealth of our European cultural heritage, the opportunities offered for active citizenship
and democratic engagement, the possibilities open to participants of all ages in the
ERASMUS+ programmes...



More details

For more details on these courses, download the Course Catalog (in English or French). In
that file more details and the contact data are presented.

Furthermore, for all details, find the courses at the ERASMUS + KA1 Mobility website for
Short Training programs for School/Adult Education:
http://www.schooleducationgateway.eu/en/pub/index.htm

http://wwwe.elicitplus.eu/



TrashedWorld

We're very happy to announce a brand new schools' exchange programme on the topic of Waste.

As you probably are aware, the world is sinking and being buried simultaneously in trash. In response to
this phenomenon, Blenheim Films produced the award-winning documentary movie 'Trashed' narrated
by Jeremy Irons and now the film is available as learning material aimed at getting schools working
together on this important theme with their students.

What is TrashedWorld?

TrashedWorld www.trashedworld.com is a global schools' platform for curriculum exchange work on the
topic of waste with the dual aims of developing skills and awareness of waste issues whilst also
developing skills and knowledge in the English language.

You can watch a walk through video of how to get started with the TrashedWorld programme.

What is included in TrashedWorld?

The project offers 4 study modules of 3-4 units of work on waste based on 50 film clips taken from the
documentary movie 'Trashed'.

TrashedWorld includes pdf files of Teachers Notes and Student's Pages, and also Investigation Sheets to
help students gather and present information for exchange with partner classes in schools around the
world.



How does TrashedWorld work?

Once registered with the project, groups work through the study units and investigate their lives
through the topic of waste. Classes gather information and data about waste in their homes and
communities and present this information in many forms for exchange with partner classes around the
world. TrashedWorld has a search engine for finding partners already working on the project. There are
also samples of student work as examples of what groups can do.

By engaging young people in a dialogue about issues of waste relevant to their own lives and with their

peers in other countries, we aim to raise awareness about waste and ultimately change behaviours for
this important challenge we face on earth.

Intercultural communicative education

* Culture A and Culture B

Know how other
culture sees your
culture

Know how your
own culture sees
itself

Know how your
culture sees other
culture

Know how other
culture sees itself

The idea behind schools' exchange work like this is that students get to see the world from a number of
perspectives. The can begin to understand that their own view is just one of these perspectives. So,
while exchanging about waste, they share in the good and bad practice, the problems, the solutions
about waste from all over the world. In this way, they can begin to adjust their own worldview.

In short, the students are tasked with investigating the issues locally and nationally, be it finding out
about local dumps, landfills, incinerators, recycling plants and more in their local community, and
preparing their findings in an attractive visual form which is engaging for their project partners around
the world.



The first Unit 'Trash, the World and Me' is freely available and introduces learners to the theme,
presents global facts, and gets them to place themselves within this challenging problem we all face. In
exploring the theme and how it relates to their daily lives, students consider what is happening around
the world and what they themselves can do. Classes all over the world are then offered opportunities to
communicate with each other to exchange their local research, share ideas and find common solutions.
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Regional studies include a look at the pollution from dumps like the one at Saida in the Lebanon, and
how that affects the whole of the neighbouring area. National and international data are considered as
students look, for example, at the major producers of waste around the world, comparing and
contrasting the information with what they know and find out about their own communities and

country.

The language learning, through technical and general vocabulary as well as the skills-based language, is
embedded within the study of the issues to do with waste and is a central implicit part of the
investigation of waste in the students' lives.

11



TrashedWorld participants are asked to investigated a range of habits in their lives and the lives of those
around them using instruments provided by the project, like this questionnaire for use when
interviewing shoppers on their shopping habits and how much they think about the waste this creates.

In this way, the students are not only thinking about their own lives and behaviour, they are also raising
awareness among the people around them, families, friends and communities. It is through such
activities that students' beliefs are challenged, and they take the road to changing behaviours which can
ultimately be damaging for our planet. It is by engaging in these proactive investigative studies that
make young people think about how live, that our young people become Young Ambassadors for
Creative Sustainability - YACs.

12



The students not only have the satisfaction that they are doing things to bring about change and
improve our lives on the planet, but they also receive recognition with TrashedWorld certificates and
they become young ambassadors, alongside our official programme Ambassador Mr Jeremy Irons!

Join the TrashedWorld community

Find us in Facebook
TrashedWorld in the news!

TrashedWorld has been nominated as a finalist at the ELTons
Awards! This is great testimony to the quality of the programme,
resources, its aims and mission, namely to get young people
changing their waste behaviour through exchange investigations
around the world!

There are five other finalists in our category - 'Innovation in learner

resources' and they all look really great! So, fingers crossed please
for us on June 14th!

13



UNESCO Week

TrashedWorld participated in the UNESCO Conference on
education for sustainability in Ottawa where we ran an
exhibition and a workshop.

We managed to sign up over a hundred delegates from all over
the world; we made partnerships with other projects like GK4D
and associated TrashedWorld with the UN Global Goals and we
managed to give UNESCO Director General Irina Bokova a copy
of our book.

The 17 goals identified by the UN literally to transform our world have many links to education.

We linked TrashedWorld with relevant goals, for example SDG 4 - Quality Education, get your

students investigating the world around them and sharing that with global partners; 12 -

Sustainable Consumption and Production, raise your students' awareness to the issues using

TrashedWorld.
Education for Sustainable Development
Goals - We met colleagues working on
projects protecting regional seas including
the Baltic Sea, the Mediterranean Sea and
the Black Sea and we will work on producing
a new module for TrashedWorld which
focuses on keeping trash out of our oceans
and seas. Towards this end, TrashedWorld
will run a workshop at the BETA National
Conference held in Varna, Bulgaria in June
2017 where we will draft this module with
the help of participants. Watch this space!

Appeals for help! - We need help to develop units and activities which develop skills for change. This
means we want you to help us with ideas for getting students work on solutions to waste where the
ideas and the solutions come from the students themselves, they identify AND solve the problems.

Great introductory offer!

Subscription costs the great low price of EU10.00 per year, but if you register at www.trashedworld.com
now writing 'factworld offer' in your registration and you could be in with the chance of winning a free
year's subcription to the programme. Every tenth registration will receive a free year's subscription!

Let's help young people now to care for and love the world that they will inherit later.

Keith Kelly
TrashedWorld Coordinator
www.trashedworld.com
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T'no06aaHo 06y4eHue-opueHmupaHo koM deticmaue 3a u caed EYD 2015

Why Eat Responsibly?

How can our daily actions help protect the environment, promote human rights and improve
the well-being of society? And how does this question relate to our food?

The world population is growing rapidly, and by 2050, with the same planet, we will have to
feed nearly four times more people than a century before. From that perspective, food is no
longer just a personal matter. The choices we make regarding our food already have direct or
indirect consequences on the climate, on the use of resources like water and land and on
people’s ability to feed themselves and live decent lives here and abroad.

The We Eat Responsibly project supports eco-schools in nine EU countries in exploring ways
to make more responsible food choices. Because our choices can shape the world for the
better!
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Our goals

Together with topics on responsible food consumption, the

teacher brings the most pressing world issues right into the

classroom to open space for co-creating new, responsible

solutions for our everyday life.

Active students explore the connection between global and

local topics. Changing little things in our neighbourhood can

have a huge impact on a global scale!

Teachers are key players to guide and facilitate the learning

experience of youth. They empower pupils and students to

become active world citizens.

Food experts, chefs and activists, farmers and policy makers

are supportive of school activities. The greater our numbers,

the greater the impact!

The eco-schools in the nine participating countries shared

good practices during an international forum that took place

in Prague. More than 120 people including inspiring personalities from the fields of education
and food got involved.

To work with a responsible food consumption topic for all ages, we produced a methodology,
lessons and publication Menu for Change on how our food changes the world.

Responsible food consumption means to decide consciously. It is about recognizing not only
the interconnections between our food and the environment, but also the political, social,
cultural and economic linkages of our decisions. Our choices should contribute to the
bettering of livelihoods of all people on planet Earth.

16



We should try to:

Eat less but better, eat local, seasonal and organic if possible

Replace meat with plant-based foods more often

Choose food produced with respect for people and the planet (water, soil, ecosystems and
climate)

Look for more diversity in your food

Watch out for palm oil

Stop food wastage

Fact file:

1800 teachers are exploring links between
food production, changes in society and the
environment and the quality of our life.

550 European eco-Schools are running a
yearlong educational program on responsible
food consumption topics.

65 000 pupils and 25 000 students are looking for opportunities for responsible changes to
their menu as well as in their neighbourhood.

Much more info at: https://www.eatresponsibly.eu
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EATHINK2015
Eat Local, Think Global

Global Learning for Change in EYD2015 and Beyond: European Youth
Engagement from School Gardens to Sustainable Food Systems (DCI-
NSAED/2014/349033)

Countries in Europe Countries in Africa Duration

Austria, Cyprus, Croatia, | Burkina Faso, Senegal From January 1, 2015
France, Hungary, Italy, to December 31, 2017
Malta, Poland, Portugal,
Romania, Slovenia,
Spain.

CONTEXT

As we know, globalization fosters dynamics that bind our choices and actions to
the lives of millions of people worldwide. The era of digital proximity and
information do not avoid contradictions and disproportions: poverty, climate
changes, migrations are aspects of an increasingly global society.

Today, with over 800 million people suffering from hunger, in the richest countries
food is wasted much more than ever happened before. Actual food system has
many negative impacts on environment and health, with political and financial
interests often threatening farmers and consumers’ rights.

In fact, rapid and contradictory changes live side by side, and it is hard to
interpret events and take action to change. The role of education becomes
increasingly central in allowing young people to develop their own critical tools.
Teachers, social workers, educators and local administrators are all called to
respond.



PROJECT OBJECTIVES

Contribute to increasing European youth awareness of, and engagement
in, post-2015 public debate on the contribution of European Union
development cooperation policies to global sustainable development.

Enhanced European students and teachers critical understanding and
active engagement on global development challenges, focusing on
sustainable food systems and smallholder farming.

More generally, the project aims to strengthen the skills and knowledge
of teachers in primary and secondary schools as part of Global
Citizenship Education.

PROJECT ACTIVITIES

A website on global education issues, with information, tools and best
practices is published for students, teachers and other stakeholders
(www.eathink2015.0rg) and a geo-referencing tool to be used for sending
information and referral on agriculture and food (eg. farmers markets,
local exchange community, farms, shops, fairs, etc.).

An international photographic contest is organized within the schools
involved in the project for the best photo-reportage on food. The best
photo-reportages produced in different countries, are selected for the
Food Cloud Exhibition.

An exhibition on food (Food Cloud Exhibition) is produced and performed
during EXPO 2015, open all day during the months of May, June,
September and October 2015 for young people, students, classrooms
and all citizens.

During the Expo 2015 a MultiMedia Center is set up and an editorial staff
of young people will document the Expo 2015 event on social media.

Primary and secondary schools teachers of all countries involved are
supported through an educational tutoring to design learning modules
(lesson plans) for their classes on Global Learning, in particular on food
production and consumption, alternative food systems, right to food.
Almost 130 free global learning modules are published on the web site of
the project for teachers and global education trainers.

A multimedia APP is designed, implemented and available with a fairy

tale for children on the origin and seasonality of food and recipes, a
multiple-choice game on ecological footprint.
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e AKit for teachers, global education trainers and volunteers engaged in
educational activities on global learning and sustainable agriculture

e An international competition is organized within the schools involved in
the project. The video-clips developed for the competition will be
evaluated in 2 steps: national and international level. The winning video
in each country is produced at professional level and screened on off and
on line media to sensitize citizens for the basic message of the project,
especially on changing their alimentary consuming habits.

e Trained students on food systems' interdependence will mobilize to
realize initiatives (events, campaigns, school gardens, visits on
smallholder farmers, etc) at community level to sensitize citizens, other
students, parents, community members with the aim to promote
behavioral changes in their food lifestyles.

e Primary and secondary students are introduced to global citizenship and
alternative food systems with interactive and participative workshops.

e National seminars and workshops are organized to present and
disseminate the main outcomes of the action.

¢ International exchange visits and workshops for teacher’s and student’s
delegations are organized in Italy, Austria, Senegal, Burkina Faso.

e ITT Varalli of Milan, a secondary school in tourism (www.ittvaralli.it), will
develop a guided route

e 0n sustainable agriculture for teenagers and European classes in Milan
during Expo2015.

e As a Global Citizenship Education Ambassador, Fondazione CARIPLO
connects the project and its network to key institutional stakeholders at
EU level (Foundations, Local Authorities, CSOs) having a potential in
supporting the initiative at all levels.

IMPACT

The target groups of the action:

4.200 Primary and secondary school teachers

42.000 Students

140 Migrants/young volunteers

240 Local Authorities, Civil Society Organizations, Foundations

Further beneficiaries:
180.000 young people

1.300 school supervisors
20.000.000 European citizens
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EDUCATION FOR SUSTAINABLE DEVELOPMENT - THE MODERN
FACE OF THE ENVIRONMENTAL EDUCATION. THE TRANSITION IN
HISTORICAL PLAN

Hristina Bancheva, Dilyanka Bezlova

University of Forestry, Sofia, Bulgaria

The article observes the transition process from environmental education to education for sustainable
development and suggests the main content needed for elaboration of modern educational programs.

Environmental education plays a worldwide role since 1970. Many international conferences were
organized since then, mostly from UNESCO and the International Union for Conservation of Nature (IUCN)
in the context of ecology and environmental protection. On the European level, the European community
pays attention to the environmental education issues from 1980.

After the United Nations Conference on Environment and Development held in Rio de Janeiro in 1992,
grows the need to reorient the education for biodiversity, the so called environmental education, to human
rights, justice and democracy, that are basical for the sustainable development. Important milestones in the
following transition are also the Pan European Expert Meeting on Sustainable Development and
Environmental Training (1999), The World Summit on Sustainable Development (Johannesburg Summit,
Rio+10 in 2002 ) that brought to the proposal for the Decade of Education for Sustainable Development, The
UN Decade of Education for Sustainable Development (2005 — 2014), The Global Action Plan on ESD
(2014).

Education for sustainable development is the next generation of environmental education, related to new
ways of thinking and learning. It integrates environmental, health, global, civic and other educational fields
in a whole. It is necessary to develop environmentally friendly, economically feasible and socially equitable
behavior in the personal and professional life style. This can be achieved by conducting both formal and non-
formal education for sustinable development. Education for sustainable development can be achieved and
should be conducted by both formal and non-formal education for sustinable development.

Theoretical analysis was used for the research.

Key words: education for sustainable development, environmental education
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OBPABOBAHUE 3A VYCTOWYMBO PA3BUTUE - CBBPEMEHHUAT W3PA3 HA
EKOOBPA3OBAHUETO. ITPEXOABT B UCTOPUYECKU ITJIAH

BbBenenne

B cBeroBeH mamab, Temara 3a ekooOpaszoBaHHMeTo cTaBa aktyamHa cien 1970 . Or ToraBa ca
OpraHM3MpaHy peanna cBeToBHU KoHpepenuuu, npexumuo or FOHECKO u MesxtyHapoaHUAT ChI03 3a 3aluTa
ua npupomara (IUCN), waii-uecTo B KOHTEKCTa Ha Tpupojpo3amurara. Ha eBpoTeiicko HHBO, C BBIIPOCHUTE,
CBBp3aHU ¢ ekooOpa3oBanue, EBporeiickara odmHoct ce 3anumMana cieq 1980 .

Crnen 1992 1, cBbp3ana ¢ penrenusta u pesynrarure otr Kondepenumsra nra OOH no mpoGnemure Ha
OKOJIHAaTa cpena u pasputHeTo B Puo ne XKaneiipo, Bce mosede HapacTBa HEOOXOOMMOCTTa 0OPa30BaHMUETO 3a
OnopazHooOpasue WM OIe HAPUYAHO NPHPOAO3AMUTHO M EKOJOTHYHO, Jla Ce OPHEHTHPA KbM YOBEIIKUTE
IIpaBa, COPaBEUIMBOCTTA U JEMOKpAIUATA, KOUTO Ca B OCHOBATa Ha YCTOMYMBOTO pa3BUTHUE.

O0pa3oBaHHETO 3a YCTOWYHMBO Pa3BUTHC € CIIC/BAIIO IOKOJCHHE €KOOOpa30BaHUE, CBBP3aHO C HOBU
HA4YMHU 332 MHUCJICHE W y4eHe. To MHTerpHupa IpHpPOA03AIIUTHOTO, EKOJIOTHIHOTO, 3APABHOTO, TPAXKIAHCKOTO U
Ip. oOpa3oBaHus B ¢IHO Isu10. HeoOxomuMo € Ja ce pa3BuUBa Ch3HAHHE 3a CKOJOTOCHOOPA3HO, HKOHOMHUYCCKU
peanu3yeMo M COILHATHO CIPaBEIIMBO TOBEICHHE B JMYHHUS M NMpo(decHOHaNeH XHUBOT. ToBa Moxe aa Obae
MTOCTUTHATO Ype3 IMPOBEXKIAHETO KAaKTO Ha (POPMAITHO, TaKa ¥ Ha HehopMastHO 0Opa3oBaHHE.

Meton Ha padora

B Hacrosmara crarms ca pasriicgaHn MW aHaJIUu3UpaHW KIIKOYOBHU ITIOJIMTHYCCKH MW CTPATCTUYCCKU
JOKYMEHTHU, KOUTO 3acdrar 06pa3OBaHI/IeT0, npupoao3amurara u YCTOFI‘II/IBOTO pa3BUTHUE.

OT exooOpa3oBanue 10 06pa3oBaHye 32 YCTOHYUBO pa3BUTHE

IIpe3 1970 . IUCN opranmsupa mepBata MexayHaponHa Koudepenmmusi or HeBama, cBpp3ana c
€Ko00pa3oBaHME M MO TO3M HAYMH JaBa WMITYJIC 33 MO-HATATHIIHO pa3BUTHE Ha JEHHOCTHTE B Ta3w obmact. Ilo
Bpeme Ha Kondepenumsita or HeBama e QopmynnpaHo mbpBOTO ONpeneNeHHE 3a HEro, KOETO Iilacu, 4e
,,EK000pa30BaHKUETO € Mpolec, B KOWTO ce MpueMaT LIEHHOCTH, U3SCHSABAT C€ MOHATHSA, C el U3rpakiaHe Ha
YMEHHS U Bb3IVIEIN, HEOOXOANMH 3a pa3OMpaHe U OIECHSIBaHE HA BPb3KaTa MEXIY YOBEK, KyJITypHA U IIPUPOIHA
cpena. EkooOpa3oBaHueTo € He0OXOAUMO J1a BOAU CBILO A0 MPAKTUYECKU Pe3ylTaTh — B3UMaHE Ha PEeIIeHUs U
ce0ero3Hanue B CMHUChIA Ha M3TPaXTaHETO Ha €KOJIOTOChoOpas3Ho moseneHue. B crimara 1970 1. e ocHOBaHa 1
nporpamara Ha KOHECKO Yosek u 6uocepa, B K0sTO OTHOBO ce Halsira Ha eKOOOPa30BaHUETO.

[Ipe3 1972 r,, c mppBara CBeTOBHA KOH(epeHIUA 32 YoBelIKaTa cpena, opranusupana ot KOHECKO B
CrokxonMm ce oOpbIna BHUMaHME Ha €KOOOpa30BaHMETO B Olle MO-MHPOoK Mamad. IloeT e aHraxuMeHT upes
HoBoCH3ManeHara IIporpama nHa OOH 3a okosaHa cpema 3a pa3pa0boTBaHe Ha MEKTyHAapOAHA KOHIICTIIHS 3a
exooOpazoBaHMe, KOSTO € 3aBbpuieHa mnpe3 1975 . BB ¢opmara Ha MekayHapoaHa mporpama 3a
exoo0pa3oBanue. [Iporpamara e opunmaiHo nprera Ha KOH(PEPEHIN Npe3 chilata ronuHa B benrpan, 3aeaHo
¢ Bearpaackara nekaapamusi 3a ekoo0pa3oBaHue. B neximaparnmara € HogdepTaHa HEOOXOAMMOCTTa OT
pa3npocTpaHeHHe Ha EKOOOpPa30BAaHMETO HAa MEKIYHApOIHO, HAMOHAIHO, PETHOHANIHO M JIOKAJTHO HUBO,
MOJIIOMaraHeTo Ha CHCTEMaTHYHAa Hay4YHa JICWHOCT B 00JIACTTa, TIOCTOSHHOTO pa3BUTHE Ha €KOOOpa30BaTeITHU
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nporpamu, oOy4eHHETO Ha KBAITU(UIIMPAHU KaJpH 3a MPOBEKIAHETO My, EKOOOPAa30BaHHETO Npe3 IENs )KUBOT,
pa3paboTBaHETO HAa MaTEepHaH, IOJKPeraTa Ha eK000pa30BaTeTHA HHUIIHATHBH.

Taxa ce ctura u 1o mepBata CBeTOBHA KOH(epeHI U 32 ekooOpa3oBanue, opranusupana or KOHECKO
npe3 1977 r. B TOwnmcH, Mo Bpeme Ha KOSATO € JoMbJIHeHa MeIyHapoHaTa Iporpama 3a ekoo0pa3oBaHue, HO
Karo OCHOBHO pa30upaHe ce yTBbpXKJaBa (akThT, Y€ TO € OCHOBHA HHTErpPajHa 4YacT OT HENpeKbCHATO
MPOTHYAMINTE 00Pa30BaTEHU MPOLECH, KOSATO 3allouyBa B YUIJIMITHOTO OOpa3OBaHME M OCTaBa Ipe3 IEeNUs
*KHUBOT. OmpefeNeHn ca OCHOBHUTE INMOOATHM LENM Ha EKOOOpa30BAaHHETO: H3rPaXkJaHe Ha EKOJIOTHYHO
Ch3HaHUE, TIPEIOCTaBIHE HA 3HAHU, IPEiaraHe Ha BB3IJISIH, Pa3BUBAaHE HA YMCHHUS, MOTHBUpAHE 3a JICHCTBHE.

CeeroBHaTa cTparterusi 3a ona3pane Ha npupoaarta ot 1980 r. ua IUCN, UNEP u WWF 3a npbB 16T
3acsra BBIIPOCA 332 KOH(IMKT MEXIy OIa3BaHETO HA OKOJIHATA Cpela U MKOHOMHYCCKHUS HAIpEIbK, BHBEKIA
ujesATa 32 yCTOWYNBO Pa3BUTHE U OT/IaBa TOJIIMO 3HAYCHNE HA €KOOOPa30BaHUETO B TO3H IIPOIIEC.

Wnente 3a yCTOMYMBO pa3BUTHE ca MOAYEPTaHU M pasmmpeHu B Jlokaana ,,Hamero o6mo 0baeme® Ha
Komucwusra bpyrtnasg ot 1987 rox., B KOHTO 3a IPBB BT Ce JSUHAPA TCPMUHBT ,,yCTOHINBO pa3BUTHE .

Ha mexmynpasurencTBeHaTa koHMepeHmaTa 3a ekooopazosanue Ha KOHECKO mpe3 1987 . B Mocksa e
noxnucan MeskIyHapoJeH IUIaH 3a JeiicTBHe 32 eK0o00pa3oBaHMe, B KOWTO € OIIGHEH ONUTHT OT MpEANIIHATa
KOH(epeHIHs 3a eK0OOPa30BaHUE U ca BKIIIOUCHU IIPSIUIOKEHNS 32 HHTETPUPAaHe Ha TEMH, CBEP3aHH C OKOJIHATA
cpeaa BbB (HOPMANHOTO OOpa3OBaHHE — HAYalHO, CPEAHO M BHCIIE, KAKTO M B HAayYHOH3CJIENOBATEICKATa
JeHHOCT.

Ha eBporeiicko HUBO O(UIMATHO M PErIAMEHTHPAHO Ce OOpbhIlla BHUMAHUE HAa E€KOOOPA30BAHUETO OT
1988 1. CeBerbT Ha EBpona npuema Pemenne 88/C 177/03 3a nmpoBexnane Ha exkooOpa3zoBaHue. To 1enu
3ajlaraHe Ha acIeKTH, CBbP3aHU C OKOJHATA CpPela, BbB BCHYKH OOpa30BaTeiHU OOJIACTH U HUBA. YCTaHOBsBA
HEOOXOMMOCTTa OT EKCIIEPTHH MO3HAHUS B cdepara Ha MPUPOIO3AIIHUTATa M MTOPaId TOBA Ipeara MepKu 3a
3aCHJIBaHE HAa TE3U TEMH B MPO(GECHOHATHOTO U BHCLIETO 00pa3oBaHue. OCHOBHUST aKICHT, KOMTO CE MOCTaBs
1o ToBa BpeMe B EBpona e BppXy oma3BaHETO Ha PHPOIATa WIH BEPXY T. Hap. MPUPOIO3AIIUTHO 00pa3oBaHue.

B ny6nukyBanara npe3 1991 . or IUCN, UNEP u WWF I'puika 3a 3emsra: Crparerust 3a ycToiiuns
HAYMH HA ’KUBOT, IIpeJHAa3HAYCHA NPEIUMHO 32 MMOJMTHLH U YIPABIISBALIM, KOSITO € CHIIO TaKa MPOJbIKCHHE
Ha CBeTOBHATa cTpaTerusl 3a oma3BaHe Ha NMPHPOJAaTa, ce MOAYEPTaBa 3HAUCHUETO Ha O0OpPa30BAHUETO 3a
MOCTHT'aHE Ha YCTOMYMBO Pa3BUTHE.

MexIyHapoHUTE YCHIIMS 332 Pa3BUTHE Ha €KOOOPa30BAHMETO JOCTUraT CBOCOOpa3Ha BPbXHA TOUKA IIPE3
1992 r. no Bpeme Ha Kondepennusara na OOH no npo6jemuTe Ha 0KOJHATA cpela U pa3sBUTHETO B Puo ne
JKaneiipo (2. CBeroBHa KOH(EpEHIUS 32 OKOJHA cpena), koraro ¢ npueta [Iporpamara ,,/JIneBen pen 21% u
noxnucana or 179 crpanm, BkimouuTenHo M oT bbarapus. Tasu mnporpama e moBparHara TouKa 3a
€K000pa30BaHMETO, KOETO OT MPUPOJO3ANINTHO M CHIHO EKOJOTHYHO MO CBOATA CHIIHOCT C€ MPEOPHEHTHpa B
CMHCBJIa Ha YCTOWYMBOTO Pa3BUTHE, KATO BKIIIOYBA KAKTO HKOHOMUYECKH, TaKa U COIMAJICH M KYJITYPEH aCleKT B
CMHCHJIa Ha TIT00aHaTa Bph3Ka MEX/Ty YOBEK M MPUPOJIA.

Tilbury (1995) u Fien (1997) cmsitar, ye 00pa3oBaHHETO 33 yCTOHUMBO pa3BUTHE TPsiOBA Jla ce pazjnyaBa
CBIIECTBEHO OT CHJIHO HPHPOAOHAydHaTa paboTa, KOSATO ce MPOBEkAa mpu exoobOpasoBanuero. Cropen Fien
(1998) e HeoOxoaMMO 00pa3oBaHKETO 32 OMOPA3HOOOpa3He MM OLe HAPHYAHO MPUPOAO3ALIUTHO U EKOJIOTHYHO
o0pa3oBaHUE []a C€ OPUCHTHPA B MOCOKA KbM YOBEHIKHUTE IIPaBa, CIPABEUINBOCTTA U IEMOKPANUTa, KOUTO Ca B
ocHoBara Ha ycroituusoto paszsurue (Fien, 2002).

Oo0Opa3zoBanue 3a ycroiiunso passurue (OYP)
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MexayHapoaHaTa nporpama 3a JeiictBue 3a ycroiuumBo passutue JIneBen pen 21, pesyarar ot
CaeroBHara koH¢epeHnus B Pruo or 1992 r, momuepraBa HEoOXOAMMOCTTa OT 0Opa30BaTelIHM ACHHOCTH 3a
MOCTUTaHE Ha YCTOWYMBO pa3BUTHE BbB BCsSKa CBOs IVlaBa, a oTAenHO [1aBa 36 e mocBereHa Ha ,Jlognmomarane
Ha YYWJIMIIHOTO 00pa3oBaHue, OOIIECTBEHOTO Ch3HaHUE U NpodecroHanHoTo o0yuenue". [IbpBonauasHo OYP
ce OpHeHTHpa KbM (OPMAITHOTO 00pa3oBaHHE, HO BCE TOBeYE ce OOpBINa BHUMAHWE M HA M3BBbHYUMIHIIHOTO,
HepopmanHoTo oOpasoBanue. Taka Tpuzmecer rogunu cieny karo MC3II paBa mbpBOTO MEXKITyHApOAHO
ompeneneHne 3a ekooOpazoBaHue, Kommcusara 3a oOpazoBanwe m komyHukarus Ha MC3IT  mpes 2000 r
nyOuKyBa pesydaTaTuTe OT OOCTOHA MeXIyHapoJHa IMCKYCHs 3a 00pa3oBaHHETO 32 YCTOWYMBO pas3BUTHE,
KOSITO € TIOBJIMSIHA OT IpUeMaHeTo Ha ,,JlHeBeH pexm 21°.

IIpe3 1999 1. e opranusupana IlaneBpomneiicka cpema 3a ycToiiuMBO pa3BUTHE U €KO0Opa3oBaHuUe B
XomaHmus, TOCIeABaHa OT OHJAaH-Oa3zmpaHa auckycus. Jlagenu ca obmo Hax 6500 MHEHHS Ha EKCIIEpPTH OT
aKaJICMUYHH CPEM WK C OIUT B ekooOpa3oBanueTo. EqunoayuiHo ¢ MEeHueTo, ye OYP e ,,cuna, peHoMeH miu
CPEZICTBO B CHBPEMEHHOTO 00pa3oBaHue, KakTo (hOPMATHO, Taka M He(hOpMaIHO, KOSTO CE CBBP3Ba C M3TPaKIaHe
Ha LEHHOCTH Wi J00aBs TakuBa“. [lo-Manko chIacie ce MOCTHra MO BBIpPOCAa Kak €KoOOpa3oBaHUETO €
cebp3ano ¢ OYP. 3a mosedyero excrneptr, OYP e creaBamo mokoneHue ekooOpa3oBaHWE, KOETO BKIIIOYBA
BBIIPOCH, CBbP3aHH C €THKATa, CIPaBeJIMBOCTTA, C HOBM HaYnMHK 3a MucieHe u yuene (Hesseling et al., 2000).

Karo pesynrar or Cpelara Ha BHCOKO pPaBHHIIE 32 ycToiiunBo passutne B MoxanecGypr mpes 2002
I., OTPOMHOTO 3HAaUCHUE Ha 00Pa30BaHMETO 3a MOCTHIAHE HAa YCTOWYMBO Pa3BUTHE € MOAYEPTAHO U 3aT0KCHO B
Jlexmapammsta ot MoxanecGypr u B I[lnana 3a mpunarane ot HoxarecGypr. Kato BaKHO CPeICTBO B Tash Bph3Ka
€ MPEeUI0KEHO MIPOBEKAAHETO HA CBETOBHA JIeKaja Ha 00pa30BaHUETO 3a yCToiuuBo paszsutue ciex 2005 r.

O6moto chbpanne Ha OOH B3uMa 1mon BHEMaHHMe Tpenopbkara oT Kondepenmusra B Moxanecypr u
00sBsiBa ,,Jlekaga Ha oO0pa3oBaHueTO 3a ycToiiuuBo pa3Butue (2005-2014)€. Jlexamara ce KOOpAUHHpA OT
IOHECKO.

[Tpe3 2005 r. Mxonomnueckara komucus Ha OOH (UNECE) npencrass Ctpaterusi 3a o0pa3oBaHue 3a
yCTOHYHMBO pa3BUTHe. MUHHUCTPHTE Ha OKOJNHAra cpeja W MUHHCTpUTE Ha 0OOpa3OBaHMETO CHBETBAT U
MOJINHCBAT CTPATETrnATa, KaTo ChINO mprueMar MeskayHapo/Ha cxeMa 3a NpuUJIarade Ha crparerusra. Llenra i
€ J1a MOTUBHpA CTPAHUTE Jia MPUIIOKAT 00pa30BaHUETO 38 YCTOHYUBO PAa3BUTHE B ChOTBETHUTE CHELUATHOCTH U
MIPEZIMETH B YUMJIMINATA W B YHUBEPCUTETHUTE, KaKTO U B HE(POPMAIHOTO M MHPOPMATHOTO oOpazoBaHue. Karo
BaxHu Temu 3a OYP ca mocoyenu: HamansiBaHeTo Ha OemHOCTTa, CBOOOAaTa, €THKara, KyJITYpHOTO
paszHooOpasue, OMOpa3zHOOOpa3ueTo, 3ApPaBeTO, IMPOU3BOJICTBOTO M TOTPEONIEHUETO, TpaBaTa Ha YOBEKa,
OIIa3BaHETO Ha OKOJHATa Cpeja, YNpaBJICHHETO Ha NPHPOJHHUTE pecypcd M Ip. 3a BbBEXKIaHE, OLCHKA U
nopobpsiBane pesynrarute ot CTparerusaTa ca onpeneneHu Tpu ¢asu, cborseTHo — 2007, 2010 u cneq 2015

MexayHaponHata cXeMa 3a MpUIaraHe ChAbpka mperien Ha pasButuero Ha OVYP, crparermm 3a
nofoOpsiBaHE Ha CHTyaIsITa, KpUTepuuTe 3a KadectBo Ha OYP u ocHOoBHUTE mpuoputeTu. Te ca: momoOpsiBaHe
JOCTBIIa JI0 KaueCTBEHO OCHOBHO 00pa3oBaHME, NPEOPHEHTHPAHE Ha CBIIECTBYBAIUTE OOPa30BaTEIIHU
MporpamMu, pa3BUTHE Ha OOIIECTBEHOTO CBH3HAHHWE 3a YyCTOHUMBOCT, oOyueHuwe. KauectBeHoto OVYP €
OPHEHTHPAHO KbM OTJeNHaTa JIUYHOCT, ClIe/iBa UjeanuTe Ha YP, peneBaHTHO € Ha MECTHO HHBO B €KOJIIOTHYHO,
COIMMATHO U MKOHOMHYCCKO 3HAYCHHUE, OCHOBABa CC€ HA ACMOKPATUYHU NMPUHOWUIIN W HAa YCTUPUTC cThiI0a Ha
00pa3oBaHUE 32 BCEKU — YUYCHE 3a 3HAHHUE, YUYCHE 3a JICHCTBUE, YUCHE 32 CHBMECTHO CHIKHTEICTBO U YYCHE Jia
6’[)[[6]11. To n3rpaxznaa no3HaHnusa, YMCHU 3a JKUBOTA, ICPCIICKTUBH, OTHOIICHNUA U IEHHOCTH. To e HWHCTPYMCHT 3a
TpaHC(hOpPMHpaHe Ha HACTOSIIOTO OOIIECTBO B ycToifumBo obmectBo. HeoOxommmo ¢ OVP nma e m3amepmmo
(UNESCO, 2005).

ITo Bpeme Ha CBeroBHaTa kKoH(pepeHuust Ha FOHECKO 3a o0pa3oBanue 3a ycToiiunBo pa3BuTHE ce
noanucea Jexmapanusita ot bon (2009 roz.), B KOSITO € TIOCOYEHO, Y& 00pa30BaHUETO 32 YCTOHYHBO Pa3BUTHE
€ OCHOBaHO Ha LICHHOCTH, NPUHLHUIIN W NPAKTHKA, HEOOXOAMMHM Ja OTTOBOPSAT €(PEeKTHMBHO HA HACTOSIIN U
opaemu npeaussukatencTea (UNESCO, 2009). B [lexmapanusta ce mpociesBa MpuiaraneTo Ha ,,Jlekamara Ha
o0pa3oBaHHE 3a YCTOHYMBO Pa3BHTHE M Ce JaBaT HACOKWTE 3a Obnema pabora. OT 3HaueHHWe ¢ paboTrara B
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MpeXka, TAPTHROPCTBOTO U OOMEHBT C JPYTH OpraHu3aui. Heo0Xomumo e ChIo MpoBE:KIaHETO Ha MOHUTOPHHT
1 OIIeHKa Ha 00pa30BaTEeITHUTE ICHHOCTH 32 YCTOHYMBO pa3BUTHE.

ITocneqnara Kondepenuusi 3a o6pa3oBanue 3a ycroiiumso passutue mnpe3 2014 rox. B Haros,
Snonus, nmpoxbibkaBa padborara B mocoka OYP upes Tpu BakHU pe3ynrara. [IpeacraBen e gokian ot Jekangara
Ha OVYP, KoiiTo nokassa nocriwkenusra B cepara Ha OYP ot nocneanure 10 rognuu u nosisara ot 00sSBsIBAHETO
Ha Jlexkanmara. [loxmumcana e [lekmapaunmsita or Haros, KoiTo 3asBSBa TOTOBHOCTTa HAa YYAaCTHHUIUTE Ja
npoawibkar obexuHenn ycuius 32 OYP u npusoasa 3a olie 1mo-mamadHu 1 MHTCH3UBHU JISUCTBUS B cepara.
Hexnapayusma nogaepraBa HEOOXOIUMOCTTa OT HHTETPUPAHE Ha OTHOIICHMATA Cpejia - O0IIECTBO - NKOHOMHKA
B pa30MpaHeToO M NpakTHKaTa Ha 00pa30BaHHETO 3a YCTOW4MBO pas3BuTHe. [lopdepraBa BaxkHaTa poiisi, KOSTO
00pa30BaHMETO 3a YCTOWYHMBO DPA3BHTHE TPsAOBa a Wrpac B M3rPaKIAHETO Ha KAauyeCTBEHO OOpa3oBaHHE 3a
BCHYKH, ¥ B OCHTI'YPSIBAHETO Ha PEJICBAHTHOCT Ha 00pa30BaHUETO KbM ChbBpeMeHHUs cBAT. Ha Kondepennusra e
n3rotseH 1 I1o6anHusa miaH 3a AeiictBue 3a o6pa3oBaHue 3a ycroiiunso passutue (GAP for ESD), koiito
MOCTaBsl aKIEHT Ha YEeTHPHM akTyaldHu HanpasieHus B OYP: usMenenusrta B kimMara, OnopasHooOpasme,
HaMaJsIBaHE HA PUCKA OT OEICTBHS U OTTOBOPHO NMOTpeOICHHE.

B Imaa ,llonutuku, ponpuHacsmy 3a pa3Burue Ha 3HaHuATa™ oT Ilpoekta nHa Hauumonananara
cTpaterusi 3a ycroiiuuBo pasButue Ha Bovarapus ot 2007 r, xoHIenmusATa 3a 00pa3oBaHHE 3a YCTOWYIHBO
pasBUTHE MpPEIBUXKIA TO Ja CHITBTCTBA YOBEK Mpe3 Lenus >kUBOT. OCHOBHUTE LEIM Ha KOHLENIUATA ca: ,,Ja
pasKpre B3aMMOJCHCTBUATA MEKIY MKOHOMHYECKHTE, CONMAIHUTE M E€KOJOTHYHHTE INPOIECH U SBICHHA; JAa
OCHTYpH KPHUTHYHO OTHOIIEHHE U IO-TONIIMa HWH(GOPMHUPAHOCT 332 HUKOHOMHYECKHUTE, COLIMAIHUTE U
€KOJIOTHYHUTE MPOOIEeMH B TIXHOTO €IMHCTBO; JIa TOOLIPSIBA YBaXKEHHE U pa30upaHe HA Pa3InuHUTE KyATypU U
Jla IpueMa TeXHHUTE MPUHOCHU; J1a CTUMYJIHpa XOopaTa OT BCHUYKU BB3pacTH Jia I0eMar CBOSITa OTTOBOPHOCT 32
CH3/IaBaHETO Ha yCTOHUYMBO ObJelle; Aa ChAeHCTBA 3a (opMHpaHe Ha TpaIaHCKo obuiectBo“. LleHTpanHo
MSCTO 3aeMaT BBIPOCUTE 32 PABEHCTBO, COJIMIAPHOCT M B3aMMO3aBUCUMOCT B PAMKHUTE Ha CErallHOTO
NOKOJICHHE W MEXAY pa3IMYHUTE IIOKOJCHHs, 3a B3aHMMOOTHOIICHMSATA MeXIy Ooratm u OexHH, 3a
B3aMMOBPB3KHTE Ha YOBEKA U MPUPOJATAa U OTTOBOPHOCTUTE My KBbM ce0Oe CH, KbM YOBEIIKOTO OOIIECTBO U KbM
OKOITHAaTa Cpeia, KaTo 00pa30BaHHUETO 32 YCTOWYHMBO Pa3BUTHE € MHTEP- M TPAHCIUCIUILUIMHHO, a HE € OTICeIICH
npeaMeT win gucuumuinHa. Coino taka OYP n3non3Ba MHTEPAKTUBHM METOAM Ha oOydueHME, paboTa B €KHII,
aKTHBHO ydYacTHe Ha OOy4aeMHTE M Karo IUIO0 TPsOBa I1a ce OCHOBaBa Ha JEMOKPAaTUYHOCT. B TO3W cMHUCHI
TOJISIMO 3HAYEHHE Ce OT/AaBa Ha HepopMaTHOTO 0Opa3oBaHUeE.

IIpe3 2005 r. paboTHa rpymna ¢ HPEICTABUTEIU OT MHHHCTEPCTBOTO HA MIIAJIC)KTa, 0OPA30BAaHHETO U
Haykata, MUHHCTEPCTBOTO HA OKOJHATA CpeZia ¥ BOAWTE M HEMPAaBUTEICTBEHH opraHm3anuu ni3rorss IIporpama
3a moAKpena Ha o0pa3oBaHMETO 32 YCTOWYMBO pa3BuTHe B Bbirapusi, oTunTaiiku pelieHusiTa Ha BCUYKU
PaMKOBH M CTPAaTETHUECKH JOKYMEHTH Ha MEXIyHApOIHO M HAIIMOHAIHO HHUBO B cpepaTa Ha OKOJHATA cpera U
OVYP. IloctaBeH € aKIEHT BBPXY EKOJIOTUYHOTO M IPUPOJO3AMIATHOTO OOpa3oBaHUE MOPagdl HATPYIIaHUS
CBETOBCH WM HAIMOHAJEH OMHT B Te3n obmactu. CrioMeHaBa ce HEOOXOAMMOCTTa OT CHBMECTHH ICHCTBHS Ha
MOMH u MOCB B OVP, karo e noguyepran noanucanust npe3 2004 r. MemopaHayM 3a ChbTPYAHHUYECTBO IO
npoOeMHTe Ha OMNa3BAHETO HA OKOJIHATa cpefa Mexkay JaBere MuHHcTepcTBa. B IIporpamara OYP e
nepuHHpaHo kato ,,O0pa3oBaHWE 3a JMYHOCTHO M COIMAIHO pAa3BUTHE, KOETO BKJIIOYBA CKOJOTHYHUTE,
COLUAIHUTE (COLMATHO-MOIUTUUECKUTE U COLHUATHO-KYITYpPHUTE) M HKOHOMHUYECKUTE U3MEpPEHHs Ha
pasButneTo. VHTErpHpa MpHpoI03aUTHOTO, EKOJIOTHIHOTO, 3IPaBHOTO, TPAYKIAHCKOTO U T. H. 0Opa3oBaHHE B
enHo 1suto. To e oOpa3oBaHMe 32 B3aMMOOTHOIICHHUATA B HAIIWSA ,,0001 T0oM Ha kuBOTa™. Cpen crenupuIHnTe
nenu Ha IIporpamara € MOAKPENsIHETO HAa MapTHBOPCTBA HAa HAIIMOHAJHO, PETHOHAIHO M MECTHO HUBO, MEXKIY
MIPEACTaBUTEINTE HA TbPKAaBHUTE HHCTUTYIIHH, MECTHUTE BIACTH, OM3HEC CPEIHTe, YIMIIHIIATA, OOMTHOCTHTE 1
HITIO 3a pasButue Ha OYP. Ts cbuio Taka mend ga TOAMOMOTHE CBh3JAaBAHETO M PAa3MpOCTPAHEHUETO Ha
CBhBpEeMEHHH oOpa3oBaTenHH Martepuann 3a OYP, kakTo W Ja HAachpYd MNpHJIATaHETO HA MPHUHIUIATE Ha
YCTOWYHMBOTO Pa3BUTHE BbB BCHYKHU (hopMmu Ha (opMaTHOTO U HEHOPMATHOTO 00pa30BaHUE U KBaTH(DUKAIMATA
Ha YYUTEIUTE.
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3akioueHune

B npexona ot exooOpazoBaHue KbM 00pa3oBaHUE 32 YCTOIYMBO PAa3BUTHE CE OTPa3sBaT MEXKIYyHAPOJHUTE
MOJIUTHYECKH aHFKMMEHTH M Taka TeMUTE MPUIOOMBAT INOOAJEH aCMeKT M YHCTO CKOJOTMYHUTE BBIIPOCH
CTaBaT €AHAKBO BA)KHU C BBIIPOCHUTE 3a PA3BUTHETO M COLMAJIHATA CIIPABEAIMBOCT. B Ta3u Bpb3Ka OCHOBHA IEl
Ha 00pa30BaHHMETO 33 YCTOWYMBO Pa3BUTHE, OCBEH MPEAOCTABIHETO HA 3HAHMS, CTaBa Pa3BUTHUETO HA YMEHHS 3a
OpraHu3upaHe Ha yCTOIYHMB, OPHEHTUPAH KbM OBJCIIETO )KUBOT, KAKTO U 338 aKTUBHOTO yYacTHE U MPAKTHYECKH
JEHCTBHS 32 IIOCTHIAaHETO My. 3aToBa € HEOOXOAMMO Ja ce OTKPHE, MOANOMOTHE M Pa3BHE TBOPUYCCKUS
NOTEHIMAJI HA BCEKH OTJENICH YOBEK, KOMYHHKATHBHUTE U KOOIEPATUBHHUTE MYy YMEHHS, CIIOCOOHOCTTa 3a
B3MMaHe Ha PELICHUs ¥ 3a IpeAnpHeMaHe Ha JelcTBusa. OOpa3oBaTeHHUAT IIpolec € HEOOXOAUMO 1a pa3BUBa
Cb3HAHHUE 3a EKOJIOr0ChOOPa3HO, MKOHOMHUUYECKH PEaIM3yeMO U COIMAIHO CIIPABEUIMBO MOBEJCHUE B JIMUHUS U
npodecnonaneH XUBOT. ToBa Moxe Ja Oble MOCTHIHATO Ype3 MPOBEKIAHETO, KaKTO HA (JOPMAIHO, Taka M Ha
HedopMaIHO 00pa3oBaHuUE.
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DEVELOPMENT OF PRACTICAL SKILLS IN SCIENCE USING REFLECTIVE
TECHNIQUES

Lyubov Dombeva
Senior teacher of biology in English at Zlatarski International School
BETA Conference 2016, Plovdiv, 3 June 2016

| have been teaching biology in English at Zlatarski school for nine years. Couple of years ago |
enrolled in a master’s programme in Sofia University and | wrote a thesis about the quality control
system applied in the IB biology education, grades 11 and 12. Most of our students are Bulgarians
and Bulgarian high school students are notoriously weak when it comes to assessment of their
practical skills in science. So my task was to help them improve their performance on the final
exams. One area where students performed particularly bad is the so called Internal assessment
component, which addresses the assessment of practical skills. This can be seen on Fig. 1, in years
when students have good grades in this component, their overall grades are also better. The
theoretical test can not compensate much for a lower mark in the practical area.

Fig. 1. Zlatarski School students’ average grades in IB Biology, by components.
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One factor which influence | focused on was the feedback students received on the quality of their
practical work over the two years course. Fig. 2 shows the influence of feedback on students’
performance. Clearly the students who received comments from the teacher and addressed them,
do better on the Internal assessment, than the control group.
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Fig. 2. Students’ performance on the IB biology internal assessment (practical skills) depends on
students’ effective use of constructive feedback.

It was also interesting to see that improvement of practical skills also improved students’ theoretical
knowledge and cognitive skills and their performance on the multiple choice test (paper 1).

Fig. 3. Development of practical skills helps improve students overall performance on the final exams
(1B Biology, paper 1).
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Another factor which | looked at was students experience and ability to reflect on their own learning
and the quality of their work. Figure 4 shows a comparison between the experimental and the
control groups.

Fig. 4. Development of reflective techniques helps students improve their overall performance in the
final exams.

Here can be seen the influence of reflection on students’ performance. Clearly the students who
were asked by the teacher to reflect on their performance and did so, performed better than the
control group. The error bars of the experimental group are very large representing the students
who were assigned to write a reflective essay but did not do their homework.

It has always been very obvious to teachers that students who write their homeworks do better than
those who don’t, but it was interesting to see this same trend among my students pinned down with
some statistics.

At Zlatarski School it was evident that a large group of students could not achieve the requirements
of the IB DP for just two years (11 and 12 grades) and needed to be trained earlier. | believe students
should get acquainted to reflective techniques and strategies as early as possible, and also there is
the need to cultivate in learners a positive attitude towards receiving feedback from teachers and
using it to improve the quality of their work.

Last school year | had a fresh group of 9 graders keeping in mind what | have found in my master’s
research | had somewhat of a plan for their development. Here are the main steps of implementing
the IGCSE course as preparation for IB at Zlatarski International School:

. Introduction to practical work and lab reports in 9 grade IGCSE Biology course
. Practicing reflective essay writing

. Receiving constructive feedback and improvement of practical skills
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*  Successful completion of ICGSE Biology course in grade 10

*  Enrolmentinthe IB PDin grade 11

This is the timeline for the organization and support of 9 grade students’ practical work and
personal growth process during the 2015-2016 school year:

* December:
— planning an investigation — class discussion;
— carrying out the experiment at home during the Christmas break.
e January:
— writing and submitting first draft of lab report.
e February:
— assessment of reports and detailed feedback on their improvement;
— students reflect on personal progress and write a strategic plan for development.
e March-April:
— writing and submitting second draft of lab report after the Spring break.
e May:
— Final assessment and grading of lab reports.
To carry out the experiment we used a standard procedure we had in the book we used — Merry and

Jeff Jones, IGCSE biology, CUP, shown on figures 4 and 5.

Fig. 4. IGCSE biology, CUP
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Fig. 5. IGCSE biology, CUP



The students’ notes on the following figures show more or less the class discussion of the
textbook procedure, including unknown words and variables.

NB: all students works are shown here with permission!

Fig. 6. Example of student notes — 1.
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Fig. 7. Example of student notes — 2.

When planning an investigation students may or may not have to formulate a hypothesis on
their own. They have to formulate a research question and identify the relevant variable factors.

Discussing variables is one of the most important points. Students not only get confused by the
names and mix up the definitions, they clearly do not understand what variables are. When



reading about an investigation they find it very difficult to even identify and name any variable
factor.

In this case the hypothesis was formulated by the authors of the book. As for the research
question, to be focused precisely it has to name the independent variable and its range and the
directly measured dependent variable. On figures 8 and 9 you can see the general structure
providing scaffolding for students’ writing their first lab report in 9 grade.

Fig. 8. Scaffolding students writing a lab report — 1.

Fig. 9. Scaffolding students writing a lab report — 2.
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On Fig. 10 and 11 you can see examples of students’ notes in L1 during the discussion held in
English. You can also see a typical mistake — the student who wrote on figure 11 refers to a sample
graph as a table. Not distinguishing between tables and graphs is an illustration of how low the level
of students’ knowledge and understanding of science is.

Fig. 10. Example of students notes in L1 — 1.
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Fig. 11. Example of students notes in L1 — 2.

In this particular group of 9 graders it turned out that even students who were excellent on tests fail
to follow teachers’ instructions. On figures 12, 13 and 14 can be seen that the student has not
identified the relevant variables and not formulated a research question, despite discussing their
importance in class.

Every student who submitted a first draft was given a detailed account about the mistakes and
omissions in their report. Since all works were of disappointing quality no student received a formal
mark on the homework.
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Fig. 12. Example of student’ first draft of the lab report, page 1.



Fig. 13. Example of student’ first draft of the lab report, page 2.
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Fig. 14. Example of student’ first draft of the lab report, page 3.

In January, as | was assessing and commenting on the homeworks, the first term was closing and
most students were not very happy with their marks. At the beginning of the second term they were
all assigned to write a reflective essay.

To guide reflection they received the following handout:

Writing a reflective essay on personal development

(Thanks to: www.biologyforlife.com)

IGCSE Biology Mid-year Summative Essay

Type and email this reflective assignment to |.dombeva@zlatarskischool.org by 19t February 2016.

Prepared at the end of first semester, the essay provides a glimpse into you as a learner of biology. It should contain
your thoughts on:

how your assumptions about biology have changed and
how this course and its content have increased your knowledge of biology and of you as a learner.

Provide a reflection on the content; learning experiences; successful learning strategies; previously held ideas that were
disproved; how your knowledge of biology has increased.

Consider how you perceptions have changed. Describe areas of personal growth. Include a goal you will work to achieve
during second semester.

In the following two essays you can read a pretty critical account for the students own abilities and
attitude toward studying biology, but also a clear determination to master the required skills.
Strange enough, some students did not submit such an essay, clearly showing they have no
motivation for improving their situation in biology.
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Fig. 15. Reflective essay example 1.
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Fig. 16. Reflective essay example 2.

Drafting process and its success depends to a great deal on making effective use of teacher’s
feedback. When | was done with all first drafts | also reflected on student’s typical mistakes and
produced a handout to scaffold and make easier the drafting process — figure 17. | tried to make it a
bit funny, hence the title, as a lot of students were broken hearted from the low score and the
feedback they received. | didn’t want them to feel like they failed though and before | provided them
with the handout we watcher and discussed the video about the Story of Austin’s Butterfly. For most
of them it had an immediate effect on their motivation and willingness to start drafting as soon as

possible.

The Story of Austin’s butterfly https://www.youtube.com/watch?v=hgh1MRWZjms

Thanks to http://pluriliteracies.ecml.at/
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Fig. 17. Handout scaffolding drafting process.

Lab report analysis — What the %**#’s wrong with my lab report?!

When you write your lab plan, be very careful about setting your research question - RQ in context. Use some background information
to do this. The RQ must contain both the independent variable - IV and the dependent variable — DV. It can actually be more than one
sentence long, a short paragraph. Species are referred to by Latin names. You don’t always have to have a hypothesis, but if you do,
that will actually give you something to talk about in the conclusion. The hypothesis is a possible answer to the RQ.

The examiners advise on using table format to show all variables and the method for their control. The following grid may help
clarifying what do you have to explain about the variables, but it is just an example.

Variable factor name (IV, DV, CV), For ALL VARIABLES explain the method of control, measurement instrument,
units + units

Give justification of the range you have chosen (pH from-to). At least 5 range
Independent variable points (increments) are expected. Range should be based on literature you have
read about the IV (e.g. optimum pH is 7). You must give reference to the source,
(Input) but could do it later in the conclusion. Explain in details how do you plan to
achieve the full range (e.g. titration method reference).

Tell what raw data do you measure and how. NB! Rate of reaction is NOT raw

Dependent variable data! How do you plan to process it further, justify the choice of method (e.g.

(output) averages, SD/SE, one tailed/two tailed t-test, indices, frequency, etc.) show all
formulas to be used.

You must have at least 3 CV! For each explain how they are relevant, to what
extent they influence the investigation. Place the most influential on top. A control
of the experiment is expected — the so called ‘normal conditions’ (e.g. water
instead of enzyme at each pH level).

Controlled variable

(fixed)

List of materials — include the actual amounts you will need, but NEVER refer to them as AMOUNT! Be specific — volume, mass, etc.
include the units * for ALL devices/instruments, refer to the full name (e.g. electronic balance, Vernier LabPro data logger and
software)

Then give the full procedure step-by-step with the tiniest details, why do you do one thing before the other. Never say ‘the same
amount’ only! Be specific!

The data collection table must have a descriptive title — it has to tell what are IV and DV and what data it contains. The columns have
to have names of variables and units #, Latin names of species, names of enzymes. The raw data table should accommodate at least 3
trials of data collection, at each increment. It is possible to combine raw and processed data in a single table.

Plot processed data (use Microsoft Excel or other graph plotting software), to draw a graph of a suitable type. Make sure your graph is
easy to understand in black and white print. This graph must have a descriptive title too. The graph axes must be labeled with the
name of the variable, units +.

Make a conclusion, with justification (support from the data you collected yourself, or you’ve read about- give reference to the
source) if your initial hypothesis is supported and to what extend. How valid and how reliable is your data? Suggest how you could
improve this investigation.

EXAMPLE Catalase lab Preparation of solutions of different pH level, volumes /ml +
pH level /arbitrary Tap water Vinegar 3% Sodium bicarbonate 10%
Very low 20 2 0
Low 21 1 0
Neutral 22 0 0
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High 21 0 1

Very high 20 0 2
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It just happened so that by the end of February we got an invitation for students to participate in the
Fission science conference at the American College in Sofia. The only problem was, that there were
roughly two weeks to prepare for it. The two girls who’s essays were shown above, Yana and
Kristiana, decided to go for this opportunity. Instead of just making a second draft, they decided to
improve the investigation altogether and repeated the catalase experiment in the school lab,
controlling all variables as far as possible. Figures from 18 to 22 show what they wrote afterwards.

Fig. 18. Example of motivated students’ achievement, page 1.




Lab Report
Investigating the effect of pH on the activity of catalase

Background information:

Within any living organism, chemical reactions take place in our life. There are
substances called catalysts that speed up chemical reactions without being
changed itself. However, inside the cells proteins named enzymes function as
biological catalysts and control almost every metabolic reaction. They are
essential for the breaking down of food and other substances entering the living
organism. A different enzyme is needed for each kind of food because each
enzyme has its own active site into which the substance at the beginning of the
reaction, called substrate, fits exactly. A substance, called product, is produced by
the reaction.

Catalase is a type of enzyme that can be found in the cells of living organisms.
The catalase speeds up the inner reactions and breaks down hydrogen peroxide
(substrate) to water and oxygen (product). This is necessary because hydrogen
peroxide is very dangerous substance that is produced by many chemical
reactions that take place inside the cells and it must be broken down as fast as
possible. However, the catalase works best and fastest at a particular pH. pH is a
measure of how acid (low pH) or alkaline (high pH) a solution is. Most enzymes
are their correct shape at pH of about 7 - that is, neutral. If the pH becomes very
low or very high the enzymes lose their shape. This means that the active site no
longer fits the substrate, so the enzyme cannot catalyze the reaction anymore.

Research question:
What is the effect of pH, measured as the released oxygen gas, on the activity of
catalase?

Hypothesis:

If an enzyme loses its shape in very acidic or very alkaline pH, then the reaction
will take place slower the further away the from the optimum pH. Literature
suggests optimum pH for catalase is 7. Therefore, at pH 7, the hydrogen peroxide
will be broken down fastest and more bubbles of oxygen will be collected on the
surface.

List of Materials and Apparatus:

e Thermostatically Controlled Water bath (+ 0.01 ° C)
e pH Electrode BNC, “Vernier”

Buffer “Merck” with pH2 - 10 mlx 3

Buffer “Merck” with pH 4*2- 10 ml x 3

Buffer “Merck” with pH 6*¥2-10 ml x 3

Buffer “Hanna” with pH 7-10 ml x 3

e Buffer “Merck” with pH8 -10 mlx 3

e Buffer “Merck” with pH10-10 mlx 3

o Yeast (Saccharomyces cerevisiae) - 7 grams

e Distilled water - 50 ml

e Hydrogen peroxide (3%), “Chemax Pharma” - 90 ml
e Mercury thermometer (°C), £ 0.1 °C

e Beakers

e Measuring cylinder - 50 cm?3, £0.1

e Plastic syringe - 2 ml

e Plastic syringe - 5 ml

e 2 plastic Naogene bottles

The table 1.0 below shows the variables in the experiment:
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Fig. 19. Example of motivated students’ achievement, page 2

Independent Variables

pH values were established in the following
way:
1. Using pH buffers:
e Buffer “Merck” - pH 2,4, 6,8,10
e Buffer “Hanna” - pH 7
2. By measuring pH with litmus paper and using
pH meter, which gave the following readings:
e Buffer2 haspH 2.10
Buffer 4 has pH 4.16
Buffer 6 has pH 6.17
Buffer 7 has pH 7.18
Buffer 8 has pH 8.00
Buffer 10 has pH 9.93

Dependent Variables

Volume of oxygen produced measured as % in
the air:
¢ Oxygen Gas Sensor was used to measure the
exact amount of oxygen released during the
breaking down of hydrogen peroxide
o The Gas Sensor was connected with cables to
a data logger and computer
o The rate of reaction was determined using
the R? function of the data logger software

Controlled Variables

1. Temperature /°C:

e Temperature was controlled by using water
bath heated at 32 °C (the optimum
temperature of the Saccharomyces cerevisiae
(yeast). It was also monitored using mercury
thermometer

e Temperature has to be kept constant in order
to prevent any influences on the shape of the
enzyme molecule during the experiment

e All reacting solutions will be preheated so
that the reaction takes place at exactly 32 °C.

2. Volume of hydrogen peroxide:

e The amount of hydrogen peroxide was kept
the same for all trials by using plastic syringe
(5 ml)

e Each try has to be done with one and the
same amount of hydrogen peroxide in order
to be sure that there it will be the same
number of substrate molecules.

3. The mass of Saccharomyces cerevisiae
(yeast) dissolved in distilled water:

e The amount of yeast dissolved in distilled
water was kept the same during the
experiment by using plastic syringe (2ml)

e Each try has to be done with one and the
same amount of yeast in order to be sure that
it will provide the same number of enzyme
molecules.

4. Time for the reaction to take place / 300s:

e Time is fixed so that the rate for the trials at

different pH can be compared

Table 1.0 Factors influencing the investigation of catalase activity
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Fig. 20. Example of motivated students’ achievement, page 3
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Fig. 21. Example of motivated students’ achievement, page 4
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Fig. 22. Example of motivated students’ achievement, page 5

Evaluation:

There are possible reasons why our results didn't support the hypothesis that the
hydrogen peroxide will be broken down fastest and more oxygen will be produced
at pH 7. First, the buffer with pH 7 had expired but it was still used it because we
did not think that this would somehow effect the trials. Second, the stock solutions
of buffers with pH 4 and 6 were not pure. In addition, we mixed hydrogen
peroxide, buffer and yeast solution outside the water bath, so we did not know the
exact temperature be sure what was the temperature of each solution. Finally, we
shouldn’t skip the fact that we used technology that could have made some errors.

Improvements:

1. Repeat the whole experiment at least one more time in order to have more
accurate results.

2. Use wider range of pH buffers in order to have more results and then, more
accuracy.

3. Choose the brands of the buffers more carefully. Use them before they have
expired and be sure that the stock solution is absolutely pure.

4. Use more reliable technology such as gas sensor and water bath.

5. Be sure that the whole procedure is done under controlled temperature (water
bath).

6. Use different catalase such as potato extract orliver.

7. Check the concentration of the hydrogen peroxide and make sure that it is
controlled during the whole experiment.

Bibliography:
Mary Jones and Geoff Jones IGCSE Biology Coursebook Second edition, p. 39-
43

When | read this second draft | was really happy. | told the girls they should be very proud with what
they have achieved. Despite all the imperfections there were, their level of science skills and
understanding is way above the level of some Zlatarski School students have in 11 grade.

Fig. 23. Performing the improved experiment in the school laboratory.
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Fig. 24. Conference poster for Fission 2016 at the American College in Sofia.

50 Fig. 25. The presentation at Fission 2016, American College in Sofia, March 2016



As a supervising teacher | could hardly hold my smile during my students’ presentation. | was very
content with the girls’ answers to a jury member at the Fission 2016 Science Conference.

Taking part in the conference was the right decision — the girls not only felt like stars because they
were complemented for their excellent performance in fluent English. They were also able to
compare their project with other students’ work, found new friends with common interest in science
and became even more motivated.

Fig. 26. Presentation at Zlatarski School Science Fair 2016

At the annual science fair at Zlatarski School Kristiana and Yana were the youngest presenters. They
were clam and confident and clearly showed that they are ready to dive deeper into exploring the
experimental sciences. Their presentation was a moment of truth for a lot of people - to see the
motivated 9 graders showing a better project than 11 graders who not only didn’t write their
homeworks when they were 9 and 10 grades, but also procrastinated and didn’t try hard enough to
plan their group work for the past weeks in 11 grade. After seeing them, none of the underachievers
from 11 grade protested about their own low grades anymore. | am looking forward to hear how
Yana and Kristiana progress further in the science studies in the coming years.

In conclusion, teacher’s feedback and reflective techniques can have a great impact on the quality of
students’ work and the improvement of their practical skills. But above all students have to have
motivation to do better. No matter how much effort a teacher puts into her teaching, if students are
unwilling to do their share of work and do not follow the instructions in the feedback, students’
progress will be rather limited.

If you have any further questions, please email me: dombeva@gmail.com
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Meeting and working with Bulgarian students

Sofia, 24/25 March 2016
Rod Holmes

As a retired science and information technology teacher from London on holiday in Sofia |
was asked by a Sofian colleague to talk to her students in two English classes at her
secondary school.

The students were in two mixed groups of 15 and 16 years of age, studying English in their
9th year of a 12 year course leading to a matriculation certificate in English.

I was told they had never before had the opportunity to speak to a native speaker of English at
their school.

I was asked to informally talk to, and get response from students in the two classes to assess
their ability and confidence to communicate in English.

Both groups of students were pleasant, easy to get on with and good natured.

Class 9c, 24 March 2016. 12 in class, one session of 40 minutes duration.

These students were German speaking with English as a second language.

The majority in the class were receptive and eager to communicate in English.

One student asked a question in German, which was answered in German. This seemed to set
the tone of the class.

This was a lively group. Discussion concerned life and living in London.

They asked how I liked Sofia, why I had come to Sofia, my personal attitude towards drugs,
alcohol and smoking and how I met their class teacher. A majority in this class seemed happy
and confident to speak English.

When | met some of the class in the street afterwards there was good rapport and
communication.

Class 9b, 25 March 2016. 17 in class, two sessions with the whole group, each of 40
minutes duration. Bulgarian speaking students

This group seemed more socially diverse. Some seemed not to have enough vocabulary to
build sentences, did not speak English easily, and seemed lacking confidence in expressing
their views

Others seemed self assured in speaking English, and expressing themselves. They seemed to
have family or other personal connections with English. They were more able and willing to
verbalise - their hopes for the future, studying psychology, dentistry, medicine etc.

Interest was shown in how to establish friendships in London. | mentioned the wide range of
adult education classes available in the UK but no in depth questioning resulted.

Towards the end of the period, because of many hesitant responses, | felt it necessary to ask
each student individually what they wanted to do after they finished school.

Some were clearly happy to share their feelings, others remained reticent. This could have
been caused by shyness of a lack of vocabulary.



STUDENTS’ FEEDBACK ON THE CLASSES FROM 25TH MARCH 2016
9B CLASS SOFIA

Cristopher

I was impressed by Rod because he came to our school to inform us about the life and
education in England — especially London. Some of the things he said were useless but it was
nice that he came.

Georgi Vanev

The visit of Rod Holms was very exciting. | am feeling so lucky because he came exactly in
my school and there are many other schools in my city! You can see by his face that he is a
very intelligent person! He has a sense of British humour! He was patient with us and
answered our questions seriously because he wanted to give us the precise information. | am
proud of people like him! Finally he paid attention for everybody of us and asked us where
we want to study!

Elena Maksimova

He is an old man. He is very interesting and smart person. He always answered my questions.
He knew what to say. If could, I would talk with him again.

Mihail Cholakov

I think that was very cool lesson. Rod was very good person with knowledge. He came to
Bulgaria for us.

Nikolaos Klimov

A very nice old person with who you can have very interesting and pleasant conversations. |
definitely learned a lot from his visit about England. It was a nice experience for me and that
I got to talk to him.

Jivana Yordanova

He is very outgoing and smart. | wish I could meet him again.
Simona Krusashka

He was smiling all the time. He was very energetic.

Simona Dimitrova

He was talking interesting things. He was a good human.

Gergana Naidenova
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He was talking interesting things. He is very sociable. He was very patient.
Elena Dimitrova

It was interesting. It was good for us to hear a native speaker. Mr Rod Holmes is a very
likeable person. He was patient with us and very kind. 1 am very happy that I tried to speak
in English with him. It was a pleasure for me to meet him.

Yoanna

He told interesting things. He was patient with us. It was a pleasure for me to listen to him.
He was very kind.

Hristina

I wanted to talk about life, deep topics but he spoke more about education. | expected to give
us tips from experience. And as a person left an impression on me that he is smart, sociable,
he likes to travel. | liked him but | wanted to get to know him more.

Alek

He looks like a very good person who likes helping people in deed. Very cool and energetic
for his age.

Diana
Very pleasant and positive person.
Vanessa Rozova

My impression is that he is very well-behaved person who is very interested in what the
children want to do in the future. He is a very interesting and good person and I suppose that
he is also a good teacher. I think I really want to say thanks to him because he came here and
told more information on the colleges in London.

Teodora

I have got no idea what my impression is but | will try. He looks like a person with a very
good education and is very well-behaved.

He was very tolerant with us maybe because he saw that we cannot speak his language free
and he tried to help us.

Lubomir Yotov

He lesson was very interesting. Rod told us very interesting things about England. | am
impressed by the visit. He is very intelligent and funny person and made our lesson exciting.
He has a good sense of British humour. He was patient with us and answered our questions.
Rod wanted to tell us all he knows about England and made a joyful lesson. He did that very
well. He is a good person and made our lesson different. I am proud of people like him.
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FEEDBACK FROM 9C THE CLASS WITH FIRST LANGUAGE GERMAN AND
SECOND LANGUAGE ENGLISH, 24TH MARCH LESSON

Daniela Borisova

It was a pleasure for me to listen to him. | was interested in what he was saying and | would
like to visit London. | am glad that a person from London came to visit us and we were able
to hear a native speaker.

Lilia

He talked about interesting things. He knows a lot. | hope he visits us again.
Alexander

I liked Rod. I would enjoy seeing him in our lesson again.

Antoanet

I really believe that your visit was useful for us. Also, communicating with you was good for
our English skills and knowledge. I think, it would reflect good if we have more English
lessons with you or other English people. We are very thankful for visiting us.

Boshidar

Rod Holmes was a very good person. | understood he was a person who helped so much the
children. His carrier is very useful. He helps people. Physics and Maths are his subjects.

Valentin

My first impression on you was that you look very old. No offence obviously. You may look
old but there is still a lot of life in you. You have an unlikely spark in your eyes if | can call it
like that. I really liked your visit. It was really educating. | learned a lot of general stuff about
UK, and I am really glad you have visited us. It was a pleasure meeting you, Mr. Holmes!

Hristina

My impression is that he is a person with experience and knowledge for lots of things. He
was speaking clearly and with patience.

Martin
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Rod said interesting things about London and the life in UK. He asked a lot of questions for
Bulgaria and for Bulgarian teen how we study in school.

Andrea

I think the lesson was very interesting. Rod’s stories were cool! He is a person with a sense of
humour and he has a lot of experience. | like England and London. | want to visit this city
very much.

Simona

I really liked Rod’s visit. He told us some really interesting thing about his life. He was very
nice to me and my class and | enjoyed his lesson.

Eleonora

My personal impression of him was that he is an old person with a lot of knowledge and
experience. | really liked to listen to him and I also liked the lesson.

Antoan

I liked Rod and I liked his visit. Certainly | learned something more and certainly | want him
to be our guest again.
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Save me - for your future
3anasu me —3a ga Te uma

In the beginning of June in Sliven (BG) the annual meeting of National Pupil’s EcoParliament (NPEP)
was held. During the session the awards of ecological competition were given for school students in
different categories. Also the EcoAnthem was introduced. Here it comes along with poster first price.
An ecological performance took place accompanied by presentations of students on the usage of
herbs in our everyday life, on responsible eating, and the ecology of human relations.
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Pan necen 3a npupogara
Tarsgna MoToBa
IIpeBoa: dumana Hukomnosa, 13roxa.

Nature song

We love the nature and keep it clean,
We don't run in the parks, we plant flowers.
We don't cut down trees, we are friends,
and we put up bird houses in May
We throw our rubbish on the right places
and don't ask questions it is a law:
The nature is valuable, beautiful and kind,
Don't use it only for a sleep and food
Love everything that has life and fight the evil
Then the nature will thank you.
REMEMBER: keep the air and water clean,
Because one day the world will be agains you
Live ecological without pollution mol smog!
You should study this lesson.
Far away front drugs, cigarettes, alcohol,
Don't spend everything in the shopping mall
Live naturally And don't talk rudely.
Don't throw bags orfags from the car,
Play by the rules and you will be one of us!
Ot cnekraksbia ,,Exoiorust Ha OTHOIIEHHUATA
IToctanoBkara ,,EKOJIOFI/IH Ha OTHOIICHHATA € C JIBC IIbPpBU MCCTa OT
Mexnynaponau ¢dectuBanmu 3a 2017r.: ,bypracku usrpesu” u ,,Pamoct Ha
Opera”. M3mbpiaHUTENN Ha eKomoyTo ca ceamokiacHuim ot Illkoma 3a cimoBo,
Menoausi, tearsp .l enrepue” npu CY ,Xpucto bore”, Altoc. ABTOp Ha
CuCHapu:A, IICCHUTC U PbKOBOJUTCII — Tarsana ﬁOTOBa.
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Elena Todorova, Spanish Language School - Sofia
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Winner of a British Council ELTon Award
and a BETT Award

Bring science to life for English learners

Inspire CLIL students with outstanding short films and interactive
resources, created especially for primary students learning science
and geography in English.

Tigtag has worked with leading CLIL experts to meet the unique
needs of CLIL teachers and learners.

Tigtag CLIL provides over 800 short films, plus lesson plans,
worksheets, language support, games and quizzes.

Tigtag films - perfect for CLIL learning

Films are a natural medium for learning a language -
dynamic images, sound and text all support understanding.

* 800 films provided with voice-over, graphics, captions
and transcripts

* 150 core curriculum films in simplified English

* bilingual captions available for some languages

* lesson plans, worksheets, concept maps, games
and an interactive audio glossary

Visit www.tigtagworld.com/clil to start your free trial
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