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Abstract
This article briefly presents the position of project teaching in both English and Geography. On that basis the author concludes this is the method which best suits the objectives of bilingual Geography teaching. The following description of a project undertaken with bilingual classes on the 2nd anniversary of the Poland’s membership of the European Union shows advantages both in terms of content and language of the method employed.   
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Introduction

Teaching through projects has numerous advocates, both among English and Geography teachers. Every modern English coursebook for school students contains suggestions for project topics to be prepared in the form of posters. For instance, Snapshot elementary (Abbs, Freebairn and Barker 1998) suggests using a Snapshot of where I live or Snapshot of a famous place. The goals of such a project are to increase the motivation and engagement of the learners, as well as practice writing. Other projects integrate all the language skills (integrated-skills approach in teaching English as a Foreign/Second Language (EFL/ESL)) and may easily be used by Geography teachers, such as Street interview on a specific topic or String and pin display: tourist destinations within a town (Fried-Booth, 1997).
For geographers the project method is a great way to give up the textbook as the main source of information. For Geography students it is also an opportunity to try something different, especially if the project is well prepared, both methodologically and practically. Projects in geography may range from short Geography-only projects to events of a few-days’ duration integrating Geography with other disciplines (Bailey, 1991; Gołębniak, 2002). No matter what the organisation aspect of Geography project work is, it enables the students to ‘put their hands on’ a given topic. 
Taking all the above into consideration, projects for bilingual Geography teaching seem an ideal solution. Project work, as a part of Content and Language Integrated Learning (CLIL) advocated by the EU (also referred to as Content-based Instruction (CBI) within Communicative Language Teaching (CLT), allows the learners to observe that a foreign language is a necessary tool for solving real problems and undertaking real tasks. Thus, the motivation, independence and confidence of learners grow. Moreover, the project method for both, language and content-teaching, gives the very teacher a chance to observe the students in various learning situations and thus to evaluate their abilities, skills and needs. 

A bilingual English-Geography project on European Union  

The project was undertaken by four bilingual classes of both lower level (13-15 yrs) and higher (16-18 yrs) level of the School Complex number 10 in Toruń. It was connected with the second anniversary of Poland’s membership of the European Union. The stages of preparation, realisation and evaluation of the project (Figure 1) were based on the Field Studies Council publication for GCSE students Projects without panic! (Field Studies Council, 1989). 
1. Choosing a project idea: 
The 2nd anniversary of Poland’s membership of the EU – a street survey
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2. Stating a problem, hypothesis or investigation:  
opinion of citizens of Toruń on Polish membership of  the EU 

3. Planning the fieldwork:
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preparing a questionnaire for the street survey 
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4. Doing the fieldwork and recording it: 
carrying out the street survey and recording the results;

interviewing three family members  
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5. Presenting the result: 
graphic presentation of the findings in the form of a written report 
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6. Explaining the results: 
discussing the results of the street survey

discussing the results of the family survey

presenting the students’ own opinion on the topic  

[image: image13.jpg]6. Work in the European Union.

Key:

- 16% - Yes, and I want more.

- 8% - Yes, but 1 don’t want any more.

-33% - No, but I wan.

4%

No, and I don’t want.



7. Conclusions: 
finding explanation of the project results  
Figure 1. Stages of the project on the 2nd anniversary of Poland’s membership of the EU
Choosing a project idea. The fact that the project work was done in spring went some way to suggesting the topic of this project. Poland joined the EU on 1st May 2004, and that was the time to sum up the outcomes of its membership. This issue was widely discussed in the mass media; the stress was put both on the economic advantages here in Poland and on the mass emigration of young Poles in search of better economic conditions. Last but not least, EU issues are an integral part of the National Curriculum for Geography teaching at all school levels. 

Stating a problem, hypothesis or investigation. The discussion regarding the support of Toruń’s population for Poland’s membership of the EU was conducted in the classroom. The students tried to predict the level of support for the EU, as well as the percentage of the population that would like to emigrate. 
Planning the fieldwork. As the project was to include 4 classes and in order to save the lesson time, the decision on what to include into the questionnaire and how to construct it was made by the teacher. The outcome is presented in Figure 2. 
	Questions
	Respondents

	
	1.
	2.
	3.
	4.
	5.
	6.
	7.
	8.
	9.
	10.

	1. When did Poland join the EU? (I know/I don’t know)
	
	
	
	
	
	
	
	
	
	

	2. Are you satisfied with this fact? (yes/no/?)
	
	
	
	
	
	
	
	
	
	

	3. What is the greatest advantage for Poland of EU membership?
	
	
	
	
	
	
	
	
	
	

	4. What is the greatest disadvantage for Poland of EU membership?

	
	
	
	
	
	
	
	
	
	

	5. Can you name two countries which have opened their labour markets to Poles? (yes /no)
	
	
	
	
	
	
	
	
	
	

	6. Have you ever worked abroad and what are your plans? (a. yes and I want to do so again; b. yes but I don’t want to do so again; c. no but I want to; d. no and I don’t want to)
	
	
	
	
	
	
	
	
	
	


Figure 2: A questionnaire for the street survey on Poland’s membership of the EU 

Doing the fieldwork and recording it. All bilingual classes have some lessons taught in groups of 15-18 students, so it is possible for them to be taken to the city centre accompanied by one teacher. As the school is located close to the city centre, there were no problems in carrying out the survey during one 45-minute Geography lesson with each group. Students worked in pairs and each pair was to question 10 randomly selected people (see Figures 3 and 4). Before the survey the students were instructed on how to introduce themselves, ask for permission to conduct the survey and finally how to ask the questions and record the answers. The instruction was given in English, but the survey itself was conducted in Polish. 
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Figure 3 and Figure 4: School students carrying the street survey 

Figure 5 presents the introduction from one of the student’s survey reports with the questions and all the general information included.
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Figure 5: Introducing the project 

Presenting the results 
After all the groups had completed the task, the teacher summed up the findings. Altogether, the students interviewed 445 people of various ages. 

To avoid a situation in which all the students would present literally the same results of the survey in writing, they were also asked to interview three members of their families of different ages, as well as to include their own opinion on the topic (especially questions 3, 4 and 6). The results were presented in the form of individual projects (John and Richardson, 1990). Earlier, however, the students were given a model of a project, i.e. what the front page should include, what the introduction should inform the reader about, how to calculate the results into percentages and how to present them in graphic form. Finally, the students were told how to sum up the project by quoting their family members and giving their own opinions. 
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The following figures present examples of the report covers (Figures 6 and 7) and the variety of the methods employed by the students to present the statistical data (Figures 8 – 13). 

[image: image15.jpg]Wht can we do know about all these problems? How can we change EU myths
nto EU facts. Tn my opinion, fhe mest impartant i education, but not orly in

<chal, Evry year ur country pend huge cosh.to promte EU. We.are port of
hisaraizaion st for o yers. Somefms we forget abot Brusels and e

hink only about Warsaw,

EU is not anly benefi, it is also responsibiity for ofher 24 countries.
‘Sometimes, when T am wotching news T think that Polsh polficions don't
nderstand meaning of these 1wo words: Eurapean Union.

‘Second aniversary is a good fime o think about our future in the EU, about
chances that everybody has. T hope that in 10 years, everybady willknow who s
the president of the European Union Commision.

PS. Tn my opinion the results of the auestionare shows bod fruth, Polsh dort
feellike Eurapean citzens. T hope that in few years students in high school wil
b learning . fest in the Knowledge of the European Urion.



   
Figure 6  and Figure 7. Two examples of the covers of student’s reports on the street survey. 
[image: image16.jpg]In my opinion the real effects of entering the
UE, will be seen in ten to twenty years. After this
time we will see big changes in Poland's industry and
standard of life. We should take an example of for
instance Ireland. This country was poor. 30 years
after entrance the UE it became one of the richest
state in Europe. At the moment in Ireland the
unemployment rate stands at about 5%! and it is
called the Tiger of Europell

T think Poland could be richer in the future. In
order to make this we must put a lot of effort info
our job and development. The European Union is our
chancelll



[image: image17.jpg]1 ot it Ao Lokl adond o ek
prosntinly | uadd e o qo e e
o e woney oo bl et
o-«L,ﬂ 1 wowtel wal geh any ol i Rilandd .
Lt slher 4o abvoad for uisus o for

| fediva, s, on sl kel

\ | F“l Mmd@,. '("' work s as swweﬁ\,«q

‘\uml ad wadnm( for pomde bees &0 Rl

‘\ A dhd W fabeecd - Sucled caw fuutd ome
w,,wu, Il o wwoﬁ A 1o penle

‘ew e A R




                                                                                                                                                                                                                                                                                       Figure 8. The street survey results – question 1                            Figure 9. The street survey results – question 2                                  
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   Figure 10. The street survey results – questions 3 & 4             Figure 11. The street survey results – questions 4, 5 and 6
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Figure 12. The street survey results – question 6                    Figure 13. The street survey results – question 6
Explaining the results. As an explanation of the findings of the survey, the students commented on each question, often giving interesting and intelligent comments. Interestingly, there was frequently a discrepancy in students’ interpretation: e.g. the fact that 62% of the respondents knew the date of Poland’s joining the EU was for some a positive result, while others thought is was much too low for such an important event just two years on. Most of the students were surprised that ‘only’ 49% of the people questioned opted for emigrating (a+c answers for question 6); they expected much a higher result. Additionally, they presented the opinions of their family members as well as their own. 
Conclusions
In the final part of their written project, the students tried to give solutions to the situation, for example those who thought more people should know more about the EU opted for more educational activities (TV programmes, school curricula). 

Figures 14 – 21 present some sample pages from the students’ reports with their comments. 
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Figures 14, 15 and 16. An example of the summary, a student’s opinion and the student’s family’s opinion presented in the project report


Figures 17 – 21. Examples of students’ comments on the project 
Figure 22. An example of a student’s summary of the project – language problems 
Feedback
The basis for the project evaluation was on the feedback received and digested both during and after completing the project. It is the basis for any corrections and changes in the project stages, especially if it was to be repeated with the next groups of students. In the case of this project, the analysis of the results revealed some important information about the respondents was missing: namely their age and sex. To gain such information it would be enough just to note down the observation results, i.e. male/female and student/working/retired. 

Another difficulty was connected with the analysis of the answers to questions 3 and 4. As they are open questions, it was extremely difficult sometimes to decide on categories. For instance, 57% of all the answers to the question on the advantages of Poland’s membership in the EU mentioned open borders; however, the respondents stressed various aspects of free movement, such as education, work and tourism. 

Summing up, if the survey was to be repeated in future years, the questionnaire itself should be corrected (age, sex, suggested answers to questions 3 and 4). This might enable the students to monitor the changes in the opinions on EU membership. 

Conclusion
The presented project on Poland’s membership in the European Union was not time-consuming. Two 45-minute lessons were enough to complete it, though; the goals of both an English and Geography teacher can be achieved. According to the Content and Language Integrated Learning objectives, a well-designed bilingual lesson should have the following four elements: content, communication, cognition and culture. In our case these were the following aspects: 

CONTENT:
· developing research skills;
· collecting geographical data in the form of the street survey;
· transforming and presenting geographical data in the form of a project;
· developing geographical knowledge on Poland’s membership in the EU;

· developing geographical knowledge on people’s opinions on EU membership;

· using a word processor for presenting statistical data;

COMMUNICATION
· using the language for a real-life task;
· using the language to communicate with the teacher and peers;
· using the language to write the report;
COGNITION
· learning to think by combining abstract and concrete concepts with language acquisition; 
CULTURE
· developing social skills at school (group-work);

· developing social skills during communication in an out-of-school situation;
· being exposed to other people’s opinions;
· developing awareness of otherness and self.
Nearly all students presented language that was understandable. In spite of the mistakes, be it spelling, grammar or vocabulary, the texts were communicative to a teacher of the same mother tongue. There were some projects, however, in which the meaning of the language employed was hard to decipher (Figure 22). Generally, this so-called inter-language, which is a kind of language the learners create for their needs before they master the target language, is an important issue in EFL/ESL teaching. In the case of project work in bilingual teaching, however, the most important thing is to make the students use the language in an every-day situation, and not the correctness of the language. 
As teaching Geography bilingually in the form of a project stands out from normal classroom-type classes of both Geography and English, 65 students from 2 classes who took part in the survey in the streets of Toruń had a chance to give their opinions on that form of lesson. As many as 62% of them said it was good or very good, while 18% did not like the project. Although it was the teacher who takes the final decision on the form and structure of the lesson, the students’ opinions should also be taken into consideration. Their positive attitude would be a key element to successful project teaching.  
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