Café CLIL 13: CLIL for Young Learners
As usual the discussion is rich and stimulating, and also following past trends, we only managed to cover a small proportion of the agenda. There are references to a number of links and they are given in the body of the text as well as at the end.

What does a young learners CLIL teacher ‘look’ like?
CLIL teacher profile data is presented which suggests that though there is an initial high in numbers of CLIL teachers of young learners, this drops dramatically at two stages suggesting that there may be a feeling of a lack of readiness for teachers at the transition points between the age groups. There follows some discussion about teacher preparation and there are no clear guidelines for teacher qualifications in Italy and the requirements differ in the different regions of Spain. In Switzerland, CLIL is still seen as the domain of the language teachers with little uptake in the content teaching population.

What languages are taken up at young ages?

In Bulgaria most children start learning English as a foreign language from grade 2, and this can see children opting for a different language at secondary school. In Italy the trend is for children to stick with the language chosen in primary. Switzerland because of its diverse language make-up has varying options for children but English has supplanted French as 1st foreign language in the German speaking regions. There is now a struggle going on between English and the official languages and this same issue can be seen in the autonomous regions of Spain where English can cause pressure on the local languages.
What is a CLIL methodology for young learners?

It is a good idea to get L1 teachers in the training room with CLIL teachers. This does occur in Italy, but less so in Switzerland. Basque country is mentioned where there are initiatives to bring together L1 subject teachers with language teachers and CLIL teachers to share ideas about supporting language in the curriculum.

There is a suggestion that primary teachers are more curriculum language aware than secondary teachers. In Spain, this doesn’t tend to carry over into the classroom practice and teachers need a lot of help with identifying language demands in their primary curriculum.
Curriculum mapping is offered as a step in the direction of identifying language specifically for young learner CLIL classrooms. Hayes Jacobs (2006) writes about curriculum mapping as a means for developing effective literacy programmes in schools. The NALDIC Quarterly is also mentioned as it contains an article on mapping the primary curriculum for supporting EAL learners in UK schools.

What about vocabulary learning?
There is reference to the recent TTED SIG discussion (link to discussion) on vocabulary learning where Paul Nation reports research suggesting that isolated vocabulary learning is important for language development and it is suggested that the older the learner the more acceptable isolated vocabulary learning can be. There are mixed responses to this from the group.
Paul Nation says:

“ You probably won't like this answer, but I am very much in favour of decontextualised learning. There is tons of research evidence for it and recent research has shown that results in the kind of implicit knowledge which is needed for normal language use. An article by Elgort will appear in language learning in 2011 showing the evidence for implicit knowledge. I would thus encourage learners I guess from 13 years old onwards to do deliberate learning using word cards. It is important however that this is only one part of one strand of their course, the language focused learning strand. They need to also meet vocabulary through meeting focused input, meaning focused output, and fluency development.”

There is also a link given by Martin McMorrow, Discussion List Moderator to a slideshow on this issue 
A visual classroom environment

There is a reference to the YLS CLIL discussion (link to summary of discussion) which took place in April 2009 and the suggestion that a Young Learner CLIL classroom has to be a visual learning environment. An example is given of the Spanish Bilingual Programme where classrooms are full of visuals and accessible language prompts. You can read an evaluation of this project here.
We need to be selective about vocabulary and in Spain the E-M textbooks tend to be translations of the L1 books and so are dense in vocabulary. It is important to differentiate between different types of vocabulary: subject specific, general academic, conversational. Teachers need to provide clear models and accept simultaneous talking opportunities in the classroom, offer prompt phrases and alternatives. Hayes Jacobs outlines three areas for vocabulary in the attempt to support literacy development in learners: High frequency words, specialized words, embellishments and suggests that each of these types of vocabulary demand a specific methodology. Other techniques offered in the discussion include the example of word walls where learners tick words as they are heard/read in context. A number of links to ideas for visual learning and word walls are given in the references below.
In closing…

Many contexts are introducing the curriculum in another language to younger and younger learners, it’s important that they get it right. CLIL methodology for young learners is already highly bilingual in practice.

References:
More on curriculum mapping see:

Heidi Hayes Jacobs (2006) Active Literacy Across the Curriculum, Eye on Education

Andy Harvey (2010) NALDIC Quarterly. Using the knowledge framework for planning for language in the primary curriculum, 22-26, Vol. 7 No. 4 (usable practical example from subject topics mapped onto an adaptation of Mohan’s Knowledge Framework as a means for identifying language);
Also see Geri Smyth David Foulton Publishers Helping Bilingual Pupils to Access the Curriculum, 2003 ( useful tips on identifying language in the curriculum to support learning content);
Carol reed Amazing World of Animals, on Macmillan’s OnestopCLIL.com offers a topic map with embedded language planned into it 
http://www.onestopenglish.com/section.asp?catid=100072&docid=550142 

Academic clip art:
 http://www.dorlingkindersley-uk.co.uk/static/cs/uk/11/clipart/home.html 
Graphic organizers to be used by the teacher or students: http://www.eduplace.com/graphicorganizer/ 
How to set up a word wall, and some activities: http://www.teachnet.com/lesson/langarts/wordwall062599.html 
This article includes lots of pictures of words walls: http://www.santarosa.k12.fl.us/reading/wordwall.htm 
