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Bloom's Taxonomy in CLIL Concept: A Possible Theoretical Approach

Zdenek Vasicek

(Czech Republic)
Motto: “Translation is the language of Europe.” (Umberto Eco)

Abstract
My teaching programme “Piano playing as CLIL” has been implemented at the Primary Arts School in Tisnov in the period 2000-2010. The best pupils have communicated using hundreds of foreign-language (English or German) lexical units especially including music terminology. An important task for the future can be seen in using Bloom’s taxonomy (BT) of educational objectives. A possible theoretical approach can be expressed as follows: to use the BT not – as usual – in only pairs of two words (= verb + noun), i. e. in a limited way, but in (relatively) complete tabular organized families (of parts of speech). Several chosen word families of individual taxonomic levels (from verbs: 1. “to describe”, 2. “to explain”, 3. “to apply”, 4. “to compare”, 5. “to critique” and 6. “to invent”) should gradually be introduced. Further word families and synonyms should follow. The question for the ongoing action research is: “Is there a mental barrier for the pupil using (relatively) complete foreign-language word families of BT in CLIL?” This question is to be verified on a group of research subjects – a sample group of motivated female pupils aged around 15 years and having previous learning experience in English as well as CLIL with English.
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1.
Particular CLIL Implementation
CLIL implementation should be undertaken at a real school (and not only theoretical) level (Maalouf, 2008, p. 25). English as a lingua franca is the language of globalization (compare in: Marsh, 2006, p. 1/29). The CLIL concept enables to gradually introduce English as an important part of all the standard educational subjects at Czech primary schools (compare in: Content ..., 2009).
My teaching programme “Piano playing as CLIL” has been implemented at the Primary Arts School in Tisnov (Czech Republic, South Moravian Region) in the period 2000-2010 (compare in: Vasicek, 2003, 2007, 2008a, 2008b, 2008c, 2010). This programme involving communication in a foreign language (English or German) has been intended especially for very motivated pupils. It was appropriate to focus on a particular language component (CEFR, 2001, p. 10), in our case on the lexical one.
I have compiled my own trilingual (Czech-English-German) thematic learning dictionaries (compare in: Vasicek, 2008a). Why with German? Because German is a neighbouring language for the Czechs and a language of international relevance (Krumm, 2005, p. 38). “German after English” is a certain multilingual solution for a total language teaching curriculum (Hufeisen, 2004, p. 9) or at least for its introductory variant. An expected extension for the farther future – and for future pupils with quite surely very different foreign-language assumptions and needs – could involve further foreign languages in an assigned way. (For example French as one of main languages of EU, Italian as the main international language for musicians, Spanish, Russian, Hebrew, etc., etc.)

The best pupils in CLIL have communicated using hundreds of foreign-language (English or German) lexical units especially including music terminology. My own action research detected that the integration of the subject of piano playing with communication in a foreign language (English or German) was more suitable for the pupils than not (compare in: Vasicek, 2007, 2008b, 2008c). An important task for the future can be seen in using Bloom’s taxonomy (BT) of educational objectives in CLIL.
2.
Foreign-Language Word Family

As a Possible Theoretical Approach to BT in CLIL Concept
New ways of using of BT have been recommended (Byckovsky, Kotasek, 2004, p. 18). I think that only two words (a pair of verb + noun) usually used for one educational objective (compare in: Byckovsky, Kotasek, 2004, p. 16) only represent a minor part of the factual (and a foreign-language) reality. These only two words represent the reality in a limited way. And this is (or could be) a foreign-language problem of the BT in CLIL. 
“We cannot ... say what we cannot think” (Wittgenstein, 1922, p. 86, underlined by Z.V.), we need thinking/saying everything clearly (compare in: ibid., p. 40, underlined by Z.V.). We require – already in the mother language – knowledge complexity (compare in: Prucha, 2009, p. 174, underlined by Z.V.), we request a cognitive approach (compare in: Marsh, 2006, 7/35, underlined by Z.V.). The problem in each single case is solvable with a (relatively) complete and tabular organised foreign-language word family (of parts of speech). In other words: Each word family has to contain all the necessary word conversions (compare in Plag, 2003, p. 9 etc.). Let us think and/or say all we need in complexes! And then we can assume with optimism: “Language understanding is a precondition for learning with comprehension” (Janik, 2005, p. 28).

There are inspiring designs of foreign-language word families in the world. See for example the “Academic Word List” (AWL, Coxhead, 2000) or “BNC spoken freq 01” (Nation, 2009). But they are not always complete enough yet (for the purpose of our tasks). It would be necessary for CLIL 1) To select proper (“pre-academic” or partly academic?) vocabulary and 2) To replenish the missing parts of speech. It would also be possible – if appropriate – to use different neologisms, archaisms and paraphrases. The pupil is playful (Prucha, 2009, p. 350) and opened to otherness (CEFR, 2001, p. 161). He/she can also learn his/her own mother language on this occasion better (ibid., p. 136).

The CLIL teacher should analyse and minimise foreign-language barriers (Petrova, Novotna, 2007, p. 1281) by means of “scaffoldings” (Marsh, 2006, p. 7/35): to use repetitions, rephrases (Petrova, Novotna, 2007, p. 1287), i. e. syntactic re-categorizations (compare in: Plag, 2003, pp. 73-74). Or – said in yet other words – to also just use different members of foreign-language word families (of parts of speech).
3.
Method of Using of BT in CLIL Concept
I suggest the following five-step solution:
· Step 1: Only use (learn) the basic foreign-language vocabulary of the specific subject. For example use (learn) the foreign-language vocabulary of the CLIL dictionaries for the subject of piano playing (compare in: Vasicek, 2008a). This first step is only preliminary – without BT yet or with its fractions only.

· Step 2: Only use (learn) 1 foreign-language word family selected from BT’s level 1 (compare in: Byckovsky, Kotasek, 2004; Tarlinton, 2003). I suggest using the verb “to describe” (selected from: Tarlinton, 2003).
· Step 3: Only use (learn) 1 foreign-language word family selected from each of BT’s levels 1-6. I suggest the following verbs: 1. “to describe”, 2. “to explain”, 3. “to apply”, 4. “to compare”, 5. “to criticise”, 6. “to invent” (selected from: Tarlinton, 2003).
· Step 4: Use (learn) some other 3 or 4 foreign-language word families (but not yet synonyms) from each of BT’s levels 1-6.

· Step 5: Use (learn) all the synonyms from each of BT’s levels 1-6.
The first word family should serve as a certain design, pattern (compare in Pinker, 2008, pp. 39 and 308) or analogy (compare in: Plag, 2003, p. 48), i. e. in a “syncritic” way (Comenius, 1681, newly 1886, p. 22).

An intended “word-family”, synonymic, trilingual (English-German-Czech) and in sum thereby “triangular” (even functionally triple = “triangularly triangular” = exponential) CLIL dictionary should be prepared in advance – for the purpose of complex teaching, learning and evaluation (Vasicek, 2003, p. 8; Vasicek, 2008c, p. 10; compare also requirements in: Douglas, 2002, p. 5).

4.
Research Design for the Method of Using of BT in CLIL Concept
The research question should we worded as follows: “Is there a mental barrier for the pupil using the above mentioned foreign-language word families of BT in CLIL?” It is a well known fact that the teaching methods should be adapted to the pupils´ mental lexicons (Plag, 2003, pp. 56-57) or learning styles (Multilingualism ..., 2008, p. 5). We do not know yet whether the pupil want to really be taught in this specific (“word-family”) way. We also do not know yet whether this specific way of teaching will be “economical” (i. e. time-saving, accelerating) enough for them.
The research sample should contain a small group of motivated female pupils aged around 15 years and having previous learning experience in English as well as CLIL with English. The research paradigm would be qualitative. The research methods should involve observation, and a questionnaire. The research time should represent preliminarily 1 year, but not necessarily the school year 2010-2011. At least step 3 of the above mentioned method should be managed.

The contemporary Czech school curriculum represents a real challenge for educational research (Prucha, 2009, p. 182), inclusive of primary arts schools (compare ibid., p. 637). The cooperation between teachers and researchers is recommendable (ibid., p. 295) to strengthen the expert role of the teacher (Vasutova, 2007) and his/her know-how production (Teaching ..., 1995, p. 8).
This contribution could also be understood as a cooperation proposal for an external researcher both in the above mentioned CLIL (or BT-in-CLIL) research and the CLIL “triangular” dictionary.
This contribution was presented in a variant version under the title “English and Bloom's Taxonomy in CLIL-Concept: A Possible Theoretical Approach” on August 31st, 2010, in poster session of the international conference “EDUCATIONAL CHANGE IN THE GLOBAL CONTEXT” (Charles University in Prague/Prague, Faculty of Education, M. D. Rettigove 4).
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