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AS DALYKO IR UZSIENIO KALBOS MOKYMAS —
DEDAMOJI LIETUVOS KALBY MOKYMO POLITIKOS
IMO DALIS

Integruotas dalyko ir uzsienio kalbos mokymas — palyginti naujas reiskinys
Lietuvos 3vietimo sistemoje, atveriantis dar nepakankamai iStyrinétas praktinio uzsienio kalby mokymosi
galimybes.

Sio metodo nereikia suprasti tik kaip uZsienio kalbos kompetencijy gerinimo perteikiant kurio nors kito
mokomojo dalyko turinj. Tai kur kas daugiau - kalbos ir dalyko mokoma integruotai, t. y. jie siejami vienas
su kitu ir traktuojami kaip visuma. Mokantis Siuo budu susilieja mokinio, kaip besimokancio kalbos, ir mo-
kinio, besimokan¢io dalyko, vaidmenys. Sis mokymo budas gali bati taikomas ne tik bendrojo lavinimo
mokykloje, bet ir mokant suaugusiuosius (mokymosi visg gyvenima projektuose). Ugdant jaung Zmogy tai
svarbu ir dél to, kad Sis metodas didina pasitikéjimg savimi, ugdo gebéjimus ty mokiniy, kuriems nelabai
sekasi formalusis uzsienio kalbos mokymasis, o labiau pazenge mokiniai mato, kaip jy kalbos Zinios virsta
praktiniais kalbos vartojimo gebéjimais. Tenkinant dalykinius poreikius $is metodas lavina individualy kal-
binj kiirybinguma, ugdo specifine kalbos kompetencija.

Integruotas dalyko ir uzsienio kalbos mokymas vertingas tuo, kad didina individualias ekonomines jauno
zmogaus galimybes, gerina jo socialine integracija. Suteikiama galimybé nataraliu badu jgytas kalbos zi-
nias pritaikyti specifinéms dalyko kalbos kompetencijoms ugdyti. Labai aktualu jau Siandien kurti geresnes
salygas mokiniams ateityje pasinaudoti savo teise mokytis ar studijuoti kitoje 3alyje. Sis metodas pagyvina
visg pedagogine mokyklos aplinka, teigiamai keicia ja moderniosios pedagogikos kryptimi, skatina jvairo-
ve, prisideda prie bendro mokyklos tobuléjimo ir Zzengimo naujoviy bei issilavinimo standarty kélimo link.

Placiai atsiverianciai Europos perspektyvai reikalinga kalby jvairové, kuri veikia ekonomika, mobiluma, pi-
lie¢iy integracija, yra kultarinio dialogo priemoné. Kalbos - ilgalaiké 3alies investicija. Integruotas dalyko ir
uzsienio kalbos mokymas yra ateities projektas. Jo reikSmé pabréZiama Europos Sajungos ir Lietuvos $vieti-
mo dokumentuose, kuriais numatoma tolesné kalby mokymo plétra. Nuo 2007 mety jis jtraukiamas j nauja
Europos Sajungos,Mokymosi visg gyvenima” programa. Jis padés planuoti mokyklg ateiciai, ziniy visuome-
nei. Laikas vercia daryti pakeitimus Svietimo sistemoje.

Leisdami $ig knyga norime perteikti kity Saliy ir savo mokykly patirtj, o $io metodo jgyvendinima laikome
vienu reikSmingiausiy kalby politikos jgyvendinimo uzdaviniy.

Dékojame visiems projekto dalyviams, ekspertams, kurie dirbo kartu stengdamiesi tobulinti integruota da-
lyko ir uzsienio kalbos mokyma ir Siame leidinyje pasidalijo savo patirtimi.

Dr. Loreta Zadeikaité,
Integruoto dalyko ir uzsienio
kalbos mokymo projekto vadoveé



TAS DALYKO IR UZSIENIO KALBOS MOKYMAS IR PATIRTIS

Jei pasizvalgysime po Europos istorija, pastebésime, kad kalby jvairove visais
visuomenés tarpsniais buvo grei¢iau taisyklé, o ne iSimtis. Si taisyklé buvo daznesné aukstesniuosiuose
visuomenés sluoksniuose. Stebimés skaitydami, kad Frydricho DidZiojo dvare kalbéta pranciziskai, aus-
try kaizeriai mokéjo net iki 12 jvairiy kalby, o pasiuntiniai Europos dvaruose bendravo be vertéjy. Kaip Sie
Zmoneés jgijo tokig puikia svetimy kalby kompetencija? Tikriausiai nataraliai, taip, kaip misy vaikai iSmoksta
gimtosios kalbos. Prisiminkime lotyny kalbos klestéjimo laikus. Daznai lotyny kalba buvo priemoné kito
mokomojo dalyko turiniui perteikti. Integruota turinio ir uzsienio kalbos mokyma aptinkame labai anks-
ti — antai Europos didiky Seimos vaikams aukléti kviesdavosi prancuzy ar angly guvernantes. Pirmosios
mokyklos uzsienio kalba atsirado 18 amzZiuje. Puikus pavyzdys yra pirmoji prancuziska gimnazija Berlyne
(Hugenottenschule), kurioje iki Siy dieny mokoma vokieciy ir prancizy kalbomis. 20 amZiuje, o ypac po
Antrojo pasaulinio karo, daugelyje Europos ir uzjirio 3aliy buvo nemazai ,svetimkalbiy” mokykly. Septin-
tajame-devintajame desimtmetyje, taip pat ir vélesniais laikais, daugéjo dvikalbio mokymo mokykly. Vo-
kietijoje dalykai uzsienio kalba buvo déstomi tik paskutinéje gimnazijos pakopoje, o Austrijoje, Suomijoje,
Liuksemburge, Italijoje - ir ankstyvojo bei profesinio mokymo pakopoje. Si pedagoginé koncepcija ilgg lai-
ka neturejo pastovaus pavadinimo ir jvairiose Salyse buvo jvardijama kitaip: Vokietijoje — Bilingualer Sachfa-
chunterricht, Anglijoje — Teaching Content through a Foreign Language. Terminas nusistoveéjo tik pastaraisiais
metais: — angliskai tai Content and Language Integrated Learning (CLIL), pranciziskai — enseignement d"une
matiére par L' Intégration d une langue étrangére (EMILE), vokieciai mielai vartoja angliskajj varianta ,CLIL"
arba vokiskajj Sachfachunterricht.

Koncepcijos aspektai

1. Laikui bégant keitési uzsienio kalby mokymo formos. Ypac svarbiy pokyciy jvyko pripazinus uzsienio kal-
by mokéjimo ir kalby jvairovés batinybe. Mokytojai, siekdami geresniy mokymo rezultaty, pritaiké apie 20
naujy mokymo modeliy. Integruotas dalyko ir uzsienio kalbos mokymas apima ir dalyko turinio mokyma,
ir kalbos mokyma. UzZsienio kalba yra ne tik mokymo priemoné, bet ir turinys. Gimtoji kalba paprastai yra
Salia viso to proceso.

2. Pagrindinés integruoto dalyko ir uzsienio kalbos mokymo (IDUKM) kategorijos yra: mokymo tikslai, mo-
kymo ir mokymosi procesas, mokymo strategijos, mokymo turinys, socialiné ir mokymo aplinka, vertinimas.
Prie bendryjy mokymo tiksly labiausiai priskirtinas savarankiskumo ugdymas. Sis metodas atveria placias
galimybes ugdyti asmenybe, mokyti mokytis visa gyvenima. Juk mokinys pats renkasi tokj mokymosi buda,
pats gali iSkelti sau mokymaosi tikslus ir jy siekti. Mokymo metodams tenka svarbus vaidmuo. Svarbu, kad
mokinys bty aktyvus Sio proceso dalyvis, gebéty dirbti grupéje. Labai svarbus yra vertinimas ir saves jsi-
vertinimas. Dazniau teikime galimybe mokiniui paciam save jvertinti. Neilgai trukus mokinys galés tai atlikti
ir pasizyméti savo pasiekimus ,Kalby aplanke” bei,Europass kalby pase”.

Integruotas dalyko ir uzsienio kalbos mokymas neapima visos dalyky sistemos. Uzsienio kalba mokoma
tik kai kuriy dalyky uzsienio kalba (dazniausiai pasirenkant modulius), nes baiminamasi, kad nenukentéty
mokiniy gimtosios kalbos ugdymas. Mokant Siuo metodu greiciau islavinami skaitymo ir raSymo gebéjimai,
kurie jauno Zmogaus gyvenime yra labai reikalingi. Zmogus jgyja tokia kalbine kompetencija, kuri labai pa-
lengvina kalbos vartojima profesiniame gyvenime. Labai svarbu taip parinkti dalyko turinj, kad jis skatinty
dométis dalyku, kelty mokymosi motyvacija.

3. Dalyko mokyti galima jvairiomis kalbomis — tiek didziosiomis Vakary Europos (angly, prancizy, ispany,
vokieciy), tiek Ryty Europos ar Azijos kalbomis. Puikiai tinka ir tautiniy mazumy ar migranty kalbos (didele



patirtj Sioje srityje yra sukaupusi Austrija). Po kokio deSimtmecio greiciausiai mazés angly kalbos nauda, o
kity kalby svarba galbut didés. Tai integracijos tikrové, kaip teigia Zymus Europos lingvistas Suomijos uni-
versiteto profesorius Davidas Marshas.

Strateginiai IDUKM jgyvendinimo aspektai

Batina pradeéti nuo mokytojy rengimo dirbti Siuo metodu. | mokytojy rengimo programas svarbu jtraukti
3ig tema. Reikia mokytis dirbti pagal teminius IDUKM modulius, jungiant dalyko turinj su kalbiniais gebéji-
mais. Daugelyje Saliy mokytojai turi dviguba specializacija (pavyzdZziui, istorija ir uzsienio kalba; geografija
ir uzsienio kalba; gamtos mokslai ir uzsienio kalba ir pan.). Ypac dideles kirybinio darbo galimybes turi
profesiniy mokykly mokytojai, nes specialybés dalyko ir uzsienio kalbos integracija darosi itin svarbi, Euro-
poje atsiveriant naujoms ekonominéms galimybéms. Taigi, rengiant mokyklos programa, vertéty jau dabar
iesSkoti dalykininky, gebanciy mokyti dalyko uzsienio kalba. IS pradziy pakakty modulio tam tikra dalykine
tema. IDUKM - mokyklos strukturos kaitos, jos dinamiskumo, atsigrezimo j mokinj, j jo individualius intere-
sus instrumentas.

Ne maziau svarbis dalykai - mokomosios medZiagos panaudojimas (jos rengimas, adaptavimas ir pan.) bei
oficialus IDUKM rezultaty jforminimas salies vertinimo sistemoje.

Integruoto dalyko ir uzsienio kalbos mokymo diegimas

Dar pries keleta mety daugelyje 3aliy 3i koncepcija nebuvo laikoma svarbiu ugdymo sistemos akcentu, o
Siandien ji pripazjstama daugelyje 3aliy.

Aptarsime jvairius Sios koncepcijos jgyvendinimo aspektus.
1. Koncepcijos interpretacija

Visuotinai pripazjstama, kad mokymosi pasiekimai daznai neatitinka uzsienio kalboms mokytis skiriamy
sanaudy. Siekiamos uZsienio kalbos kompetencijos dazniausiai ir nepasiekiama. Daugelyje klasiy vyrauja
menk uzsienio kalbos mokymosi motyvacija, nenoras mokytis. Daznai manoma, kad mokytis uZsienio kal-
bos, o ypac keliy kalby, yra sunku. leSkoma naujy bady ugdymo procesui keisti. IS koncepcijos isplaukia
jvairios integruoto IDUKM formos, pradedant nuo isimtinai uzsienio kalbos mokymo iki dalyko mokymo, kai
uzsienio kalba néra mokymo turinys, bet vartojama kaip darbo kalba. Visiskai aiSku, kad toks mokymas pa-
gerina mokinio kalbine kompetencija. Siuo atveju mokymui didelj poveikj daro uZsienio kalbos didaktika.

2. Mokiniy amZius

Vyrauja jvairové, taciau tradiciskai daugelyje Europos 3aliy Siuo metodu mokyti pradedama gana vélai (pa-
vyzdziui, Vokietijoje — tik tada, kai mokiniai jau turi tam tikrus uZsienio kalbos pagrindus (6-8 klaséje), taciau
$j metoda galima taikyti ir anksciau, net pradinéje mokykloje, jei klasése yra daug jvairiy tautybiy vaiky
(pavyzdziui, Austrijoje per muzikos, dailés ar kt. pamokas). Taciau dalyko ir uZsienio kalbos mokymo meto-
dika abiem atvejais yra visiskai skirtinga, jau nekalbant apie mokiniy grupiy sudétj. Populiari $i koncepcija
aukstesniojoje bendrojo lavinimo mokyklos pakopoje ir ypa¢ profesinése mokyklose. Kadangi Lietuvoje
dar nerengiami dvigubos (kalbos ir dalyko) specializacijos mokytojai, galime remtis tik savarankiskai kalbas
iSmokusiais dalyko specialistais. Geriausia buty bent aukstesniojoje pakopoje sudaryti mobilias grupes ir
joms mokyti panaudoti ugdymo plane skirtas valandas.

3. Pasirenkamieji dalykai

Nuo pat koncepcijos atsiradimo Siuo klausimu buvo daug diskutuojama. Diskusijos dar nesibaigé. Tradi-
ciskai pasirenkami pirmiausia socialiniy moksly ir humanitariniai dalykai (istorija, geografija, pilietinis ug-
dymas, muzika ir kt.) bei gamtos mokslai (biologija, fizika, matematika ir kt.). Kalby psichologai pirmenybe
teikia humanitariniams mokslams, nes mokant Siy dalyky geriau pazjstamos jvairios kultiros, dalyko Zinios
jtvirtinamos per kulttry specifika.

INTEGRUOTAS DALYKO IR UZSIENIO KALBOS MOKYMAS IR PATIRTIS EUROPOJE
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4. Mokymo laikas ir kalbiné aplinka

Sis metodas jgyvendinamas jvairiose 3alyse ir, atsizvelgiant j ty $aliy kalby politika, taikomas jvairaus am-
Ziaus mokiniams,. Apskritai imant, pagrindiniai veikéjai yra uzsienio kalby mokytojai ir dalyky mokytojai,
kurie kai kuriose Salyse kasdien 30-40 minuciy 6-10 mety vaikus ,maudo kalbos duse’, organizuoja 10-14
mety mokiniams ,susitikimus su kalba” arba 14-19 mety mokiniams padeda jgyti studijoms arba 16-19
mety profesiniy mokykly mokiniams kuria kalbinés profesinés kompetencijos pagrindus. Mokoma nebu-
tinai pirmaja uzsienio kalba. Sis metodas skatina mokytis kity kalby nuo ankstyvojo amziaus iki profesinio
mokymo. Jis ypac reikSmingas tai daliai mokiniy, kurie savo ateit] sieja su aukstaja mokykla ir siekia aukstes-
nio issilavinimo (ne tik kalbinio!) lygio.

Akivaizdu, kad apsisprendimas, kiek laiko mokinys turéty mokytis dalyko uzsienio kalba, priklauso nuo jvai-
riy aplinkybiy - kiek dalyky mokoma, kuriam laikotarpiui sudaroma programa, koks mokiniy kalbinis pa-
sirengimas, mokytojy pasirengimas, kokia 3alies kalbiné aplinka ir pan. Europoje mokoma nuo septyneriy
mety (rekordas!) iki keleto ménesiy ar pusmecio kurso, taciau ne maziau kaip 25 valandas. Mokymo laikas,
be abejo, priklauso nuo to, ar uzsienio kalba déstomas visas dalyko kursas, ar tik tam tikros temos (pavyz-
dziui, moduliai). Lietuvoje tuo puikiai gali pasinaudoti rusakalbiai ar lenky kalbg gerai mokantys mokiniai.
Mokyti dalyky galima kaimyny kalbomis, taip pat Lietuvos tautiniy mazumy kalbomis.

5. Integracija j salies ugdymo programas uZsienio Salyse

Jau nuo-1990-yjy mety 3Sis naujoviskas instrumentas, padedantis ugdyti kalbines kompetencijas, greit jsi-
komponavo j daugelio Europos mokykly ugdymo spektra. Jau esama kity 3aliy IDUKM patirtis parodé, ko-
kia 3i programa daugialypé, kaip jvairiai gali bati taikomas 3is metodas norint pasiekti konkreciy rezultaty:
tobulinti kalbos Zinias, jgyti nauja tarpkultarinj pazinima, Ziniy ir jgtdziy jvaldant nauja dalyko turinj, kelti
savo issilavinimo lygj.

Daugelyje Europos saliy IDUKM koncepcija atsispindi jy ugdymo programose. Kad kalby jvairové tapty
norma ir per artimiausius metus baty pasiektas Europos Sajungos Lisabonos strategijoje numatytas stan-
dartas,gimtoji kalba + 2 taip pat kad sis metodas paplisty, daug pastangy deda Europos Komisija, Europos
Taryba, taciau batinos ir nacionalinés iniciatyvos.

Lietuva baigia vykdyti bandomajj projekta. Dalyvaudami Europos Sajungos 2005 mety kovo 11-12 d. orga-
nizuotame seminare ,Naujos daugiakalbio mokymo perspektyvos besikeiciancioje Europos klaséje” Liuk-
semburge (dalyvavo 250 atstovy i$ visy Europos valstybiy) pamatéme, kad kai kurios 3alys, tarp jy Estija
ir Latvija, yra pazengusios jau daug toliau. Jy mokymo programose IDUKM yra vienas aktualiausiy ir labai
remiamy dalyky. Pavyzdziui, Vokietijoje net 4 universitetai rengia mokytojus integruotam dalyko ir uzsienio
kalbos mokymui, o Sveicarijoje yra net 216 IDUKM programuy. Sis projektas skirtas nebatinai gabiausiems, jis
turi bati prieinamas kiekvienam norinciajam taip mokytis. 2007 m. bus i$ naujo apibendrinami Sio projekto
jgyvendinimo rezultatai Europos Sajungoje bei atliekami pasiekimy tyrimai. Lietuvos mokyklinio ugdymo
plane taip pat numatyta integruoto dalyko ir uzsienio kalbos mokymo galimybé.

Visuose simpoziumo pranesimuose pabrézta, kad uZsienio kalbos turime mokyti ne dél pacios kalbos (kal-
ba kalbai), o dél praktinio jos taikymo, atsizvelgiant j individualius mokinio poreikius. Mokyklos turéty pagal
galimybes ieskoti budy sudaryti mokiniams salygas jsitraukti j Sig svarbia praktine veikla. Reikéty informuo-
ti ir tévy visuomene, organizuoti bendrus projektus su kity saliy IDUKM grupémis. Kai kuriose kitose Salyse
IDUKM jtraukiamas net j egzaminy programas (pavyzdziui, po 2-3 mokymosi mety mokiniai laiko IDUKM
programos dalyko egzaming), mokiniai gauna sertifikatus, kurie labai vertinami mokantis ar dirbant visose
Europos Sajungos 3alyse. 2006 m. Alytaus Dzikijos vidurinés mokyklos mokiniai buvo pirmieji Lietuvoje,
gave 3ios programos sertifikatus.



Patirties perimamumas

Europos Komisija sitlo $alims pasinaudoti kity Saliy patirtimi. DidZiausias galimybes Siam projektui jgyven-
dinti atveria Comenius programa. Per Comenius programa galima teikti paraiskas priimti kity 3aliy kalby
asistentus, taip pat mokykly dalyky mokytojai gali teikti paraiskas dalyvauti bendruosiuose kursuose, orga-
nizuojamuose uZsienio valstybése. Comenius programa teikia galimybe kalby mokytojams mokytis uzsie-
nio kalbos uzsienyje. Taigi turime aktyviau naudotis visomis Europos Sajungos teikiamomis galimybémis.

Europos Komisija taip pat sitilo naudotis mokymo medziaga, kuri yra parengta sia tema kitose 3alyse. Tyri-
muy, atlikty daugelyje Europos 3aliy (taip pat Kanadoje), duomenys yra teigiami (pavyzdziui, pageréjo pras-
¢iau besimokanciy mokiniy ne tik uzsienio, bet ir gimtosios kalbos gebéjimai; mokiniai iSmoko savarankis-
kai dirbti, jvaldé naujas technologijas ir kt.). | pagalba turime pasitelkti jvairias technines priemones, ieSkant
reikalingy teksty, paveiksly, grafiky ir kitos medziagos. Néra paprasta medziaga struktarinti, parinkti meto-
da, sudominti mokinius. Kurti, rinkti medziaga reikia patiems. Didele patirtj jau sukaupé Alytaus Dzukijos
mokykla, pirmoji pradéjusi jgyvendinti $§j modelj naudodama prancuzy kalbos vadovélius ir padedama Lie-
tuvoje dirbanciy mokytojy i$ Prancizijos. Manau, kad ir mokytojai i$ Vokietijos, dirbantys Lietuvos moky-
klose, taip pat jsitrauks j 3 procesa. |gyvendinti Sio projekto idéjas ir toliau mums padéti pasirenges Vilniaus
Goethe’s institutas. Lietuvoje numato apsilankyti Zzymus Europoje Sio mokymo budo specialistas Dieteris
Wolffas i$ Vokietijos. Jau turime puikiy pavyzdziy kitose mokymo struktirose. Projekte aktyviai dalyvauja Vi-
sagino technologijos ir verslo profesinio mokymo centras - vienintelis i$ profesinio mokymo srities, nors Sia
galimybe galéty pasinaudoti kur kas daugiau profesiniy mokykly bei kolegijy. Lietuvoje projekto dalyviai
turéjo galimybe susipazinti su Prancizijos, DidZiosios Britanijos patirtimi. Padedant Brity tarybai projekto
dalyviai per elektroninj tinkla turi galimybe $ia tema bendrauti su kitomis Salimis. Tai tik pirmieji Zingsniai.
Prasytume mokykly vadovus, mokytojus remti Sig puikia Siuolaikine iniciatyva.

Zinoma, yra ir daug problemuy. Svarbiausia i3 jy - mokytojy triakumas. Sioje srityje ir ateityje labai priklausy-
sime nuo mokytojus rengianciy ir jy kvalifikacija tobulinanciy institucijy veiklos.

Nijolé Bazarieneg,
projekto koordinatoré
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SUDARYT0JO ZODIS
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ra ne viena priezastis, kodél labai malonu, kad man buvo suteikta galimybé
sudaryti §j leidinj apie integruota dalyko ir uzsienio kalbos mokyma Lietuvoje. Pirma, ypac dziugu
dalyvauti projekte nuo pat pradzios ir matyti, kaip jis plétojasi ir pasiekia dabartinj lygj. Kviestiniai projekty
konsultantai daznai tik trumpai dalyvauja jgyvendinant projekta, todél man isties pasiseké, kad galéjau
keleta mety dirbti su Lietuvos mokytojais, atliekanciais nemaza darba, kurio pagrindinis bruozas yra
nuoseklumas. Antra, projektas man asmeniskai svarbus profesiniu pozidriu. Integruoto dalyko ir uZsienio
kalbos mokymo projekta Lietuvoje drjsc¢iau pavadinti novatorisku, nors ir rizikuoju vartodamas 3j pernelyg
dazng terming, kuris, atrodo, veikiau gasdina mokytojus, negu jiems patinka. Tai labai didelés apimties
projektas, daugelyje 3alies mokykly reiskiantis kai kg isties naujo. Projekto démesio centre yra mokytojai ir
mokiniai, jo metu stengiamasi sieti poreikiais grjsta mokytojy profesinj tobuléjima su integruoto dalyko ir
uzsienio kalbos mokymo medziagos rengimu ir jungimu j bendra tinkla. Man tikrai labai malonu dalyvauti
tokiame projekte, kur pasitelkiamas bendras mastymas. Trecia, reikéty paminéti ir projekte dalyvaujancius
partnerius. Svietimo ir mokslo ministerija ir Brity taryba dirba kartu, pasitelkdamos didelj ir vis besiple¢iantj
mokykly tinkla. Kuo toliau projektas pazengia medziagos ir mokytojy kvalifikacijos tobulinimo iniciatyvos
pozidriu, tuo daugiau mokykly siekia suzinoti, ar jos gali prie jo prisidéti.

Siame leidinyje apzvelgiamas jgyvendintas projektas. Lilija Vilkanciené pateikia trumpos projekte
dalyvavusiy dalyky ir uzsienio kalbos mokytojy apklausos Lietuvoje rezultatus. Kai kurie rezultatai isties
jdomas, pavyzdziui, tie, i$ kuriy matomas Lietuvos mokytojy bendruomenés pritarimas integruotam dalyko
ir uzsienio kalbos mokymui (IDUKM). 1 skyriuje pateikiama IDUKM apZvalga, taip pat nuorodos j daugybe
teksty ir kity dokumenty, kurie turéjo jtakos mano paties darbui Siame projekte, bei patarimy, kuria kryptimi
integruoto dalyko ir uzsienio kalbos mokymo projektas galéty toliau plétotis Lietuvoje.

Siekdami perteikti esminius IDUKM principus, 2-ame skyriuje pateikiame uzduociy, kurios sékmingai
naudojamos mokant uzsienio kalby, pavyzdziy. Norédami pasidziaugti mokytojy darbu projekte, gave jy
leidima, j 3-ig skyriy jtraukéme mokytojy vesty pamoky fragmenty su paaiskinimais, kaip praktiskai pritaikyti
antrame leidinio skyriuje pateiktus metodinius pasitlymus. Sios pamokos buvo adaptuotos, pritaikant
integruoto dalyko ir kalbos mokymo aspektus. Be to, pristatoma diskusija klausimais, iskilusiais mokymo
ir mokymosi proceso, apie kurj kalbama 2 skyriuje, metu. 4-ame skyriuje pridedama papildoma medziaga,
kuri, manome, bus naudinga skaitytojui, o 5-ame ir 6-ame skyriuose siulomas literatlros sarasas ir interneto
svetainiy, kuriose rasite papildomos informacijos apie IDUKM, adresai. Leidinj papildo kompaktiné plokstelé
su Lietuvoje filmuoty pamoky, apie kurias kalbama 3-iame skyriuje, fragmentais.

Sis leidinys skirtas daugeliui skaitytojy. Kalby mokytojams jis bus naudingas tuo, kad ¢ia pateikiama min¢iy,
kaip integruoti nekalbiniy dalyky turinj savo pamokose. Mokytojai, mokantys savo dalyko uzsienio kalba, ras
naudingy patarimy savo darbui. Tikimés, kad leidinys sudomins ir aukstyjy mokykly bei kolegijy déstytojus,
rengiancius mokytojus, kurie ateityje taikys IDUKM. Taip pat leidinys suteiks galimybe susipaZzinti su IDUKM
tiems, kurie dar néra apie tai girdéje.

Pagrindinis rezultatas yra tiesiog pats rezultatas, kuris yra kur kas daugiau negu jo sudedamyjy daliy suma
ir kuris atspindi bandyma pazvelgti j nuostaby integruoto dalyko ir kalbos mokymo pasaul;j Lietuvoje. Taip
pat atiduodama pagarba kolegoms, dirbusiems Lietuvoje. IS tiesy gaila, kad neturime pakankamai vietos
atspindéti visiems procesams, Siuo metu vykstantiems 3alyje.

Tikékimeés, kad pasirodys ir antrasis leidimas. Visi dalyviai tikrai gerai padirbéjo!

Keith Kelly,
Projekto konsultantas
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ieni j integruota dalyko ir uzsienio kalbos mokyma Zidri kaip j kokj madinga
reiskinj, kuriuo nieko naujo nepasitloma, kiti — kaip j procesa, kuris vyksta jau kurj laika. Todél pirmiausia
apie tai ir noréciau pakalbeti. Pastaraisiais metais angly kalbos mokymo srityje vyko sveikintinas judéjimas
uzduotimis grjsto mokymo link (Willis, 1981) ir buvo dedama nemenkai pastanguy, kad uzsienio kalbos buty
mokomasi atsizvelgiant j konteksta. Taip pat galime pastebéti, kad kalby mokymo vadovéliuose ir studijy
programose jvairiais teminiais tekstais yra pateikiama kity dalyky medziagos. Vis daugiau kalbos mokytojy
dabar dirba IDUKM metodais, t. y. integruoja tam tikra dalyko turinj j uzsienio kalbos mokymo programa. Vis
dazniau pasitaiko projekty temuy, leidzian¢iy mokiniams perzengti vadoveliy ribas ir tirti tas uzsienio kalbos
sritis, kurios jiems jdomios. Daugelyje kalbos pamoky jau yra jprasta pristatyti atliktus projektus pasitelkiant
jvairiausias vaizdines priemones, kaip plakatai ar PowerPoint skaidrés. Visa tai, kas iSvardinta, turéty bati
sveikintina ir tapti uzsienio kalbos mokymo patirties etalonu ir neatsiejama dalimi.

Taciau visa tai ne tas pat, kas tiesiog perteikti savo mokomojo dalyko turinj uZsienio kalba. Tokiu atveju
dazniausiai vadovaujamasi principu, kad reikia pateikti mokiniams mokymo programos turinj ir ypac atsi-
Zvelgti j tai, kas jeis j mokymo pabaigoje blsimus egzaminus.

Yra ir daugiau aspekty, akivaizdziai rodanciy, kad Sie du pozidriai j mokyma skiriasi, ir nereikéty to uzmirsti
ar nepakankamai vertinti. Visy pirma dalyky mokytojai yra linke vadovautis mokymo programa, o ne kalba,
kurig jie vartoja jgyvendindami Sig mokymo programa. Savokos, vartojamos jgyvendinant dalyko mokymo
programas, yra gana sudétingos, ir todél butinos geros tiek mokinio, tiek mokytojo kalbos Zinios. Dél Sios
priezasties labai svarbu, kad baty tobulinama ir kaupiama metodiné ty ugdymo sriciy, kuriose bandoma
jdiegti dalyky mokyma angly kalba, medziaga. Deja, daugiausiai démesio vis dar skiriama dalyko moky-
mosi rezultatui, o ne procesui, kurio metu jis buvo iSmoktas. Angly kalbos mokymui budinga, kad procesas
ir rezultatas dazniausiai eina koja kojon. Kai kurie kolegos kritikuoja angly kalbos mokyma, teigdami, kad
jame akivaizdziai truksta su turiniu susijusio rezultato, ir galbat tai paaiskina, kodél Siuo metu angly kalbos
mokymo specialistai taip susidoméje integruotu dalyko ir kalbos mokymu. Siame leidinyje pabréZiamas
mokymosi procesas, todél angly kalbos mokymo specialistai gal ir nesuzinos nieko naujo. Ta¢iau dalyko
mokytojai, savo pamoky metu skirdami démesio tiek procesui, tiek uzsienio kalbai, galéty pasiekti nejtike-
tinai gery rezultaty tos kalbos tobulinimo pozidriu, ir uZsienio kalbos mokytojai galéty jiems tik pavydéti.
Tuomet reikéty atlikti iSsamius tyrimus, kad teigiama patirtis baty uZfiksuota ir buty galima ja jtraukti
mokytojy rengimo programas bei panaudoti kuriant ir rengiant mokomaja medziagg, jau nekalbant apie
pasirengima egzaminams ir patj mokyma.

Antra, mokymosi kulttra gali skirtis ir i$ tiesy skiriasi jvairiose pasaulio 3alyse, be to, nesuklysime pasake,
kad ji priklauso nuo mokomojo dalyko ir nuo 3alies. Mokytojas, dirbantis DidZiojoje Britanijoje, nebuatinai
biologija supranta taip, kaip biologijos mokytojas, tarkim, Kinijoje ar Italijoje. Mokant angly kalbos sukaup-
ta nemazai patirties, kuri gali bati taikoma bet kuriame pasaulio kampelyje. Orientuojantis | mokymo turinj
dazniausiai nesinaudojama Sios metodikos teikiamais pranasumais. Todél juo labiau verta bendradarbiauti,
dalintis informacija, leisti leidinius ir atlikti mokslinius Sios vis populiaréjancios mokymo krypties tyrimus.

Trecia, integruotai mokant dalyko ir uzsienio kalbos, teigiama mokymo patirtis pritaikoma tokiais badais,
kurie néra prieinami angly kalbos mokymui, nes tai yra labiau kalbos”, o ne ,turinio” mokymas. Integruotai
mokant dalyko ir uzsienio kalbos, stengiamasi veiksmingai perteikti dalyko turinj. Tai sakydami turime ome-
nyje kalbos raiska rasytiniais ar sakytiniais tekstais. IDUKM taip pat padeda vartoti uzsienio kalba jvairiuose
mokomuosiuose dalykuose tiek rasytine, tiek sakytine forma. Taigi integruotas dalyko ir uzsienio kalbos
mokymas pabrézia sgveika tarp mokinio ir mokomojo dalyko. Tai néra nauja mintis, taciau ji yra tarsi kertinis
akmuo. Jeigu mokytojas imasi déstyti savo mokomajj dalyka angly ar kita kuria uZsienio kalba neuztikrin-
damas Sios sgveikos, tai tikimybé, kad jam nepavyks, i$ tiesy yra labai didelé. Dalyko mokymas angly kalba,
nors $iuo metu dar tik beprasidedantis, vis populiaréja ir tikrai toliau populiarés tiek Europoje, tiek visame
pasaulyje. Dabar tik reikia parengti mokytojams aiskias gaires, kaip vesti pamokas, kad mokiniams buty



lengviau mokytis jvairiy mokomujy dalyky angly kalba. Nepakanka tiesiog pereiti prie angly kalbos, kad ir
kaip gundanciai ar patraukliai tai atrodyty mokykly vadovams ar kad ir kaip paprastai tai skambéty puikiai
angliskai kalbantiems mokytojams, déstantiems kitus dalykus savo gimtaja kalba. Taip i3 tiesy manoma ir
daznai mokytojai atvirai pripaZjsta, kad yra jsitikine, jog tereikia ,mokyti angliskai’, ir viskas iSspresta. Kelia
nerima tai, kad tikriausiai vis daugiau mokytojy elgsis butent sitaip, daznai mokyklos vadovybés raginami,
nes vadovybé j tai zitri kaip j buda pritraukti j savo mokykla vaikus ty tévuy, kurie noréty, kad jy vaikai moky-
tysi mokykloje, kurioje visi dalykai déstomi angly kalba; tuo labiau kad, reikia pripazinti, mokiniy skaicius vis
mazéja. Mums teks palikéti, kol pamatysime, kokie bus to padariniai tokiose mokyklose besimokantiems
mokiniams. Nesinori nusiteikti pesimistiskai, taciau vis délto atrodo, kad neskiriant pakankamai démesio
metodikai ir mokomajai medziagai, rezultatai vargu ar bus teigiami.

Ketvirta, pazvelkite j bet kurig atsitiktinai pasirinktg temg jvairiy Saliy gamtos mokslo vadovéliuose, skir-
tuose mazdaug tai paciai amziaus grupei, ir iSkart pastebésite, kad vadovélj parenge pedagogai zilri j savo
mokomajj dalyka labai skirtingai. Siame leidinyje pateikiama pavyzdziy ir silloma padiskutuoti apie tai, ko-
kia mokomoji medziaga turi bati sukurta mokytojams, mokantiems savo mokomojo dalyko uzsienio kalba.
Cia rasite daugybe jvairiy mokomujy dalyky uzduociy. Mes nesistengiame pasialyti vaisto nuo visy ligy, o
tik parodome, kokias galimybes gali atverti metodinés ir mokomosios medziagos, kuria gali naudotis visi
integruotu dalyko ir uzsienio kalbos mokymu besidomintys mokytojai, tobulinimas.

Penkta, jvairiy mokomujy dalyky pamokos skiriasi viena nuo kitos jvairiose mokyklose net toje pacioje Saly-
je, jau nekalbant apie to paties dalyko klasés jrengimo skirtumus jvairiose Salyse. Pavyzdziui, pasaulyje yra
mokytojy, kurie sugeba mokyti chemijos aukstu lygiu uzsienio kalba net neatlikdami jokiy laboratoriniy
darby. UzZsienio kalbai mokyti skirtos pamokos, nors ir nevienodos, paprastai nenukencia nuo tokio skirtin-
gumo. Todél mokyti dalyko uzsienio kalba yra toli grazu ne tas pat, kas mokyti uzsienio kalbos. Tai suteikia
galimybe skirtingy dalyky mokytojams uzmegzti tarpusavio dialoga siekiant to paties tikslo — mokyti savo
mokomojo dalyko uZsienio kalba. IDUKM Lietuvoje kalby ir dalyky mokytojus suartina jdomiais budais, ku-
rie tikrai duos naudos visiems, dalyvaujantiems Siame procese. Kalby mokytojai glaudziai bendradarbiau-
ja su dalyky mokytojais, daznai dalyvauja rengiant dalyko mokymo programa ir jgyvendina ja padedami
dalyky mokytojy, kaip skaitytojas pamatys vaizdo medziagoje, pateikiamoje kartu su Siuo leidiniu. Dalyko
mokytojai pradeda mokyti savo déstomy dalyky angly kalba. Sie mokytojai masto apie uzsienio kalbos
vaidmenj pamokos metu ir tai yra sveikintinas dalykas.

Siame angly kalbai skirtame leidinio skyriuje pateikiama pavyzdziy i3 septintoky pamokos, i$ kuriy matyti,
kaip mokytojai organizuoja grupinj darba ir jo pristatyma matematikos pamokoje, vedamoje angly kalba.
Taip pat pateikiamas pavyzdys i$ devintoky geografijos pamokos, rodantis, kaip galima padéti mokiniams
vartoti uzsienio kalba dalyko pamokoje ir iSmokti naujy Zodziy. DeSimtoky matematikos pamoka taip pat
skatina pamastyti, kaip susidoroti su nauja terminija, bei parodo, kaip mokytojas vartoja uzsienio kalbg
dalyko pamokoje. Vienuoliktoky geografijos pamoka suteikia mums galimybe pamastyti apie gramatikos
akcentavimg pateikiant pamokos medziaga Zodziu bei diagramy naudojima perteikiant Zinias dalyko pa-
mokose. Istorijos pamoka vienuoliktojoje klaséje skatina pagalvoti apie tai, kaip pasiekti, kad mokiniai ati-
dziai klausytysi mokytojo aiskinimuy, ir kokia turéty bati argumentavimo kalba. Taip pat pateikiama keletas
pavyzdziy i$ gamtos mokslo pamoky 3estojoje klaséje, rodanciy, kaip angly kalba galima pagyvinti pamo-
ka, aptarti atliekamus laboratorinius eksperimentus, patikrinti, ar mokiniai suprato medziaga, ir jtvirtinti
naujas sgvokas. Yra dar daugybé tokiy pamoky aspekty, kuriuos baty galima aptarti kalbant apie Lietuvos
integruoto dalyko ir uzsienio kalbos mokymo projekta bei uzsienio kalba vykstantj mokyma visame pa-
saulyje, taciau tikimés, kad sugebéjome sudominti jus jau minétais aspektais bei bendra to, kas Siuo metu
vyksta Lietuvoje, apzvalga.

Jus galite paklausti, i$ kur buvo paimti pagrindiniai IDUKM principai, kuriais remiamasi Siame leidinyje ap-
raSomose pamokose. Deja, yra labai nedaug literatiros su praktikos ir naudojamos medziagos pavyzdziais,
kuriag mokytojas galéty pasiskaityti, norédamas pasikonsultuoti apie integruoto dalyko ir uzsienio kalbos
mokymo patirtj. Tekstus, kurie tikty jvairioms mokymo programoms ir kuriais bity gerinamas uzsienio kal-
bos mokéjimas tam tikro mokomojo dalyko kontekste, dar reikia sukurti. Esami pavyzdziai paprastai yra
mazos apimties, nacionalinio lygmens, priklauso nuo konkrecios 3alies dalyko mokymo programos ir daz-
niausiai skirti tik angly kalbai. Vis délto yra tokiy sriciy, kuriose galima ieskoti idéjy, kaip sukurti efektyvia
integruoto dalyko ir uzsienio kalbos mokymo aplinka savoje mokykloje bei pritaikyti IDUKM savo mokoma-
jam dalykui ir klasei.



Pravarti teoriné medziaga

Jimas Cumminsas (http://www.iteachilearn.com/cummins/bicscalp.html), radydamas apie vaiky i$ Lotyny
Amerikos mokyma Kalifornijoje, pateikia vertingos informacijos apie sunkumus, su kuriais susiduria pedago-
gas mokydamas mokinius pagal dalyko mokymo programa, taciau kita kalba. Cumminsas skiria pagrindinius
tarpasmeninio bendravimo jgudzius ir kognityvinj akademinés kalbos mokéjima bei daro iSvada, kad vaikai i3
vienos kalbinés aplinkos, besimokydami kita kalba, gali greitai iSmokti pagrindiniy tarpasmeninio bendravi-
mo jgudZiy, taciau kognityvinis akademinés kalbos mokéjimas - visai kitas reikalas. Apibadindamas ispaniskai
kalbancius Kalifornijos vaikus Cumminsas teigia, kad Siy mokiniy niekas nemoko ta kalba, kuria yra parasytos
visos programos ir kuria laikomi egzaminai, tad tuo galima paaiskinti, kodél jiems taip nesiseka sékmingai
pasirodyti Svietimo sistemoje. Lietuvos, o ir visos Europos, integruoto dalyko ir uzsienio kalbos mokymo kon-
tekstas skiriasi nuo Cumminso aprasytojo Kalifornijos, nes tik nedaugelis Europos vaiky, besimokanciy dalyko
angly kalba, susidurs su tiek angliskai kalbanciy zmoniy uz mokyklos riby, kaip kad susiduria ispaniskai kal-
bantys vaikai Kalifornijoje. Vis délto i§ Cumminso veikalo galima pasimokyti keleto naudingy dalyky.

Cumminsas raso apie konteksto svarba mokymosi procese kaip pagrindg mokiniams, kad jie galéty sékmin-
gai vartoti kalba mokymosi procese. Toks mokiniams suteikiamas pagrindas gali lemti jy mokymosi sékmin-
guma. Kalba yra labai svarbus tokios paramos elementas. Kitas svarbus struktrinés paramos mokiniams,
besimokantiems mokomujy dalyky uzsienio kalba, elementas yra vaizdinés priemonés bei pagalbiniai la-
peliai su kalbine medziaga. Taigi geras integruotas dalyko ir uzsienio kalbos mokymas pasizymi vaizdiniy ir
kalbiniy paramos priemoniy gausa.

Kitas naudingas Sios srities darbas yra ,Kas slypi uz teksty: mokytojy rengimui skirtos diskursu grjstos me-
dziagos kurimas” (,Seeing through texts: developing discourse-based materials in teacher education”)
(http://www.melta.org.my/ET/1998/main4.html,). Siame darbe kalbama apieo,grafinj rastingumga” (Cortaz-
zi M. ir kt., 1998). Sis leidinys naudingas pagal IDUKM principus dirbantiems mokytojams, nes jame patei-
kiama nemazai metody, kurie siems mokytojams gali praversti rengiant uzduotis dalykams, mokomiems
uzsienio kalba. Pateikiamuose metoduose daugiausiai démesio skiriama vaizdinei medziagai, padedandiai
ugdyti skaitymo jgudzius. Pagalbiné grafiné medziaga, padedanti mokiniams jsigilinti j skaitoma teksta, yra
svarbi geros integruoto dalyko ir uZsienio kalbos mokymo medziagos ir metodikos dalis. Panasaus pobu-
dZio pagalba gali bati reikalinga klausymo jgadziams lavinti. Burgessas (1994: 315),,System” Zurnale paskel-
bé labai naudinga straipsnj Sia tema, pavadintg,Mastymo struktaros integruoto kalbos mokymosi procese”
(,Ideational Frameworks in Integrated Language Learning”), kuriame kalba apie minciy struktarinima ir
organizavima suvokiant konkrety kalbos konteksta bei apie diagramy, kurios galéty bati naudingos moky-
mo procese, naudojima.

Pagrindiné minciy struktarinimo funkcija yra dvejopa: 1) susiejami j visuma ir susisteminami pagrin-
diniai informacijos, gautos skaitant ar klausantis, elementai, kad $i informacija galéty bati sékmingai
panaudojama kalbant ir rasant; 2) atrenkamos tos kalbos formos, kuriy prireikia skaitant ir rasant.

(Burgess, 1994: 315)

Burgessas isvardija jvairias diagramas, tokias kaip stulpelinés diagramos, medzio pavidalo schemos, srauti-
nés diagramos bei spindulinés diagramos, kurios yra pirmiau minéty diagramy kombinacija, ir teigia, kad
Sios diagramos — tai priemoné, padedanti mokiniams kaupti pagrindines zinias, bei struktara, kurios déka
jiems lengviau kalbéti ar radyti apie kurj nors konkrety dalyka. ,Mastymo diagramos” - taip paprastai ga-
lima pavadinti Burgesso mastymo struktiras. Integruotas dalyko ir uzsienio kalbos mokymas Sioje srityje
yra pazenges dar toliau j priekj, nes Siuo atveju ne tik vaizdinémis priemonémis akcentuojama gramatika,
bet ir sillomas metodas visoms sukauptoms dalyko Zinioms organizuoti, pateikiant jas grafine forma, taigi
padedant mokiniams atlikti klausymo ir skaitymo uzduotis bei kalbéti ir rasyti.

M. Geddes dar 1978 m. rasé apie ,neuzbaigto scenarijaus” vartojima ne tik kaip pagalba mokiniams klausy-
mo uzduociy metu, bet ir kaip priemone mokytojams, padedancia déstyti savais Zodziais. Aisku, neuzbaig-
tas scenarijus dar néra scenarijus ir idéja yra ta, kad naudodamiesi tokia priemone mokytojai gali imituoti
autentiska kalba, taigi suteikti mokiniams galimybe klausytis kalbos, su kuria Sie gali susidurti uz mokyklos
riby. Dalyko mokytojai paprastai turi gausybe vaizdinés medziagos, lenteliy, diagramy, grafiky, duomeny,
laiko skaliy ir daugybe kitokiy priemoniy, kurias gali panaudoti kaip ,neuzbaigta scenarijy’, norédami, kad
jy kalba pamokos metu nuskambéty kuo autentiskiau.



|sivaizduokite mokytoja, savo pamokoje naudojantj i$ biologijos vadovélio paimtg virskinimo sistemos
schema, kuri paprastai naudojama tik kaip iliustracija. Mokytojas kiekvienam mokiniui padaro po $ios vaiz-
dinés priemonés kopija ir ant lentos suraso pagrindinius i3 iliustracijos paimtus terminus. Tada mokytojas
pradeda aiskinti, kaip veikia virskinimo sistema, o mokiniai paprasomi surasyti gautus terminus j reikiamas
vietas pries juos esancioje iliustracijoje. Tokio pobudzio klausymo uzduotis, kai mokytojas neskaito i$ anks-
to pasiruosto teksto, i$ tiesy lavina mokiniy klausymo jgadzius.

Vertinga patirtis

Integruoto dalyko ir uZsienio kalbos mokymo specialistai gali pasimokyti i minéty savo kolegy darby, nors
IDUKM ir nelaikomas nauju mokymo badu. Tai greic¢iau tinkamos medziagos ir metody rinkinys is daugybés
jvairiy 3altiniy. Paprastai tariant, integruotas dalyko ir uzsienio kalbos mokymas tarsi padeda ,apdoroti kal-
ba" Lavinant klausymo jgadzius, pagalba suteikiama naudojant tam tikras struktiras ir vaizdine medziaga.
Skaitymo jgudzius galima lavinti labai jvairia veikla, pavyzdziui, informacijos perdavimas, konspektavimo,
sekos nustatymo pratimai ir daugybé kity, kuriuos galite rasti Sio leidinio priede, skirtame tolesniam skaity-
mui Sia tema. Yra dar viena svarbi integruoto dalyko ir uzZsienio kalbos mokymo metodikos sritis — pagalba
vartojant kalba. Kai mokiniams uzduodama parasyti ka nors ne gimtaja kalba, jiems galbat reikéty pateikti
tam tikra raSymo schemaga ir zodynélj; kai jie turi kalbéti ne gimtaja kalba, jiems taip pat reikéty pateikti tam
tikrg kalbéjimo schema bei Zodynélj. Nereikéty uzmirsti ir Zodyno plétimo. Sioje srityje ypa¢ svarbis meto-
dy, padedantiy jsiminti, jtvirtinti ir vartoti naujus zodzius, klausimai. Skaitytojas gali rasti daug idéjy ir Zzo-
dZiy mokymasi lengvinanciy bei kity minéty kalbos mokymo sri¢iy uzduociy rinkinj io leidinio 2 skyriuje.

Siuo metu Lietuvoje siekiama uZfiksuoti ir apmastyti integruoto dalyko ir uzsienio kalbos mokymo praktika
ir raida. Lietuvos mokytojai neabejotinai yra labai patyre, be to, atsidave, entuziastingi, linke bendradar-
biauti ir uzmegzti naujus rysius, o tai tikrai geras Zenklas, liudijantis, kad 3is judéjimas ir toliau plésis bei bus
sékmingas.
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1.1. Integruotas dalyko ir uzsienio kalbos mokymas Lietuvoje

Pagrindiné informacija

Integruotas dalyko ir uZsienio kalbos mokymas Lietuvoje buvo inicijuotas Svietimo ir mokslo ministerijos
2002 m. Brity taryba j projekta jsitrauké 2004 m. ir prisidéjo prie jo trimis mokytojams rengti skirtais rengi-
niais. Pirmasis buvo suorganizuotas 2004 m. lapkric¢io 17-18 d., jame dalyvavo 70 mokytojy i$ 35 projekte
dalyvaujan¢iy mokykly. Dalyviai buvo tiek dalyko, tiek uzsienio kalbos mokytojai, daugumai mokykly ats-
tovavo vienas dalyko ir vienas kalbos (angly, vokieciy arba pranciizy) mokytojas. Kai kurie jau dirbo pagal
integruoto mokymo principus, o kiti dar tik doméjosi, kaip pradéti taikyti IDUKM. Kitas renginys buvo in-
tegruoto dalyko ir uzsienio kalbos mokymo forumas, surengtas 2005 m. gruodzio 1-3 d., ir jame dalyvavo
49 mokytojai i$ 16 projekte dalyvaujanc¢iy mokykly. Treciasis renginys vyko 2006 m. balandzio mén. 24-28
dienomis. Buvo aplankytos mokyklos Kaune ir Siauliuose, stebétos ir filmuotos integruoto mokymo pamo-
kos, organizuoti IDUKM seminarai Siy rajony mokytojams.

Tikslinés grupés apibadinimas

Pirmojo renginio metu 70 dalyko ir uzsienio kalbos mokytojy buvo paprasyta pareiksti savo nuomone apie
jvairius integruoto dalyko ir uzsienio kalbos mokymo aspektus apskritai arba remiantis savo patirtimi. Kai
kurias anketas (zr. Appendix 4.1) uzpildé mokytojy komandos, kitas - kiekvienas mokytojas atskirai. Kadangi
klausimyne buvo pateikti atviri klausimai (nebuvo sitdlomi atsakymy variantai), sudétinga pateikti tikslia
tokiu budu surinkty duomeny statistine interpretacija. Vis délto kai kurios bendros tendencijos yra akivaiz-
dzios ir galima sakyti, kad jos atspindi padétj Lietuvoje.

Rezultatai

Uzsienio kalbomis (angly, vokieciy arba prancizy) yra mokoma siy mokomujy dalyky: informaciniy tech-
nologijy, istorijos, etikos ir geografijos. Siuos dalykus respondentai minéjo dazniausiai. Kiti minéti dalykai
buvo dailé, verslo ir kultaros studijos, muzika, biologija, ekonomika, sveika gyvensena ir matematika. Kaip
matyti i$ rezultaty, kai reikia rinktis, kuriy mokomuyjy dalyky mokyti integruotai su uzsienio kalba, pirme-
nybé teikiama humanitariniams ar karybiniams dalykams. Pana3u, kad geriausiai sekasi integruoti kalbos
ir humanitarinius dalykus. Kalbos mokytojai, kai jiems tenka uzsienio kalba déstyti kitus — dazniausiai hu-
manitarinius - mokomuosius dalykus, jauciasi kur kas labiau savimi pasitikintys negu dalyko mokytojai, kai
jiems tenka déstyti savo dalyka uZsienio kalba.

Placiausiai paplites IDUKM modelis yra dalyko ir uzsienio kalbos mokytojy komandinis darbas. Dazniau-
siai pasirenkamas 35 valandy trukmés uzsienio kalba déstomo dalyko modulis, o pamoka vyksta kartg per
savaite. Taikomi ir kiti moduliai: kai kuriais atvejais tik 15 minu¢iy dalyko pamokos metu yra skiriama pa-
grindiniy terminy, susijusiy su déstomu dalyku, pateikimui pasirinkta uzsienio kalba, kartais pusé pamokos
déstoma uzsienio kalba arba viso semestro metu viena tema déstoma angly, vokieciy arba pranciizy kalbo-
mis. Kai kuriose mokyklose per visus mokslo metus dalis kurso déstoma angly arba vokieciy kalbomis. Tokiu
atveju mazdaug ketvirtadalis laiko yra skiriama déstymui uzsienio kalba, pries tai kruopsciai apgalvojus,
kurias temas ja déstyti.

Kalbant apie amziaus grupes, reikia pasakyti, kad muzika, dailé ir kiino kulttra uzsienio kalba yra déstomos
pradinéje mokykloje, geografija, sveika gyvensena, istorija ir biologija — pagrindinéje mokykloje, o kiti da-
lykai - informacinés technologijos, ekonomika, istorija — baigiamosiose vidurinés mokyklos klasése. MaZiau
mastymo reikalingi mokomieji dalykai tinkamesni jaunesniems mokiniams. Jy kalbos Zinios taip pat dar yra
Zemesnio lygio. Vis délto dalyko pasirinkimas dazniausiai priklauso ne nuo mokiniy amziaus, o nuo to, ar yra
mokytojas, pasirenges integruotai mokyti dalyko ir kalbos.

1 lenteléje nurodoma integruoto dalyko ir uzsienio kalbos mokymo trukmeé, mokiniy amzius, mokytojas.



1 lentelé. IDUKM modelis

Mokiniy . . .
Dalykas Kalba . Integravimo modulis Mokytojas
amzius
Informacinés technologijos Angly 15 IT terminai per keleta pamoky | Dalyko
Informacinés technologijos Angly 16-18 |2 pamokos per semestra Dalyko
Istorija Angly 16-18 |1 valanda per savaite Kalbos ar dalyko
Pasaulio geografija Angly 15 min. Kalbos ar dalyko
Geografija Angly 1 Kalbos ar dalyko
Verslo angly kalba Angly 16-18 |35 valandos per semestrg Kalbos
Sveika gyvensena Angly 1 17 valandy per metus Kalbos ar dalyko
Biologija Angly 10-12 Kalbos ar dalyko
Kultdros studijos Angly 14 1 pamoka per savaite Kalbos
Etika Angly 15 1 pamoka per savaite Kalbos ar dalyko
Istorijos terminai Angly 15 2 pamokos per savaite Kalbos ar dalyko
Geografija Angly 14 1 pamoka per savaite Kalbos ar dalyko
Dailé Angly 12 2 pamokos per savaite Kalbos/Dalyko
Vokietijos istorija Vokieciy 17-18 |35 valandos per semestrg Kalbos
Muzika, dailé Vokieciy 8-9 1 karta per savaite / 15 min. Kalbos ar dalyko
Ekonomika Vokieciy 16-17 1 pamoka per savaite Dalyko
Muzika Prancizy 7-10 1 pamoka per savaite Mokytojas, déstantis du
dalykus
Teatras (meniné raiska) Prancizy 15-17 | Y2 pamokos per savaite Kalbos
+ 3 papildomos ar
pasirenkamosios valandos per
savaite
Istorija Prancizy 12-17 |35 valandos per semestra Kalbos ar dalyko
Geografija Prancizy 12-15 35 valandos per semestrg Kalbos ar dalyko

Priezastys, dél kuriy mokytojai dalyvauja IDUKM projekte

Dauguma mokytojy (daugiau kaip 70% respondenty) iSsaké dalyvavimo projekte priezastis tokiais Zodziais
kaip ,nauja”, ,jdomu’, ,novatoriska®’, ,modernu’, ,Siuolaikiska” bei pabrézé, kad IDUKM turi ateitj. Akivaizdu,
kad integruotas dalyko ir uzsienio kalbos mokymas vertinamas teigiamai. Mokytojus motyvuoja galimybé
suzinoti apie naujus metodus ir pozidrius. Apie 40% respondenty paminéjo galimybe pagilinti Zinias, tiek
kalbos, tiek dalyko, bei patobulinti mokymo jgudzius ir kompetencija. Mokytojai jvertino integruota mo-
kyma kaip profesinio tobuléjimo galimybe. Dar viena gana svarbi paminéta priezastis buvo ES integracija
ir tarptautiskumas. Sig priezastj paminéjo 28% mokytojy. Kiti i$vardyti motyvai buvo bendradarbiavimas,
komandinis darbas, nauji kontaktai, naujos informacijos paieska ir studentams suteikiamos karjeros galimy-
bés. Galima daryti iSvada, kad naujy metody paieska ir profesinis tobuléjimas yra pagrindinés priezastys, po
jy eina tarptautiskumas.

Mokiniy poziiiris j IDUKM

Mokytojy manymu, tarp mokiniy vyrauja teigiamas poziiris j integruotg mokymasi. 40% visy mokytojy pa-
mingjo, kad mokiniai teigiamai jvertino integruota dalyko ir uZsienio kalbos mokyma ir dazniausiai vartojo
tokius budvardzius, kaip ,jdomus’, ,keliantis motyvacijg” ir ,novatoriskas”. Mazdaug 20% mokiniy isreiské
neigiama ar neutraly poziarj j integruota mokymasi. Mokytojai iSvardijo tokias skepticizmo priezastis kaip
netikrumas dél sio mokymo pranasumy bei sunkumai, su kuriais susiduria tie mokiniai, kuriems sunku mo-
kytis ir kuriems truksta pasitikéjimo savimi.

Be kity priezascCiy, mokiniai paminéjo tokias integruoto dalyko ir uzsienio kalbos mokymo pasirinkimo prie-
zastis: numatomos studijos uzsienio universitetuose, tévy paskatinimas, galimybé patobulinti kalbos Zinias
ir jgudzius. Kai kuriems jy dalyvavimas integruoto dalyko ir uZsienio kalbos mokymo projekte padeda pa-
justi savigarba ir suteikia atsakomybés ir nepriklausomybés jausma.



Kaip matyti, tiek mokytojai, tiek mokiniai iSvardijo labai panasias integruoto dalyko ir kalbos mokymo pa-
sirinkimo prieZastis.

IDUKM pranasumai bei trakumai

Apklausos metu taip pat buvo siekiama i3siaiskinti, kokius Sio metodo pranasumus ir trakumus mato moky-
tojai. Kaip didZiausig IDUKM pranasuma mokytojai jvardijo galimybe gilinti tiek uzsienio kalbos (paminéjo
51% respondenty), tiek dalyko (paminéjo 10% respondenty) Zinias. |domu tai, kad integruotas mokymas
pirmiausia asocijuojamas su kalbos jgudziy tobulinimu.

Mazdaug 16% respondenty paminéjo numatomas studijas uzsienyje kaip antra Zenkly pranasuma. Kiti mo-
kytojy paminéti pranasumai: informaciniy technologijy jgtdziy tobulinimas, bendradarbiavimo galimybés,
karjeros galimybés, didesné motyvacija ir konkurencingumas. Kai kurie mokytojai kaip viena didziausiy
IDUKM pranasumy minéjo autentiskos medziagos ir autentisky uzduociy naudojima.

Pagrindinis mokytojy nurodytas trikumas yra istekliai tiek projekty finansavimo prasme, tiek mokymo me-
dziagos ir laiko prasme. Be to, mokytojai minéjo kompetencijos stoka, metodiniy Ziniy trikuma bei padi-
déjusj mokymo kravj. Mokiniams susiripinima kelia netikrumas dél dalyko Ziniy lygio, padidéjes kravis,
sudétingumas ir létas mokymosi procesas.

Veiksniai, trukdantys jgyvendinti IDUKM
Mokytojai paminéjo Siuos trikumus, kliudancius jgyvendinti integruotg dalyko ir uZsienio kalbos mokyma.

2 lentelé. Veiksniai, trukdantys jgyvendinti IDUKM

Veiksniai %
Laiko trakumas 61
Mokymo medziagos trakumas 57
Nepakankamos kalbos Zinios 40
Administracijos paramos trakumas 31
Metodiniy ziniy trakumas 27
Dalyko Ziniy trakumas 15

Lenteléje matome tris veiksniy, trukdanciy jgyvendinti IDUKM, grupes: pirmoji susijusi su istekliais (laiko ir
mokomosios medziagos), antroji — su Ziniomis (uzsienio kalbos, dalyko ir metodikos) ir trecioji — su moky-
klos administracijos pozidriu j IDUKM.

Pirma, IDUKM taikymas reiskia, kad mokytojas turi skirti daug daugiau laiko pasirengti pamokoms, surasti ir
parengti mokomaja medziaga. Bendradarbiavimas su kolegomis, bendry pamoky rengimas ir vedimas (kai
du mokytojai veda vieng pamoka) yra imlus laikui procesas.

IDUKM pamokose Lietuvos mokytojai naudoja kity 3aliy dalyky vadovélius, tarptautiniy organizacijy (pa-
vyzdZiui, Raudonojo Kryziaus) parengta mokomaja medziaga pritaikydami visa tai savo mokiniy poreikiams
bei iesko informacijos internete. Taciau bendradarbiaudami ir dalydamiesi parengta medziaga mokytojai
gali sutaupyti nemazai laiko.

Antra, mokytojams triksta Ziniy. Jdomu, kad 15% respondentuy, grei¢iausiai angly kalbos mokytojy, pa-
mingjo, kad jiems reikia gilinti dalyko Zinias. Tuo tarpu net 40% dalykininky paminéjo, kad nepakankamas
kalbos mokéjimas yra esminis trukdis. UZsienio kalbos mokytojams dalyko Zinios nekelia didesniy sunku-
mu, nes jie arba pasirenka mokyti humanitarinius dalykus, tokius kaip istorija arba 3alies kultdra, arba dirba
kartu su dalyko mokytoju, kuris atsakingas uz dalyko turinj. Tokiu atveju dalyko mokytojo vaidmuo pa-
mokoje yra gana pasyvus, nes jam truksta pagrindinio IDUKM ,jrankio” — uZsienio kalbos — mokeéjimo. Jei
palygintume Siuos atsakymus j apklausos klausimus su 1 lenteléje pateiktais duomenimis, pastebétume,
kad lygiai tiek pat uzsienio kalbos ir dalyko mokytojy vieni, be kolegy pagalbos, veda integruotas dalyko ir
uzsienio kalbos pamokas.

Trec¢dalis mokytojy kaip viena i$ pagrindiniy trukdziy paminéjo metodiniy Ziniy stoka. Ar tai buvo kalbos, ar
dalyko mokytojy atsakymai, akivaizdu viena - yra didelis IDUKM metodikos kurso poreikis.



Paminéti trakumai aiskiai rodo mokytojy rengimo ir kvalifikacijos tobulinimo poreikj. Pageidautini tiek
IDUKM metodikos, tiek uzsienio kalby kursai.

Trecia, batina mokyklos administracijos parama. Tre¢dalis respondenty nejaucia pakankamo administraci-
jos palaikymo. Turint omenyje, kad j klausimus atsaké IDUKM projekto dalyviai, taip mananciyjy dalis yra
gana didelé. Kita vertus, du trecdalius respondenty tenkina esama mokyklos administracijos parama, ir tai
teikia vil¢iy. Taciau néra abejonés, kad be mokykly vadovy paramos ir skatinimo mokytojams bus sunku
uztikrinti IDUKM programy nuosekluma ir testinuma.

IDUKM perspektyvos Lietuvoje

Per apklausa taip pat noréjome issiaiskinti, kg mokytojai mano apie IDUKM perspektyvas Lietuvoje. 82%
respondenty optimistiskai zilréjo j integruoto mokymo ateitj: 55% jy isreiské ypatingag optimizma, o 27%
taip pat buvo optimistai, taCiau paminéjo tam tikras salygas, kurios batinos IDUKM sékmei uztikrinti (pa-
vyzdziui, Svietimo ir mokslo ministerijos parama, mokytojy rengimas ir ugdymas, sisteminés jgyvendinimo
strategijos). Apie 10% gana atsargiai ziaréjo j IDUKM ir tik mazdaug 8% respondenty pareiské neigiama
nuomone. Pagrindiné prieZastis, kodél kai kurie mokytojai neigiamai ziari j IDUKM, yra tai, kad baiminamasi
prarasti lietuvybe. Kai kurie mokytojai vertina $j metoda kaip zaidima ar mados vaikymasi, kuris néra veiks-
mingas ir bus greitai uzmirstas.

Kitos problemos, paminétos IDUKM projekte dalyvaujanciy mokytojy

Tolesnis bendravimas su mokytojais ir mokyklomis atskleidé dar keletg integruoto dalyko ir uzsienio kalbos
mokymo taikymo Lietuvos mokyklose aspekty. Vienas jy yra lietuviy kalbos vartojimas integruota dalyko ir
uzsienio kalbos mokyma taikanciose klasése, nes labai skiriasi naudojami metodai: pradedant nuo papras-
to terminy uzsienio kalba pateikimo iki pusés pamokos laiko skyrimo darbui angly, prancizy ar vokieciy
kalbomis, kito laiko — darbai lietuviy kalba ar net visos pamokos vedimo uzsienio kalba dalyvaujant dalyko
mokytojui, kad, reikalui esant, jis paaiskinty su mokomuoju dalyku susijusius aspektus.

Mokyklose, kuriose taikomas IDUKM, néra vienodos vertinimo sistemos. Kai kuriose mokyklose, kur inte-
gruotas modelis néra privalomas, o tik laisvai pasirenkamas, mokiniai iSvis néra oficialiai vertinami. Kitose
mokyklose mokiniai gauna pazymius ir uz kalbg, ir uz dalyka, t. y. uz kalbg gautas pazymys jraSomas prie
angly kalbos pazymiy, o kitas jvertinimas paraSomas uz dalyko zinias.

Dar vienas mokytojy paminétas aspektas yra sertifikavimo klausimas, kurj reikéty isspresti, jeigu integruo-
tas dalyko ir uzsienio kalbos mokymas bus ir toliau taikomas Lietuvos mokyklose.

ISvados

1. Integruoto dalyko ir uzsienio kalbos mokymo sekmé Europos 3alyse ir Lietuvos mokytojy optimizmas
neleidzia abejoti, kad IDUKM turi ateitj Lietuvos mokyklose.

2. Integruotas dalyko ir uzsienio kalbos mokymas yra naujoviskas, skatina kirybinguma ir atveria daugybe
galimybiy jvairiausiose mokymo ir mokymosi situacijose.

3. Tiek mokytojai, tiek mokiniai jau supranta pagrindinius IDUKM pranasumus.

4. Pagrindiniai veiksniai, trukdantys jgyvendinti IDUKM, yra laiko, |éSy ir mokymo medziagos stoka.

5. Akivaizdu, kad batina parengti IDUKM kursa ir jtraukti j mokytojy rengimo bei kvalifikacijos tobulinimo
programas.

6. Norint, kad ateityje IDUKM baty sékmingai taikomas mokyklose, reikia, kad SMM ir jai pavaldZios insti-
tucijos parengty IDUKM taikymo mokyklose strategija, mokytojy rengimo programas bei suteikty dau-
giau paramos vietos iniciatyvoms.

7. Vykstant pokyc¢iams, pedagogai turi i$ naujo jvertinti tradicinius mokymo metodus ir jsitikinimus bei
prisitaikyti prie socialiniy, ekonominiy ir politiniy permainy. Tai padeda iSvengti rutinos mokytojo darbe
ir atveria galimybes tiek mokytojams, tiek mokiniams ugdyti kiirybinguma bei skatina kritiskai mastyti.
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EDITOR’S NOTE

t is a great pleasure to be given the opportunity to edit this publication
outlining Content and Language Integrated Learning (CLIL) in Lithuania for a number of reasons. Firstly, it
is a privilege to be involved in the project from the outset and see it grow to the level it is at now. External
consultancy to projects can frequently have a short-term lifespan and it is all the more satisfying to be
working with teachers and schools in Lithuania over a number of years, carrying out substantial work with
sustainability at its core. Secondly, this project is important for me personally from a professional point
of view. The CLIL project in Lithuania, at the risk of employing an overused term which tends to frighten
more teachers than it pleases, is innovative. It is a large project which introduces something very new into
a significant number of schools around the whole country. The project focuses on teachers and learners
at the chalk face and integrates needs-based professional development for teachers with CLIL materials
writing and networking and it is a pleasure for me to be involved in such a good example of ‘joined-up
thinking' Thirdly, the partners involved need also to be mentioned. The Ministry of Education and Science
and the British Council are working together alongside a large and growing network of schools. The more
the project develops in terms of materials and teacher development initiatives, the more schools call to see
if they can get involved.

This booklet offers a celebration of the project. Later in this section you will find the results of a survey
into CLIL in Lithuania presented by Lilija Vilkanciene with some very interesting results as to the support
among the teaching community in Lithuania for this approach. In Section 1 you will find an outline of the
basics of Content and Language Integrated Learning including reference to a number of texts and papers
influential in my own work in this project as well as suggestions what direction the CLIL project might take
in Lithuania.

Section 2 offers a collection of language support activities in order to provide the reader with a foundation
of core ideas for integrating content and language. As part of the celebration of the work of teachers in the
project in Section 3 we have included eight lessons with the colleagues’permission along with commentary
and suggestions based on the ideas in Section 2. Section 4 gives appendices with supplementary materials
which may be of use to the reader and Sections 5 and 6 offer a CLIL bibliography to help with further
reading in the field and a list of CLIL-related websites. In addition, the reader will find a DVD compilation of
video clips offering recordings of relevant sections of the lessons observed in Lithuanian schools referred
to in Section 3.

This publication is intended for a wide range of readers. Teachers of language will find it a useful source of
ideas for developing content themes in their teaching. Subject teachers working in a foreign language will
discover useful suggestions for developing language within their subject. The book will also be useful for
colleagues working in teacher education who are preparing teachers for integrating content and language.
Lastly, the materials will also be of interest to those who have no idea what CLIL is, but would like to find
out!

The main product is the product itself which is so much more than the sum of its parts and represents a
brief insight into the wonderful world of content and language integrated learning in Lithuania. It pays
homage to the work of colleagues in Lithuania and it is only a shame that we do not have space to represent
all that is going on around the country.

Let us hope there will be a second edition. Well done to everyone involved!

Keith Kelly,
Project Consultant



INTRODUCTION TO CLIL

o

ontent and Language Integrated Learning (CLIL) is seen by some as a band
wagon which offers nothing new and as something which has been going on for a long time already. It is
true that in the English Language Teaching (ELT) world in recent years there has been a welcome move to
task-based learning (Willis, 1981) and to an exerted effort at contextualisation of language learning. We can
also see the introduction of content material in language course books and programmes of study through
thematic units. More and more language teachers are now teaching using an approach which integrates
some content with their language curriculum. Project work which allows learners to move beyond the
confines of their textbooks and research areas of interest in the foreign language are more and more
common. Presentation of this project work in the class through different media such as poster presentations,
PowerPoint, using realia, and others can be seen in a growing number of language classrooms as standard.
All of the above is to be welcomed as standard and integral to good Foreign Language (FL) practice today.

This should be differentiated from contexts where subject teachers are teaching their content through the
medium of a foreign language. The guiding principle for the latter is predominantly the meeting of the
demands of the content curriculum and what the examination will cover at the end of a course of study.

There are a number of other clear ways that these two approaches differ which should not be forgotten nor
underestimated. Firstly, content teachers tend to be led by the curriculum itself rather than the language
they use to deliver this curriculum. The depth of conceptual knowledge which is taught in a content
curriculum brings with it a huge demand on the language of the learner, and indeed the teacher. It is for
this reason that methodological development and growth in education where attempts are being made
to introduce English-medium programmes of study are all the more important. In many contexts the focus
remains strongly on the product of the learning of content rather than the process of how it is learnt. This is
surely a strength of the ELT world. Process and product tend to go hand in hand. Some colleagues criticise
ELT for its apparent lack of content product and perhaps this goes someway to explaining the current ELT
interest in CLIL. This publication has at its heart the‘process’ of learning and in this way ‘it is nothing new’for
the ELT world. However, the consequences of content teachers focusing on process and language in their
lessons can bring about amazing results in terms of language development in ways which would make
language teachers salivate and in ways that still need serious research if we are to document good practice
to feed into programmes of teacher preparation and materials design and writing, not to mention exams
preparation and delivery.

Secondly, the culture of learning may and does differ from country to country around the world, but
it is also true to say that the culture of learning may differ from subject to subject and from country to
country around the world. What is Biology for a teacher in the United Kingdom is not necessarily seen in
the same light by Biology teachers in, say, China or Italy. Broadly speaking, the ELT world does have a body
of knowledge exemplifying good practice wherever the English language may be being taught around the
world. Content education does not tend to benefit from this methodological foundation in most contexts.
All the more reason, then, for collaboration, sharing, publication and research in this growing area of
education.

Thirdly, CLIL brings together good practice in education in ways that ELT cannot, being about ‘language’
education rather than ‘content’ education. CLIL takes what we know works in terms of delivery of content
product, and by this we mean the processing of the language through written or spoken text. CLIL also provides
support for the production of language in subject areas, again in written or spoken form. In this way, CLIL is
all about the ‘interface’ education provides between the learner and the subject. Again, this is not‘new; but it
is essential. In CLIL, were a teacher to embark on the teaching of her subject through the medium of English
or other foreign language without providing this interface, the risks for failure are great. Content teaching
through English is a growing area and one which is still in its infancy and an area which is certainly going to
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grow further in number in Europe but also all over the world. What is needed is a clear guideline for classroom
practice for teachers to provide instruments to learners to work in English in various subjects. It is not enough
simply to switch into English however tempting or attractive it may sound to school managers or however
easy it sounds to fluent English speakers who teach other subjects in their mother tongue. This is happening.
Frequently teachers openly admit that they think it is simply a question of ‘doing it in English’ There are likely
to be more and more teachers who make this switch, often at the initiative of school management who see a
way of attracting the children of parents who are drawn to schools offering English-medium education and in
contexts of falling school rolls. We will have to wait and see what the consequences will be for the children in
these schools. At the risk of sounding pessimistic, without good care and attention being paid to method and
material, the results are likely not to be positive.

Fourthly, take a look at a Science book from a number of countries at random for the same topic for relatively
the same age group and you will notice immediately that educators in this subject area think about their
subject in fundamentally different ways. This booklet attempts to offer discussion on materials design for
teachers working through the medium of a foreign language in the examples it offers. You will see a wide
range of tasks offered from a variety of subject areas and far from claiming to provide a cure-all, we open
the door to the possibilities of development in methodology and materials design which are available to
teachers interested in CLIL.

Fifthly, content classrooms differ from each other within a country as well as from those same subject
classrooms in other countries. Some colleagues around the world manage to teach Chemistry to a high
level in a foreign language without ever having any laboratory work. Foreign language classrooms though
they may differ, do not suffer from the same variation. For this reason, CLIL has a job to do which moves
way beyond the FL world. It creates opportunity for dialogue between content teachers in diverse contexts
all sharing the same goal: to teach their subject through a foreign language. CLIL in Lithuania does bring
together language and content teachers in interesting ways which will benefit those involved. Language
teachers work in close collaboration with their content teachers, often taking part of the content curriculum
and teaching it with the support of their content colleague as the reader will see in the video examples
given with this booklet. Content teachers are beginning to teach their subjects in English. These teachers
are thinking about the role of language in their classrooms and this is to be celebrated.

In this English section of this booklet you will see a Year 7 Maths lesson offering an insight into how a teacher
uses group work and presentation work in the subject of Maths and through the medium of English. There is
a Year 9 Geography lesson which raises the issues of supporting student talk in content lessons and dealing
with new vocabulary. A Year 10 Maths lesson also brings us into the discussion of how best to deal with new
terminology and also a look at teacher language in the content classroom. A Year 11 Geography lesson gives
us the opportunity to discuss the role of a grammar focus in oral content production and also the use of
diagrams to represent knowledge in content lessons. A Year 11 History lesson offers a focus on supporting
learners listening to teacher monologues and the language of argumentation. There is also a series of Year
6 Science lessons focussing on lesson warm ups, laboratory experiments, checking understanding, use of
mother tongue and consolidating new terms. There are many many more areas which could be discussed in
these lessons, in the Lithuania CLIL project and in foreign language-medium education world wide but we
hope to provide you with both a taste for the issues as well as an idea of what is happening in Lithuania.

You may be asking where the underlying principles for CLIL come from which are raised in the lessons in
this booklet. Sadly, there is not a great deal of literature available for the teacher to consult on CLIL good
practice with examples of actual practice and actual materials being used. Publishing houses have yet to
produce texts which are mobile across curriculum borders and which support and develop foreign language
in content subjects. Those examples which do exist tend to be small scale, national, country curriculum
specific and with reference to one other language besides English. Having said this, there are some areas to
look for ideas in creating an effective working CLIL environment in your school, subject and classroom.

Good theory

Jim Cummins (http://www.iteachilearn.com/cummins/bicscalp.html) writing about the teaching of Hispanic
children in California offers a valuable insight into the challenges facing educators when teaching content
curricula through the medium of another language to school learners. Cummins makes the distinction




between Basic Interpersonal Communicative Skills (BICS) and Cognitive Academic Language Proficiency
(CALP) and that children from one language background being schooled in another language can quickly
become fluent in BICS but that CALP is a totally different matter. In describing Spanish speaking children
in California Cummins suggests that these learners are not being trained in the language of learning and
examination and this explains their failure in the educational system. The Lithuanian, and European, CLIL
context may not be exactly the same as the one Cummins describes in California since few European
children learning their content curriculum through the medium of English will meet English outside the
classroom to the extent that Hispanic children do in California. Nevertheless, there are some useful lessons
we can take from the context at the focus of Cummins’ work.

Cummins writes of ‘contextual embedding’ of learning and of scaffolding for learners to help them succeed
in the language of education and learning. The amount of background we provide to learners may influence
the extent to which they will succeed in the learning context. Language is one important element of this
support. Scaffolding itself is a useful term since it reflects the structural support that visuals can offer
learners working in subjects in a foreign language. It is also a useful analogy for describing the language
support sheets at the heart of CLIL. Good CLIL practice and materials, then, are full of scaffolding through
visuals and language support.

A helpful paper on this area is ‘Seeing through texts: developing discourse-based materials in teacher
education’ (http://www.melta.org.my/ET/1998/main4.html,) which offers an insight into ‘graphic literacy’
(Cortazzi, M. et al, 1998). This study is of value to the CLIL teacher and gives a number of techniques which
the CLIL teacher can employ when designing tasks for second language content education with specific
reference to visuals for guiding reading. Diagrammatical structures of knowledge as scaffolding for guiding
learners through a reading text is an important part of good CLIL material and method. The same kind
of support may be necessary for listening experiences and Burgess (1994, 315) offers a very useful article
entitled ‘ldeational Frameworks in Integrated Language Learning’ for the System journal in 1994 which
presents a lot of ideas regarding the structuring and organisation of thinking within specific language
contexts and suggestions for diagrams which could be useful for teaching these areas.

The ideational framework has a dual pivotal function: (i) it synthesizes and organizes the body or
bodies of information found in reading and/or listening, so that the information can be used to practise
speaking and writing; and (ii) it also acts as an analytical filter to allow learners to focus on the forms of
the language they need when speaking and writing the information.

(Burgess, 1994, 315)

Burgess outlines diagrams of tabular information, tree diagrams, flow diagrams as well as starbursts
which are combinations of the above and the suggestion is that these diagrams are a tool for helping
learners to gather core knowledge as well as a structure for supporting the production of language when
talking or writing about the subject area in question. ‘Diagrams of thinking'is a simple way of expressing
the ideational frameworks in Burgess’ work. CLIL takes these diagrams one step further than focussing on
grammar through visuals to offering a method for organising the entire knowledge base of a subject in
diagrammatical form which subsequently can then lend itself to providing guidance for listening or reading
and support the production of language through speaking and writing.

M. Geddes, as early as 1978, writes about the use of the ‘semi-script’ not only to guide learners in their
listening experiences but also as a tool for teachers to produce the language themselves in their own words.
A semi-script is, of course, not a script and the suggestion is that by making use of such an instrument
teachers can simulate authentic speech and in doing so offer valuable training for learners in listening to
language which they are likely to meet outside the classroom. Subject teachers have access to a plethora of
visual materials, tables, diagrams, charts, data, timelines, and many others which can be exploited as‘semi-
scripts’ to produce this speech which is approaching authenticity in the classroom.

Imagine a teacher using a diagram of the digestive system copied from the Biology textbook, which
normally is used simply as an illustration. The teacher copies the visual for each of the learners and then
gives a key of terms from the illustration on the board. The teacher then begins a monologue on how the
digestive system works and the students are instructed to write the given terms in the correct place on the
illustration in front of them. This kind of listening activity where the teacher is not reading from a script
offers real training for learners in listening skills.
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Good practice

There are a number of lessons which CLIL practitioners can learn from the writings of the colleagues above
yet CLIL does not represent any new approach as such. More is it a gathering of good material and method
from a variety of different sources. In simple terms Content and Language Integrated Learning is Guiding the
processing of language. This can be expressed with regards to listening where the support is offered through
use of frames and visuals for guiding listening. As far as reading is concerned, there are many activities which
help learners through a reading experience such as information transfer, note taking, sequencing and many
more which can be seenin the language support section on reading in this book. There is anotherimportant
branch of the CLIL‘methodology’and that is Supporting the production of language. When students write in
a second language they may need to be provided with writing frames and language support sheets; when
they speak they may need to be given speaking frames and language support sheets. Vocabulary learning
should not be forgotten and in this area questions regarding techniques for memorising, consolidating,
activating new words are important. The reader can find a large collection of ideas and tasks for vocabulary
and all of the areas outlined above in Section 2 of this book.

CLIL in Lithuania is now a part of a movement which is defining the art of teaching content through a
foreign language and it is doing this through recording practice, reflection and development. The network
of teachers in Lithuania is by no means very experienced but it is committed and enthusiastic and
collaborating as well as networking and this all augurs well for its future growth and success.

1.1. CLIL Lithuanian Style

Background

CLIL was initiated in Lithuania in 2002 by the Ministry of Education and Science. The British Council joined
the project in 2004 and contributed three teacher-training events for the project participants. The first
was organized on 17-18 November 2004 for 70 teachers from 35 schools participating in the project. The
participants were both subject and language teachers, most schools were represented by one subject
teacher and one language (English, German or French) teacher. Some of them were already involved in
integrated teaching while others were interested in starting integrated subject and content teaching. The
next event was the CLIL forum, held on 1-3 December 2005 with 49 teachers from 16 schools participating
in the project. It was followed by visits to schools in Kaunas and Siauliai, 24-28 April 2006. The visits included
filming of the lessons and workshops on CLIL to groups of teachers from the regions.

Target group description

During the first event the seventy teachers, both language and subject, were asked to express their opinion
based either on their experience or attitude to CLIL. Some of the questionnaires (see Appendix 4.1) were
completed by teams of teachers from the same school, others - by individual teachers. As the questions were
open-ended, it is difficult to give exact statistical interpretation of the data collected in this way. However,
some general trends are obvious and can be referred to as representative of the situation in Lithuania.

Results

The subjects taught in foreign languages — English, French and German - include information technology,
history, ethics and geography. These are the most frequently mentioned subjects. Other subjects include
art, business and cultural studies, music, biology, economics, healthy lifestyle, mathematics. As can be seen
from the results, humanities and creative subjects, or ‘soft’ ones are definitely preferred as options for CLIL
projects. The integration of languages and humanities seems to work better. Language teachers feel more



confident about teaching other subjects through foreign languages than subject teachers teaching in
foreign languages.

The most widely used model of teaching CLIL courses is subject and language teachers working in teams.
The most common teaching mode is a subject module of 35 hours in a foreign language taught once per
week. Other modes include a range of approaches: in some cases just 15 minutes of a subject lesson are
devoted to the presentation of the main terms related to the subject in the ‘target’ language, half of the
lesson taught in the target language or one topic taught in the language during the whole academic year.
In some schools a part of the course is taught throughout the academic year in English or German, devoting
approximately one quarter of the whole time to such teaching after carefully considering which topics lend
themselves to teaching in a foreign language.

What concernsage groups, Music, Artand Physical Education are offered at primary level, Geography, Healthy
Life Style, History, Biology are taught at basic school and other subjects, such as IT, Economics, History at
final grades of an upper-secondary school. Cognitively less demanding subjects are more appropriate for
younger learners. Their language skills are also at lower level. However, the choice of subjects depends on
the teachers’ availability to introduce CLIL, not on learners’ age.

The summary of the CLIL contexts is presented in the Table 1 below.

Table 1 CLIL contexts

Subject Language | Learners’age Teaching mode Teacher
Information technology | English 15 IT terms during some lessons Subject
Information technology | English 16-18 2 classes per term Subject
History English 16-18 1 hr per week Language/subject
World geography English 15 min Language/subject
Geography English 1 Language/subject
Business English English 16-18 35 hrs per term Language
Healthy lifestyle English 1 17 hours per year Language/subject
Biology English 10-12 Language/subject
Cultural studies English 14 1 lesson per week Language
Ethics English 15 1 lesson per week Language/subject
History terms English 15 2 lesson per week Language/subject
Geography English 14 1 per week Language/subject
Art English 12 2 lesson per week Language/subject
History of Germany German 17-18 35 hrs per term Language
Music, art German 8-9yearsold |1 perweek/15 min. Language/subject
Economics German 16-17 1 per week Subject
Music French 7-10 1 per week Teacher has major in

two subjects
Theatre (artistic French 15-17 4 lesson per week Language
expression) + 3 extra/optional hours per week
History French 12-17 35 hours per term Language/subject
Geography French 12-15 35 hours per term Language/subject

Reasons for teachers’ participation in CLIL project

The majority of teachers expressed the reasons by using words such as ‘new; ‘interesting; ‘innovative,
‘modern;‘contemporary;, with a lot of future prospects. More than 70% of the respondents used these words
to define their reasons. It is obvious, that CLIL is viewed in a positive light. Teachers are also motivated by
the possibility to learn new methods and approaches. About 40% mentioned the possibility to improve
knowledge, both language and subject, the possibility to perfect teaching skills and competences. The
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teachers perceive integrated teaching as a possibility for professional growth. Among other reasons, EU
integration and the international dimension was quite significant; it was mentioned by 28% of teachers.
Other motivating factors include cooperation, teamwork, contacts, and the search for new information,
students’ career opportunities. It can be concluded that the search for innovative approaches and
developmental reasons are the main reason, followed by the international dimension.

Learners’ attitude to CLIL

A positive attitude dominates the learners’ opinion about integrated learning as seen by the teachers. 40%
of all the teachers mentioned that the learners evaluated CLIL in a positive way, by using terms such as
‘interesting;‘'motivating; and‘innovative’. About 20% expressed negative or neutral opinion about integrated
learning. The reasons for the scepticism mentioned by the teachers were uncertainty about the benefits of
such teaching and difficulty for the learners who have difficulties in learning and lack self-confidence.

’

Among other reasons for the choice of CLIL learners mention: studies at foreign universities, parents
encouragement, ability to improve language knowledge and skills. For some of them participation on CLIL
projects raises self esteem and the feeling of responsibility and independence.

As can be seen, both teachers and learners mention quite similar reasons for choosing CLIL.

Advantages and disadvantages of CLIL

The survey also tried to clarify advantages and disadvantages of the approach as seen by the teachers. By far
the largest advantage as seen by the teachers is the expansion of knowledge, both language (mentioned in
51% of the questionnaires) and subject (mentioned in 10% of the questionnaires). It is interesting to point
out that integrated teaching is primarily seen as a means of developing language skills.

About 16% of the respondents mentioned studies abroad as the second biggest advantage. Among other
advantages mentioned by the teachers we can see development of IT skills, co-operation possibilities,
career opportunities, higher motivation and increased competitiveness. Some teachers also mentioned
the use of authentic materials and authentic tasks as one of the biggest advantages of the approach.

The largest disadvantage for the teachers is lack of resources both in terms of financing the projects as
well as lack of teaching materials and time. Among other disadvantages mentioned was teachers’ lack
of competence, methodology knowledge, and increased teaching load. Learners’ concerns included the
uncertainty about the level of subject knowledge, increased load, difficulty, and slow learning process.

CLIL implementation constraints
The teachers mentioned the following constraints for implementing CLIL:

Table 2 CLIL implementation constraints

Constraints %

Lack of time 61%
Lack of teaching materials 57%
Insufficient language knowledge 40%
Lack of administrative support 31%
Lack of methodology knowledge 27%
Lack of subject knowledge 15%

If you look closer at the table above, the constraints can be grouped into three areas, the first one referring
to resources (time and teaching materials), the second to knowledge (language, subject, methodology)
and the third to attitude of school administration.

The lack of time directly reflects the situation, when CLIL, being an innovative approach, requires from
teachers more time for lesson preparation in both co-operating with colleagues and preparing for the
classes together, as well as teaching classes with colleagues and spending more time in the classroom (two
teachers at the same time) and then looking for materials and developing them.



In terms of teaching materials, Lithuanian teachers use a variety of resources ranging from subject textbooks
from other countries to searching the Internet, or using materials developed by international organisations,
such as the Red Cross. As well as being one of the biggest constraints, material development can offer some
solutions to the ‘time’ issue, when the materials prepared by teachers could be shared with colleagues
saving time in such a way.

The second group of‘lacks’relates to knowledge. Itis interesting to observe that only 15% of the respondents,
apparently language teachers, mentioned ‘lack of subject knowledge’as a constraint. In contrast even 40%
of subject teachers mentioned ‘lack of language knowledge’ as a constraint. One reason for the language
teachers’ optimism about their subject knowledge might be the fact that language teachers either teach
the subjects that are cognitively less demanding, such as Cultural Studies or History, or they teach in teams
with the subject teachers who take responsibility for the content. The subject teachers then have a much
more passive role in the classroom as they lack the main ‘instrument’ of teaching, i. e. language. However, if
we compare these answers with the table that summarises CLIL contexts in Lithuania, we will see that the
same number of teachers (three language teachers and three subject teachers) teach CLIL classes on their
own.

Almost a third of the teachers mentioned lack of methodology knowledge as a constraint. Although it
is not possible to say whether these are language or subject teachers, the demand for training in CLIL
methodologies is obvious.

The above‘lacks’ can be used as clear indicators for teacher education programmes in both pre-service and
in-service teacher development. Such programmes should focus on CLIL methodologies, combined with
language classes.

The third area of constraints relates to administrative support. A third of the respondents feel that they
lack support from school administration. If we consider the fact that these are the schools that are
already participating in the CLIL project, the percentage is quite high. On the other hand, about 70% of
the respondents think that they have sufficient support from school administration, which sounds quite
encouraging. However, it is obvious that without encouragement and support from school authorities,
teachers will not be able to introduce CLIL at their schools on a more permanent basis.

CLIL future prospects in Lithuania

One of the questions of the survey concerned teachers’ opinions about the future prospects of CLIL in
Lithuania. 82% were optimistic about the future of integrated learning, 55% of whom expressed extreme
optimism. The other 27% were optimistic, but mentioned certain conditions for the success. For example,
support by the Ministry of Education and Science, teacher preparation and education, systematic
implementation strategies. About 10% were quite cautious about the approach and only about 8% expressed
negative opinions. The main reasons for the negative opinion are the worry of losing Lithuanian. Other
teachers perceive the approach as a game, or “fashion” that is not effective and will soon be forgotten.

Other issues raised by the teachers participating in CLIL project

Further contacts with the teachers and schools disclosed some more aspects of CLIL practices in Lithuanian
schools. One of the issues is the use of Lithuanian language in CLIL classes and the approaches here range
from just introducing the terms in the target language to devoting half of the class time to working in
English, or French or German and the rest in Lithuanian to the whole class conducted in the target language
with the subject teacher present to address any subject-related issues.

As far as evaluation is concerned the approaches again vary a lot. At some schools, where the integrated
module is optional, the students are not formally evaluated at all. In other schools the learners get marks
for both language and subject, i. e. a language mark is added for English and a geography mark is given for
geography knowledge.

One more issue mentioned by the teachers is that of certification, which has to be dealt with if CLIL is to
stay at schools in Lithuania.
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Conclusions

. The success of CLIL in a number of European countries and Lithuanian teachers’ optimistic attitude to

the approach definitely indicate the potential of its implementation in Lithuania and other countries
with similar background.

. CLIL, being an innovative and creative approach to teaching and learning, offers a lot of opportunities

in a range of teaching and learning situations.

Both teachers and learners are already aware of the main benefits of the approach for language and
subject learning.

. The main constraints in implementing the approach are time, money and lack of teaching materials.

5. Thereis an obvious need for introduction of CLIL teacher development programmes in both pre-service

and in-service teacher education.

For a successful future, educational authorities should develop strategies forimplementing the approach
at schools, prepare teacher education programmes, provide more support for local initiatives.

In times of uncertainty, educators have to reconsider traditional approaches and beliefs, adapt to
changes in social, economic and political life. This eliminates the risk of too much routine from the
teaching profession and opens opportunities for developing creative personalities of both teachers and
learners as well as encourages critical thinking.
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LANGUAGE SUPPORT

o

2.1. Listening

hat is a good listening activity?

When we talk about teaching our learners to listen in a foreign language we are talking about training
learners to be able to decipher meaning from the sounds of the language they hear. Learners need to be
able to cope if they do not understand something that is said to them. Outside the classroom our learners
will encounter a vast range of types of English, of ways of speaking the English language. Anthony Burgess
(1992) had the measure of the situation when he wrote that the best thing to teach any learner of a foreign
language is‘I'm sorry, | don't understand’ Indeed, such phrases are some of the tools learners need in their
repertoire to be able to manage with misunderstanding when listening to other speakers of English. In order
to train learners to cope with listening situations outside the classroom, then, teachers need to be able to
offer learners opportunities for deciphering meaning and for dealing with misunderstanding. Where does
the misunderstanding come from? Well, it comes from many sources. Real speech contains a large number
of areas which can cause misunderstanding for our learners. It is the teacher’s, whether subject or language,
role to train the learners in dealing with these real speech phenomena and getting at the meaning.

Some of these real speech characteristics are:
Speed

We speed up and slow down for a variety of reasons when we speak and listeners need experience of and
understanding in the when and why of use of speed in speech.

Assimilation

The sounds which make up the words and sentences we speak are frequently ‘blurred’ or squashed up.
There is a simple reason for this. Obviously when we speak quickly sounds become less clear, but we
also make some sounds less clear because they are less important for carrying meaning than others. This
phenomenon is very common in real world speech.

Elision

At the same time, certain sounds are dropped from sentences, sometimes whole words and phrases.
Different accents have this characteristic, but it is also very common in all real world speech. Our learners
can expect not to hear clear well-pronounced English outside the classroom. They need to be ready.

Dialect

Native speakers of English are likely to speak with dialectal differences, but non native speakers of English
are also likely to speak with their own idiosyncrasies, fossilised forms of English, errors, when they speak in
English.

Slang

Learners will hear strange words and usage outside the classroom. They will hear things they are not
expecting, words which are being used in ways that they have not been taught.

Interruption

When two or more people engage in conversation, learners will have to cope with overlapping of sounds
as the speakers interrupt each other, for supportive or aggressive reasons.

Genre

Learners will hear a certain type of language depending on the listening situation they are in.
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Relationships

Language also changes depending on the person we are talking with, parents and children, boss and
employee, two friends, all speak in ways which differ from the way they speak to other people.

Intonation

Sometimes we teach learners to understand the phonetic alphabet and to understand patterns of sounds
in sentences and the roles that change in these patterns play in carrying meaning. Outside the classroom,
learners can expect to meet differences to the patterns we tend to teach as normal in the classroom.

Pauses
Real world speech is full of silence when we are thinking of what to say next.
Fillers

Sometimes we fill silence with nonsense words and sounds, because we do not like to have too much
silence.

Repetition

Speakers frequently repeat what they say to clarify, to be sure of what they are saying, to ask a question and
two people in a conversation will repeat a lot of what they are saying to support the dialogue, to agree, to
disagree. Repetition is very common in real world speech.

Mistakes

We also make mistakes when we speak perhaps due to our excitement about what we are saying. Learners
will need to cope with mistakes happening and deciphering what was intended.

And many, many more.

Marion Geddes (1978) suggests that teachers can bring much of this real world speech into their classrooms
by using their own voices, live or in recordings, and to structure their speech they can use ‘semi-scripts. A
semi-script can be any kind of visual which the speaker uses to scaffold their talking. They may be diagrams,
notes, bullet points or any structure which the speaker can follow to create the text of the speech in
question. This differs from a script in that the text is incomplete and there is some amount of reproduction
of the text by the speaker rather than reading aloud the written script. Geddes’ suggestion of the ‘semi-
script’ for structuring teacher speech is a useful one for the CLIL teacher. In short, good listening activities
for CLIL classrooms can be created by the teachers themselves and without reaching for a cassette player
by exploiting the plethora of visuals and diagrammatical representations of knowledge they have in their
textbooks to guide their learners in listening to the teacher delivering a monologue on a given subject.

2.1.1. Listening to the teacher and making notes

Contentteachersfrequently give monologues, short talks on a specifictopicto their learners and traditionally
learners will copy down what is said, perhaps following notes from the teacher at the blackboard. It would
be a simple step to take to prepare the monologue in notes form and then to offer the learners a handout
based on the notes with some restructuring of the information so that the learners need to listen to put the
information in the correct order, or to fill in any missing information.

2.1.2. Listening and labelling a textbook visual

There are many illustrations in content textbooks which could lend themselves to listening activities. Take
for example the following on the digestive system.

Illustrations such as these are usually presented in the textbook with a key of the terms which refer to the
parts of the illustration. The visual will refer to a text of some kind. Content textbooks do not tend to exploit
these kinds of illustrations any more than this but such visual material is ideal as a semi-script for creating
listening tasks in the classroom which approach authenticity.



Imagine, for example, that each student has a copy of the illustration and the key but with the terms mixed
up and while the teacher is talking through the monologue, using the same visual, the students have to
place the terms in the correct places on the visual.

I'he Digestive System

[\

Figure 2.1. Digestive System from Nachev N. 8th Class Biology. Sofia: Prosveta, 1988

2.1.3. Listening and filling in a grid/table/graph/timeline

Alongside the illustrations, content textbooks are full of charts, grids, graphs, tables of many kinds which
can be edited and used in preparation of a listening task in the same way as described above.

2.2. Reading

Content textbooks are by their very nature frequently text heavy. There are many reading tasks types in
the world of foreign language education which could be adapted to suit the learning of a content subject
through the medium of a foreign language.

The best place to look for these kinds of activities, if the reader is interested in investigating further, is in any
major publisher’s series of English as a Foreign Language (EFL) activities recipe books for teachers such as
Grammar Games and Activities by Peter Watcyn-Jones from Penguin. Some examples follow.

2.2.1. DIY reading

Do-it-yourself (DIY) reading is an activity whereby the learners create their own questions to a text and
then read to find the answers to the questions. First of all, prepare a text as a handout and give one to
each student faced down so that they cannot see the text. Tell them that you are going to give them only
10 seconds to read the text and that they must stop reading when you say and turn the sheet faced down
again. When you say ‘go, the learners turn over their text and read. After ten seconds, tell them to stop
reading and turn over their sheets. At this point the learners must shout out any words they remember from
the text and the teacher writes them on the board. When the words are exhausted, stop. Tell the students
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that the words are out of context at the moment, and ask them if they can create a question that would
allow sense to be made from the word. For example, if there is a place name, the question may be ‘What
happens in X?"and so on. When the learners have created questions for the words on the board, they then
turn over the sheet and find the answers to their questions.

2.2.2. Jigsaw Reading

Jigsaw, or scrambled, reading activities develop an awareness of coherence and cohesion in language. If
students sit international language exams, there is every chance that they will be examined specifically on
this area in a number of sections of the exam papers. It is quite simple to prepare this kind of activity. All
the teacher needs to do is to identify which texts lend themselves to jigsaw reading and then how best to
jumble up the text.

Some texts can be easily jumbled up because of the genre they come from. Texts which present instructions,
for example, are a good source because the sequence helps learners in reorganising a jumbled text. The
same can be said for other sequenced texts such as those which may be found in History and process texts
from the Sciences. Text can be jumbled in linear form so that the sentences from the text are mixed up. It
can also be mixed up in terms of word order where the words or groups of words in a sentence are jumbled
and learners use their knowledge to put them back in the right order. Text can also be jumbled according
to other hierarchies, for example according to the branches of a tree diagram. Students can then be given
the structure and instructed to place the text in the correct position.

The sorting example has learners placing information in a tree diagram form according to decisions they
make based on their reading of the text.

| Question:What are the disadvantages of coal as a way . Not relevant to

of generating electricity and why, even so, is it such a this question
popular way of generating electricity in the UK?
Coal is cheap to mine or Coal burns very slowly DlSﬂdVaﬂmges
import and gives off heat when it

is burnt

Important

Coal gives off soot when UK engineers know a lot
you burm it about the technology

invelved in building a coal

power station. Reiatwely
Burning coal causes unimportant
carbon dioxide 1CO]] to You can only burn coal
be released into the once Advantages
atmosphere g
Coal is fossilised trees. Power stations provide

employment for a large Important

number of people.
Coal gets you dirty when There is a limived supply Relatively
you handle it of coal on the earth unimportant

Figure 2.2 from Strong J. Literacy Across the Curriculum. London: National Literacy Trust/Collins, 2001.

2.2.3. Frames for note taking during reading

It is also possible for the teacher to prepare ‘frames’ for note taking for the learners to use while reading a
text. The frame acts as a scaffold or a structure which the learners can use to fillin the important information
in a text as they read. The frames can be prepared using the structure of the key ideas in a text, where the
teacher gives key words and the students fill in the content which they need to find in the text.



2.2.4. Information transfer

Information transfer describes a situation where learners read a linear text and transfer the information
in the text to a diagram of some kind. Depending on the knowledge structure of the text itself, this could
be a tree diagram, a flow diagram, a tabular diagram, a combination of these as well as other text-specific
structures to suit the content.

These are also very good ‘thinking’ activities for learners as they must interact with the content to transfer
the knowledge correctly.

This example shows a tree diagram where learners must transfer information to the cells in each branch.

[ NN " Y] [R—
MEANS OF CONTROLLING DISEASE

DIRECTIONS: Resd e psiage Carafully 10 determing Now 10 fecord the dats on The
Branching hagrem

The sasest may 10 control & deeato B %o | b o 2 P Two proceclos gve

| NS
| CONTROLLING DISEASE

Figure 2.3 from Black H. & S. Organising Thinking. California:
Midwest Publications, 1990

\

This example uses a tabular diagram for organising information in a text.

W

Figure 2.4 from Roach T, Smith D., Vazquez M. Bilingual Pupils and
Secondary Science. London: Hounslow Language Service, 1990
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2.3. Speaking

Getting all the students to talk in class is a challenge for many teachers. A small number of learners can
tend to dominate in speaking situations. How can content teachers get their students talking in the
foreign language lessons? Foreign language teachers employ a number of tried and tested methods for
encouraging speaking in lessons, some of these techniques follow here.

2.3.1. Information gap

The information gap activity is used in a situation where two students are placed together and they are
given a piece of information each. The information is almost the same but with some slight differences. The
students have to talk to each other to fill in the missing information on their handouts.

This example shows an animal cell and the students talk to each other to find out the names of the parts of
the cell which are missing from their illustration.

Student A

‘Golgl
L, / Vesicle

Eough
Endoplasmic
Reticulum

Student B

Smooth
Endoplasmic
Reticulum o

7/ Smooth
1+ .
Endoplasmic

.,
Flwma / Redeulum
s

7
l““ Ey

.\‘I uc':m r
Envelope

Figure 2.5. Animal Cell from Nachev N. 8th Class Biology. Sofia: Prosveta, 1988



The same can be done with texts which are prepared with different items of information missing.

41 BIOGRAPHIES
Student A

Work with a pariner. Ask and answer questions lo find the missing information in the following short
biographies of Picasso and David Livingstone.

WHO WAS PICASSO?

Picasso was born in 18 in , Spain. When he started
work, the great painters of the Impressionist movement were still alive.
His early pictures — done mainly in blue — showedthe __ he
saw around him in Barcelona.

Later he moved to Paris where he worked with Georges _________on
pictures showing figures as fragments of geometric shapes — the style we
know as ;

He became more deeply involved with polities, especially during the
Spanish Civil War. One of Picasso’s most famous paintings is Guernice,
which depicts . Picasso died in the south of
France in 1973.

41 BIOGRAPHIES { Le
Student B
Work with a partner. Ask and answer quastions to find the missing information in the following short
biographies of Picasso and David Livingstore.
I
FHO WAS PICASSO?
Picasso was born in 1881 in Malaga, Spain. When het started work, the
great painters of the movement were still alive. His early
pictu-es — done mainly in. — showed the poverty he saw
around him in Barcelona.
Later he moved to where he worked with Georges Braque

on pictures showing figurss as fragments of geometric shapes — the style
we know as cubism.

He became more deel:la involved with ____ , especially during
the War. One of Picasso's most famous paintings is

Guernica, which depicts the destruction of a Spanish town. Picasso died in
in 1973.

Figure 2.6 from Watcyn-Jones P. Grammar Games and Activities. Penguin, 2001

2.3.2. Information search

Information searches are similar to information gap activities in that there is missing information to find,
but with the difference that students are not working in pairs. They have to find the missing information
from several students in the classroom.

LKA F
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This one is an example of a search with trivia information.

6 TRIVIA SEARCH A SIGHD
I You know thefollotwing: 1| You know the following: 4
« When a gorilla is angry it will stick its * A python ean go for as long as a year
tonge out 4t you. without eating.
* Dolphins sleep with one eye open all the * [n ancient Greece a Woman's age was
time. counted from the first day of her
* Chewing gum while peeling onions will marriage.
keep you from crying. + Finland was the first country to have a

You twant to krow: fornale Member of Parliament in 1907,
1 which was the first country to elect a wi.an nine women ware voted in.
W Wi

female Member of Parliament. You want to know:

2 how to teil if a person is right-handed 1 how to find out whether & mesquito is
or left-handed. male or female.

3 what is different about telephone 2 a way to stop you crying when peeling
directories in [celand. omions.

i 3 how the famous Greek writer
Agirnylus was killed.

! Tou know the following: 2| You know the following: 5

+ [In Tibet, when guests arrive at your * Pecple in Ieeland are listed in the
house you greet them by sticking your telephone directories by their first
tongue out at them. rames, not their surnames.

* The average new-born baby spends 113 * The first driving licences were made
minutes a day erying. ccmpulsory in Paris in 1893,

+ The great Greek writer Aeschylus is * The flag of Italy was designed by
said to have been killed when an eagle Napoleon Bonaparte.
dropped a tortoise on his head. ,- "

You want to know: 1 why in ancient Greece it was very

1 when and where driving licences were diificult to know how old & woman
made compulsory. really was,

2 what a gorilla does when it is angry. 2 what happens to you just before you

3 which creature can erawl over a cazor are struck by lightning.
blade without cutting itself. 3 how doiphins usually sleep.

You know the following: 3 | You krow the following: 6
= You can find out whether a mosquite is | * If you measure the distanes around an
male ar female by letting it land on you. elephant's foot and double it, you will

If it bites you, it's female. find out its approximate height.

+ Itis not unusual to see a woman * A snail can crawl over a razor blade
smoking a cigar in Denmark, without cutting itself.

* Just before you are struck by lightning, * You can generalily tell if a person is
all the hair on your head will stand on right-handed or left-handed by which
end. foot they put into their trousers first.

You want to know: You want to know:

28 1 how long a new-born baby spends 1 how people in Tibet usually greet
<rying every day. guests.
2 an unusual way of finding out an 2 who designed the flag of Ttaly.
«elephant’s approximate height. 3 what is a fairly common sight in
3 how long a python can live without Denmark.

food.

Figure 2.7. Original idea from Watcyn-Jones P. Grammar Games and Activities. Penguin, 2001
Here, students are given a sheet of paper with three things they know and three things they want to know.
When the teacher gives the signal to start, students get up and go and ask people in the class questions to
find the information they need to know.

With a blueprint based on this structure it is possible to create content information searches where we have
students looking for answers to content questions in the same way as described above.

pl What importont organs does the S34 0 h
skeletal system protect?

Q5 Wh
Q2 What does the skele ton support? located?
Q3 Why is the body oble to stand ond QW
move?

Alb
Ad

Al3
AT

Al2
Al4
QT Where is the shortest bons in your Q10w
body located? arterie

Figure 2.8. Content Information Search

2.3.3. Question loop

Question loops are a simple way of getting everyone participating in speaking in the class. This quick
activity can be done with any questions and answers, sentences split into two halves, terms and definitions
or any other piece of information which can be divided into two.



Q What is the first stage of A So that animals will eat the
growth of a seed called? seeds and help to disperse them
in their droppings

Q Where are your ribs? A Germination

Figure 2.9. Question Loop (see p. 46)

Prepare the questions and answers in a table like the one above and then jumble the answers so that
the answers are not next to the question they should go with. The best way to do this is by moving the
answers down one row and moving the final answer up to the first row. Print off a large version and cut the
questions and answers on single strips of paper one for each student.

When you begin, make sure you begin with the first question in your list. The first question will have its
answer somewhere in the classroom, the student reads the answer and then reads the question they have
and this goes on until all the questions have been asked and we arrive back at the first question and so
closing the loop.

2.3.4. Presentation work

Presentations in the classroom and specific topic areas within subjects are a good way to get students
talking in a structured, safe manner. Students can be offered support in the form of presentation frames
and language support sheets.

This is a simple presentation form for making a presentation about a specific cell type in Biology.

Make a presentation on a specific cell type

Talk about:
Cell name
My cell isa..

Cell deseription/structure
The ... cell looks ...
Cell location in an organism
It is situated in ..
Cell function
The role of the ... cell is to ...

Why you chose this cell

I found this cell interesting because ...

Figure 2.10. Presentation Form

This model of frame can then be supplemented with phrases in a language support sheet to help learners
carry out their presentation.
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The (x)

are the

iz the partforgondsection which

parts which

[present tense)

doss/ do (<)

form, &g pumping)

is where ofthe task (x) iz carried out
(possive voice)
iz used for s (-ing form)
has the job/role of
carries out the function of
has a # (-ing form) roledjob/function
is the (function noun) (eg.
the pump)
Its job is to do () (infinitive verb,
The x='s job eq to pump)
It dows the (x) (noun phrose -ing

Figure 2.11. Language Suport Sheet from Kelly K. and Clegg J., 2006, in writing

24,

Frames for supporting writing are not a new idea in education, but they do play a central role in foreign
language content learning. They do two things. Firstly, a writing frame offers a support structure to the
learner in writing a complete text, and secondly, they offer sample phrases which enable the learner to

Writing

produce accurate language and concentrate more on the content in question.

2.4.1. Subject-specific genre and writing frames

In Business English it may be common for students to study the language and models of certain forms of
letter. . In the same way, content subjects have their own ‘types’ of writing which learners need to be trained

to produce with similar models and similar samples of phrases and language.

Art

Structure

Intreduction

Writing frama for a eritical study

[uw:unm

describe the
work ~ precend|
you are teling
somecne who
cannot see it

Artists
inLEATaN

Source of
imspiration
and influences

Use of colour,
rone and
texture

Sty

Conclusion

Figure 2.12. Writing Frame from Strong J. Literacy Across the Curriculum. London: National Literacy Trust/Collins, 2001

I think che artist is trying 10 .......

The reason | think this i because

7

Useful vocabulary
SUERCIE, COMVEYE, COTjUres
up. recalls, recreates,
when locked at dosely,
from a dsnce,

oagperate, dstont,

CONjure UP, Tecreate,
observe, reflect, express
mood or ideas, explore
materil, ine, tome, texture,
colour, shape, see, foel, think,
imagine

I think the artist worked from ...
because . - -

becaute..._..

The artist’s use of ..
eIt S

The artist prepared for this worle by .
Your reaction | The work makes me feel ..

-Undfoﬂn- The work has been composed @ o

| think hefshe has done this to supgest ...

The arties siyle is

| can tell chis by
| M
| likeldislike this work because

observation
memory
imaginasion
supporting sketches
photographs

happy. sad, suggests, evoloes,
comveys, maod, feeling,
atmosphere., recalls, reminds
me of

balanced, symmetrical,
fareground, background,
AFIAFEMEnt, COMpodition,
design, strong lines, lead the
eye. shapes, small, large,

angular, curved

et cobd, bright, dudl, vivid,
sombire, pastel, clashing,
matching, range, varsty,
rough, smooth, broken

technique, sbitract, |
realistic, surrealistic




The Sciences, for example, have learners writing up reports on experiments they carry out in a lab. This may
be in the form of a lab report. In Geography, students may be required to write field notes while they are out
on a field trip and with which they are expected to write a report on the field work carried out when they
are back in school. History students may write essays discussing the two sides of a question regarding an
event in the past. It is possible to identify all of these types of writing as well as the language learners can
be expected to produce and provide sample frames for writing and phrases for making sentences.

This writing frame is intended to support learners of Art in writing a critique of a piece of art. It provides
both the ‘frame’and phrases and vocabulary for students to create sentences.

2.4.2. Sentence starters

In a similar way the teacher can provide simple sentence starters to students to support them in their
writing.

Journey into a cell

My journey begins... (where do you go in?)

I can see ... (what's the first thing you can see?)

It feels ... (what can you feel?)
It looks ... (what does it look like?)

Now I see the ... It's (what is it doing?)

Once inside the ..., I can see ...

I'm inside the .. and I can see ... (What is going on around you?)

After getting through the ..., T come to the ...

As | go on/continue I see ... It contains ... This is the place where ...
(describe what happens here).

Figure 2.13. Sentence Starters

2.4.3. Structures for supporting writing

Learners may need more than just sentence starters in support of their writing. The teacher may need to
provide handouts which focus on other parts of the sentence including verb phrases, adverbial phrases,
prepositional phrases and others. (See Appendix 4.3. Organising verb phrases for cells and tissues)
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2.5.Vocabulary

With potentially so many new terms in foreign language content subjects, teachers need as many techniques
as possible to help them prepare the learning of these new words and phrases.

There are numerous ‘recipe’type books for teachers to dip into to help them prepare a focus on vocabulary.
Vocabulary (2004) from Morgan and Rinvolucri, OUP, comes to mind.

2.5.1. Organising vocabulary

It is useful to work with learners on how they organise their own systems for gathering new words and
phrases. Words can be grouped in various ways which make them easier to recall such as putting words
in their semantic groups linking them with other words which are from a related area. Words can also be
grouped according to their opposites, or their synonyms. They can be grouped according to the way they
sound, for example, with words with the same ending. This is particularly useful in raising learner awareness
of word formations in Sciences, for example, with Latinate words. Words can be grouped according to word
stress, how many syllables they contain. They can be gathered together with other words we ‘think’ they
are related to in that our own understanding of words will open up a whole world of meaning in our own
word banks in our heads.

2.5.2. Memorising vocabulary

The above organisation of words aids in the memorising of the words themselves. Producing word maps or
webs in a central storage area like a vocabulary book is a useful habit to get into. Tony Buzan (www.buzan.
com.au) has a large selection of publications and books which look at memory and specifically learning
words.

2.5.3. Activating vocabulary

In the classroom, what can be done to activate new words, to bring new words into active usage? Short
activities with an intensive focus on words through guessing and listening are a good way to stimulate and
activate vocabulary.

Games like ‘Taboo’ can be adapted to activate vocabulary in learners in the content classroom.

Here is an example of words taken from a lesson dealing with acid rain and its formation.

Precipitation Acidification Sulphur Nitrogen Nitrogen
dioxide monoxide dioxide
Sulphur Chemical Moisture Rammwater Emitted
trioxide reaction
Released Heavy industiy Fossil fuel Coal-fired Power stations

Exhaust fumes Run off Leaching Soil chemistry pH scale
Combine Furnace Combustion | Sulphurie acid Nitric acid
engine

Corrosion Corrosive Destinctive Weathering Water biology

Figure 2.14.Vocabulary Table

Here the idea with‘Acid Rain Taboo'is to print off the sheet above and cut up each of the words so that each
one is on a separate small piece of paper. Place each piece of paper on the desk upside down. Divide the
class into two groups. Give the first group one minute to guess as many words as possible as you describe



them. You must not say the word which is written on the sheet of paper. If they get on right, remove the
word from the pile and pick up a new one. When the minute is up, move to the second group. The team
with the most points is the winner.

Students can create their own word games, and they can play in small groups against each other while
the teacher moves around and facilitates. The activities take 5 minutes to do, are motivating and activate
recently learned vocabulary or revise and recycle previously learned terminology.

There are many variations on this activity. Learners can also write down words on separate sheets of paper
and screw each one up and place them all in a small basket. Divided into two teams they can then take
out one word at a time and try to explain what the word is to their team mates getting one point for each
correct guess in the space of a minute. Learners can place a word on their forehead and without seeing
the word they have to guess what it is by asking questions of their team, getting one point for each word
guessed correctly. Students can play Pictionary with words where they have to draw the word on the sheet
and can't say anything while their team have to guess what the word is from the picture.

2.6. Language awareness

Depending on the level of the learners and the circumstances in which the learning is taking place, there
may be a role for specific language awareness raising activities in the content classroom. It is certainly a job
for the teacher to do herself in identifying specific language of her subject even if the tasks are not carried
out with the students themselves. In my experience, reaction to this kind of task is mixed, some colleagues
like it and do it with their students with success and some do not.

2.6.1. Find examples of

Students can be given a text and instructed to read the text specifically for the purpose of finding examples
of certain language structures. This may be any part of the sentence, verbal forms, adjectival forms and
others depending on the focus in question. Students read and lift out the phrases and collect the phrases
for use in their own production of the language in the content subject.

2.6.2. Read and underline

A similar activity in a content lesson is where the teacher hands out a text and instructs learners to read
through the text and underline all of the verbs, for example, which occur in the text which is used for a
specific purpose.

The Structure of Simple Calls
Today, scientists using powerful microscopes are able to observe what makes up cells. They have discovered that every cell
is a self-contained unit and that all cells are made up of a substance called profoplasm.

Protoplasm is the basic living material. It is always made up of carbon (C), oxygen (02), hydrogen (H), nitrogen (M) and
very often sulphur (3) and phosphorus (F). Protoplasm is usually colourless and contains a large amount of water. It feels
and looks like jelly. Only living things can make new protoplasm or repair damaged protoplasm.

Cells are made up of two kinds of protoplasm: the nucleus and the cytoplasm. They are separated from their environment
by an outer cell membrane, which restricts the passage of materials in and out of the cell.

Figure 2.15. Excerpt from Text

In a text like the one which the excerpt above comes from about cells and tissues, we can imagine the
teacher instructing the learners to underline all of the verbs which describe ‘structure; ‘function” and
‘location’ The text is full of such verb phrases because the text is about the structure, function and location
of cells and tissues.

Students will find verb phrases such as ‘made up of; ‘feels like ‘looks like’ and so on. When the students
have finished finding the verbs, the next thing to do is to organise them. The finished product may look
something like Figure 2.16 reproduced in full in Appendix 4.3.
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prg:mising verb phirases for cells and tissues
\"‘El'l] plll'ﬂﬁ?s Aﬂ‘ve ]]Jial 'pl'll'RSES
Structure: Location:
...often. ..
... axe made up of .. ... 15 found in. ..
... prganized in. : _surrounded by .
... 15 a self-contained umt ... form. ..
.ocontaing... .. form one or several. . overy often.
... feelsflooks like. .. ...includes. ..
.. AE scpaﬁatcd from... by. .. .18 located under/around.
i e _..is most abundant under. . s
. can take other shapes.. LAscommonin. . i 5
" % includes. .. .18 found mainly in. ..
" have... : ...along ... runs. ..
};Snzs ?gto tipat contains. . Fanction: .. likely to be...
.. axe, joined together. .. (to... ;
AR A (.- ...have parts which. .. et
Types: . builds up...
Clines...
...there are ... . exhibits
... have various shapes. . R
are divided inte. . R
.. oare arran Edl]’l.. g
...resemble'i... ..has the function of..
A .prov1des...
L builds up.
..amidst...

Figure 2.16. Organising Verb Phrases

The table itself is a useful instrument for students when they are asked to talk or write in Biology for
describing cells and tissues, their composition and structure, the jobs they do and where they are located.
In fact, the table does not contain any Biology and the language is the language of ‘structure; ‘function’and
‘location’and can be used in any contexts where these aspects are being described in any subject.

\
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THE LESSONS

i

he lessons included here are a small window into what is happening in
CLIL in Lithuania. They are by no means selected to be representative of the practice of CLIL around the
whole country. These lessons are provided with the collaboration of willing teachers who agreed to be
videoed and then to have comments and suggestions for CLIL supplementation. The product of this work
is this publication and as such is intended to promote discussion on good practice and further develop the
networking and sharing of this good practice in Lithuania and beyond. A decision was taken not to include
complete lessons and to take clips from the lessons as a focus for discussion from a wide range of teaching
contexts.

The lessons are:
L1) Year 7 Maths — Geometry Projects
L2) Year 9 Geography - Alternative Energy

)

)
L3) Year 10 Maths — Trigonometry
L4) Year 11 Geography - Refugees
L5) Year 11 History — Origins of World War 1
L6) Year 6 Science — Simple Organisms
L7.1) Year 6 Science - Light and vision 1

L7.2) Year 6 Science - Light and vision 2

Each lesson includes an outline and description as well as points of focus for discussion. These points will
lead to the supplements as each focus point, e. g., ‘teaching vocabulary; will be supplemented with a
selection of activities for the readers to consider in preparing for their own CLIL teaching.

Iy
LA

Abbreviations:
S — Student, Ss — Students
T —Teacher

L - Lesson
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Lesson

Didzdvario Gymnasium, Siauliai
Maths

— Geometry
7/

Background

The lesson was with a year 7 group of students studying Geometry in English. This is the early stage of their
English-medium education with a teacher experienced in CLIL and who has published a Maths book of
problems in the English language in Lithuania (‘100 Mathematical Problems and Solutions’).

The students all have glossaries of maths terminology and the lesson in English seems quite natural for
them. The lesson has the students working in groups on small projects and then presenting the results of
their work in groups to the class.

The lesson and focus of observation

The lesson is particularly interesting as it offers us an insight into how a Maths teacher uses i) group work
and ii) presentation work in the subject of Maths through the medium of English. These two areas were
clearly important in the lesson and are also useful for a discussion on CLIL practice and so it was decided to
focus attention entirely on these two characteristics of the lesson.

Group work is of particular importance in a discussion on CLIL good practice for a number of reasons. One
of the questions many teachers ask about group work is ‘Is it OK for the students to talk in their mother
tongue?’ We can see from the very start of the group work activity in this lesson with Year 7 students that
their choice of language depends on the purpose of and reason why they are talking as well as who they
are talking with. The students in their groups talk in Lithuanian about the task. They also talk in Lithuanian
and English about the language of their task and the presentation, and when the teacher comes along to
facilitate, or when they want to ask a question, they speak in English with the teacher.

Group work is also important for another reason. Giving students time to talk and think in groups is of
significance in CLIL because this time away from teacher talk gives learners thinking space which may be
important for their talking about and understanding difficult concepts. It also gives learners time to think
about language, and in this case the language of their presentations.

Setting up group work

Note that the teacher describes three roles for the group members but leaves the delegation of roles to
the students. Another point of note is that the task instructions are in English and inside envelopes. The
students have to take them out, read and begin to make decisions as to who will do what in their groups.
The attention of the students is completely on the teacher while the instructions are being explained and at
the same time the teacher does not hand out the tasks until she has finished giving her instructions. When
the tasks have been handed out and the teacher mentions that the groups have 20 minutes, the students’
attention is now on the tasks.

Giving instructions is a nice opportunity to expose learners to a lengthy chunk of language which is pitched
at the right level, not too hard because we want them to understand the instructions, but not too easy and
of interest so that they are paying attention.



L1 DVD clip 1 Setting up group work

Lesson timing 1.15 to 3.00

T [I'lljust give you some envelopes, each group will get envelope, with a task inside, yes, and in this time
you must talk about the roles in your group. You have three members in each group, only one group
is with two members, yes, one of you must be ‘editor; do you know what it means (says in Lithuanian),
‘painter, because we have to do presentation, yes, and ‘time manager, do you know what it means
‘time manager’? OK, you will do this, you can open envelope, take out the task and start... (teacher
hands out the tasks at random) ... square, square, crossword. Well, you have twenty minutes to do
the task, twenty minutes, and time managers must look at your watch and know when you will finish
... I will give you vocabularies...

There are four different types of task for the learners. They are ‘foot measuring;‘making a crossword; ‘cutting
a square; and‘creating a shape story’

Foot measuring

Task: FOOT

« Each member of the group fills the table
Question Student 1 Student 2 Student 3 Student 4
What is the area of your left cm? cm? cm? cm?
footprint?
What is the perimetre of your left cm? cm? cm? cm?
footprint?
What is the area of the SQUARE cm? cm? cm? cm?
which has the same perimetre as
your left footprint?

e Plot a graph with axes as shown

Area of square (cm?)
A

e Describe a graph and make conclusions

>
>

Area of foot (cm?)
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L1 Handout 2 Crossword

Students are given example crosswords to
study...

Task: CROSSWORD

. . . . Analyse the examples of crosswords
...and they are given written instructions to

read in their group e (Create your crossword about geometrical
figures and their squares (up to 10 words)

3.THE LESSONS

e Put your crossword on the big sheet of paper
with definitions

L1 Handout 2 Cutting a square
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Task: CUTTING A SQUARE
e Calculate the area of each part of the square as shown in Picture 1. Show your solutions.
e Cut the square in parts as shown in Picture 1.
e Make animal, plant, building or some other picture (see example in Picture 2).

o Calculate the area of your picture.

...illustrations to help the students...




Story-problem

Task: STORY-PROBLEM

Think of a story-problem in which the given key
words are used.

Show the solution of this story-problem.

Draw a picture of your story.

Key words area, side, triangle, altitude, garden

Presentation work is becoming an integral part of the whole curriculum, not just the foreign language
curriculum. Group work on presentations is essentially practice of a life skill. It is also a very useful way of
planning, preparing, practising and presenting language in specific subjects in a safe and controlled way.

Here is an example of the presentation work from the lesson.

L1 DVD clip 2 Presentation work
Lesson timing 36.00 to 37.45

S1 Our task was ‘foot’ and it was the question ‘What is the area of your left footprint’and my area of my
left footprint is one hundred twenty six square centimetres, Lukas’ area of his left footprint is one
hundred ninety seven square centimetres and Paulius; Paulius’ area is two hundred twenty seven
square centimetres.

S2 Next question was what is the perimeter of your left footprint? Kornelija's perimetre of her left
footprint was... is thirty one centimetre, my perimetre of left footprint is fifty eight centimetres and
Paulius’ perimetre of left footprint is seventy two centimetres.

S3 And last question was what was the area of the square which will has, had, the same perimetre as our
(left footprint) and the smallest was Kornelija's was one hundred and sixty nine square centimetres,
Lukas’ was two hundred and twenty five square centimetres and the largest was mine with three
hundred twenty four square centimetres.

The production of language by the group is particularly impressive and it is probably a sign of the habits
formed in the class by the teacher. The group are obviously at ease with both the project work and the
presentation work. There may be a role here for providing students with a presentation frame of some kind
to support there production of language, but it should be said that this particular group did not seem to
need one as their performance is excellent. An example of such a ‘presentation frame’ for this context is
given below in L1 Supplement 1.
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Presenting your task and results

Say what your task was

We had to Measure our left foot
Our task was to

We were asked to

State what the question was

The first/second/third/last question was ‘What is the area of your/our left footprint?'
‘What is the perimetre of your/our left footprint?

‘What is the area of the SQUARE which has the
same perimetre as your/our left footprint?’

Explain results found

We found (that) my/his/her/name of classmate (e.g., Cornelia's) | one hundred and
area/perimetre measured/was twenty six centimetres
(square centimetres)/
(centimetres squared)

Our results showed (that)
the area/perimetre of my/his/her left

Our results were L
footprint is/was measured

Firstly, the area of the square which has the same
Secondly, perimetre as my/his/her left footprint is

Thirdly/Lastly,

the smallest is/was ... with ...
the next is/was...
the largest is/was...

mine is/was...

Ending the lesson

The teacher ends the lesson in a nice way with post-its smileys for the students to draw according to their
reactions to the lesson

T Id like you to assess the activity, and your
marks will be, if you like you will write... (T
draws a smiley face on the board and explains
for a medium reaction and a sulky face for
those who didn't like the activity. The post-
its are collected at the end of the evaluation
period).




Lesson

i Kalnieciai Secondary School, Kaunas
Geography
Alternative sources of energy
9

Background

The lesson is on alternative energy resources prepared by English and Geography teachers, and delivered
by the English teacher with the Geography teacher in the class to support where needed. It is a brave thing
to see an English teacher deliver content prepared by another subject colleague. Here, the teacher does a
great job and manages the subject very well indeed.

The students have access to imported UK textbooks for part of the lesson and the class takes place in a multi
media room making use of a large television as screen for some of the visuals.

The teachers have prepared a glossary of terms appearing in the lesson as a handout. The students do not
normally have Geography in English.

The lesson and focus of observation

The lesson revolves around fossil fuels running out, consumption of resources, and what the alternatives
are as well as asking what the solutions might be. Given the focus on discussion of these important issues
it makes sense for us to consider how the lesson supports the learners in producing spoken English in their
attempts to talk about these issues and answer the questions.

Another area of interest is the specific terminology in the area of alternative energy and how best to work
with new words in a lesson like this.

This lesson observation will take a look at i) supporting student talk presenting two examples from the
lesson and ii) dealing with new vocabulary.

Itis very difficult to offer something for all levels in one class but providing substitution tables of phrases or
other forms of language support is central to Content and Language Integrated Learning precisely because
the concept of Mixed Ability Classes really does come into its own in CLIL classrooms. In short, the levels in
the class will vary greatly, both in terms of levels of language ability and subject competence. All the more
reason to provide ‘scaffolding’ (Cummins, 2000) for students which respect both the lower achievers as well
as the high achievers in the class.

One of the main problems with getting students to talk in class is that higher achievers tend to dominate
spoken interaction in the classroom. By definition, they tend to be more confident in their spoken English.

There are a number of ways of providing language support to all levels of learners. Let us take a look at an
example of a situation where the teacher gives the students a task to discuss in groups and then feedback
their answers to the teacher and the class and see how this might be possible here.

\
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L2DVD clip1  Supporting student talk
Lesson timing 24.30 to 25.40

The teacher prepares the task

T So now the next task you will have to work in groups, in groups of 4 or 3 as you sit in rows, and
you have one more text, the ‘Centre for Alternative Technology;, and you have here the example
of Mid Wales. So, the first task is you have to read the text and each group chooses its spokesman,
one person from the group and this spokesman will have to explain how can people, nature and
technology live together successfully according to the example of Mid Wales. OK, so you can read
now | give you a couple of minutes, you can discuss if you want in groups... so you can discuss in
groups if you understand everything correctly, and if you do not understand any expression you
have your vocabulary paper you can take a look, and if there are some questions you just ask us we
will try to explain you, OK?

Lesson timing 30.20 to 33.55

The teacher brings the students back together.

T Once again the question is what is done in Mid Wales so that people, nature and technology could
live together successfully?

Should we start? Are you ready, all groups?
The second group? (Repeats question)

People should use a solar system, use generators that create power from the sun, wind and water and
some... for example, compost on the garden using low flush toilets...

T OK, so maybe my next question, so how can we save our resources, so once again (student suggests)
so we can use what (student suggests) no... when we talk about solar cells it's not the answer, so
how can we save our resources, earth’s resources, how could it be done? You mentioned several
ideas, so you can compost, yeah, in the garden for example (student suggests) yeah, we can recycle
bottles, that’s right, what else, we can use bicycles instead of cars, and when we use bicycles for
example, instead of cars we reduce what then (student suggests) we reduce what when we use
bicycles instead of cars? We reduce what? We don't have then what? (student suggests) Pollution,
yes, air pollution. OK, what else, other ideas, other ideas from the text, maybe other groups, so we
can save energy using composting, recycling bottles, using low flush toilets. What is a low flush toilet
actually? (student suggests) Yes, in English (student suggests) yes, we use less water, that's right, OK,
what other ideas? They are also writing here about alternative energy sources, so what could we use
else to save our raw materials, or earth’s resources? (student suggests) Yeah, we can use sun, what
else? Wind, yes, rain, and where could we use rain, what do you think, where could be rain used, what
are your ideas? (student suggests) Yeah, maybe one idea, but when we think about the garden for
example, where could rain water be used, in the garden (student suggests) to water the garden, to
water plants.

Students may need some support here with a speaking frame on the topic and phrases for suggesting
solutions to the problems in the feedback session of the example given. A suggestion is given below.



Speaking frame - Talking about sustainable living and energy consumption

We can see

One example is

There are many examples,
one is

Let's start with

One of the most interesting/
useful ways is...

There are a number of
examples from the Centre for
Alternative Technology in Mid
Wales

Firstly,

Secondly,

Additionally, we can see
Lastly, let's not forget (that)

is done

is carried out
is introduced
(initiative) |are used

are recycled
are developed

in order that

so that

with the result that
which leads to

(and) |as a consequence of (benefit)
this

in this way
because of this
as a result of this
this allows

(These are good examples for ordinary everyday people)

People can

People could

We/you could

People ought to

People should

It could be done by
We can save energy by

use/using

do/doing

carry out/carrying out
introduce/introducing
develop/developing

(initiative)

[\

\
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Another example can be seen later in the lesson.

L2DVDclip2 Supporting student talk
Lesson timing 33.56 to 35.12 and 36.12 to 39.12

-Denmark

*Spain
*Holland

T OK, now take a look at the screen once again, and here you see four groups of lands, and in the
first group you have Iceland and New Zealand, in the second group you have Denmark, Spain and
Holland. Then you see Japan, the USA and Spain, and you see Norway and Brazil. Now my question

44 is, you will have to discuss in your groups and you will have to answer the given question ‘What type
of alternative energy is prevailing in the given groups of countries, prevailing means is mostly used,
yes. So, you have to discuss and you have to think about wind energy, solar energy and all the things
and you will have to try to answer my question, so you have to think about the landscapes of these
countries and it will help you to guess the right answer. So discuss in groups and think about wind
power, about solar energy, about geysers, about all the things, so try to guess.

T OK, now the first group, Iceland and NZ? (S: water, rainwater, because they're islands and they're
surrounded by water) OK, other answers, other answers, rainwater, you shouldn’t mention here now
rainwater, there are some other alternative energy sources (other teacher begins to talk in Lithuanian)
(S: geysers). OK, the next, the second group, Denmark, Spain and Holland (S: wind). OK, Japan, USA
and Spain (S: solar panels), and Norway and Brazil, so what do you guess? Yes, they have a lot of
waterfalls, so we can use hydroelectric plants for producing electric power.

It would be helpful to offer the students a handout which will guide their language in answering this
question and carrying out the task. A suggested substitution table as language support to make informed
suggestions based on the table follows below.

Speaking frame - Making suggestions about alternative energy sources

Iceland, New Zealand
has/have sunshine
Denmark, Spain, must have rain it makes sense that it's thermal energy
Holland could have coastline it makes sense to say wind turbines
is/are related to rivers it would make sense to say | solar power
Japan, USA, Spain is/are linked to waterfalls |so |it's logical to suggest hydroelectric power
is/are associated with | geysers tidal energy
Norway, Brazil wind it could be
it should be
it might be




The other area for consideration and of interest to colleagues in CLIL is teaching new terminology. It is
useful for the CLIL teacher to have at their fingertips a vast range of teaching ideas for dealing with all
aspects of learning in the English-medium subject classroom. This is especially true for vocabulary because
in subject lessons there are so many of them.

L2DVDclip3 Dealing with new phrases and vocabulary
Lesson timing 09.55to 11.20

T Now, | would like you to take the list with new vocabulary from the first text and we will read once
again the most useful expressions together and | will ask you to repeat again the main problems
which are connected with our natural resources.

OK, the first very nice expression is the number of people increases.

The second very useful expression would be to improve the standard of living.

The next one the earth’s resources are put under pressure.

To use earth’s resources in great quantities.

Then resources, water, coal, oil and gas.

Then the next one to run out of something that means to use all of something and don't have any of
it left.

To extract raw materials.

To pollute, you know pollute, it’s ...

T Solwould like to ask you once again and please try to use the new expressions if possible to review
the problem existing nowadays again, so the main ideas of this problem...

Excerpt from Vocabulary list (sustainable development, p. 22)
The Problem

the number of people increases - is becoming bigger

to improve standard of living - to make living better

the Earth’s resources are put under pressure — they are overused so that one day they might
disappear

to use Earth’s resources in great quantities — to use Earth'’s resources in big amounts

resources: water, coal, oil, gas

The teacher reads out the new phrases and then asks the students to try and make use of them in their
explanations of what the problems are nowadays.

It would be quite practical to create a speaking task using these phrases so that the students are able to‘get
their tongues’ around any which are unfamiliar or have problematic pronunciation. Such a task might be a
Question Loop like the one offered below in L2 Handout 3: Resources Question Loop.

In a Question Loop each student is given one piece of paper with a question and an answer. The question
does not correspond to the answer on the sheet of paper. When the activity begins the first student reads
out their question and the rest of the group listen and read their answers to see if they have the right one.
If they do, they read out the answer and then they read out their question. The activity continues until all
of the questions have been read out and answered, until the ‘loop’is closed. The activity involves a lot of
repetition and, if necessary, repetition and accurate pronunciation from the teacher, and is a good way of
introducing students to new terms, or recycling old phrases. The activity can be repeated and the students
challenged to make the loop quicker.
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Resources Question Loop

The number of people increases

A toilet which uses little water

To improve the standard of living

The population is becoming bigger

The Earth’s resources are put under pressure

To make life better

To use Earth'’s resources in great quantities

They are overused so that one day they might disappear

Resources

To use Earth'’s resources in big amounts

To run out of something

Water, coal, oil, gas

To extract raw materials

To use all of something and don't have any of it left

To pollute

To remove raw materials from the earth

To prevent pollution

To make air, water etc., dangerously dirty and not
suitable for people to use

To reduce pollution

To stop pollution from happening

To conserve the Earth's resources

To make pollution smaller

Sustainable development

To use as little as possible so that it is not wasted

To conquer nature

Using resources in a way that conserves them for the
future

Sewerage system

To gain control over nature

To recycle The system by which water is carried away in pipes and
then treated to stop it being harmful; canalization
Compost To put used objects or materials through a special

process, so that they can be used again

A low-flush toilet

A mixture of decaying plants, leaves etc. used to improve
the quality of soil

[\




Lesson

@ Didzdvario Gymnasium, Siauliai
Maths

Right-angled triangles and
trigonometry equations

10

Background

The lesson was with a Year 10 group on right-angled triangles and trigonometry equations in English. The
students were new to this and had not had lessons in Maths in English before. The teacher provided the
students with a word list with transcription and translation of the words into Lithuanian.

Vocabulary
Qﬁ"‘@&m&’“"—' Lhwa: St ety 341 ARG, By, Ty
dpuetions. [iiseind Leph
solse L solw o Q—ﬁ) %glt;ﬁrl
priisnelen L2 Timiial @*‘*‘T}ﬁ \ ,
E‘.e_c}toa_nc%?&_ E "o~ QSUQ B v:)ogtx sTooon 'W\%)J‘B
&x&q@oo& [ ol X302 Ql sSLulzosine
Leaopla [ Leny@) Oaps
vk ln L wi A 6_] @Lo\x.m
o&\e_m\y@u LA rosu]l e
@Qmo\ L Qo Al boser con,
oo e~ r_i}c)@“ 331 3::\.&33-,,)?&_\)‘%\3_*:\0&
The main interaction is between teacher and individual students. The teacher is asking questions and the

students are providing answers. Students work on problems and then feedback their answers to the teacher
and to the whole class.

The lesson and focus of observation

The school in Siauliai has undertaken to work with teachers in providing the language input they need to
improve and be able to reach a level to work well in the classroom. What are the best ways of providing this
support? There are many areas to focus on in investigating teacher language needs. It makes sense to divide
language needs into those related specifically to the subject and those which are important for classroom

management. This investigative approach to teacher language needs may be of use to colleagues in similar
situations in Lithuania and indeed other CLIL contexts.
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There are many possible areas for discussion in the lesson and the two areas chosen were based on their
relative importance in the lesson itself, but also because of the need to offer a range of fundamental
questions of CLIL practice in this book as a whole. The areas of focus chosen for observation in this lesson
are i) teacher language and ii) dealing with new terminology.

The teacher carries out the whole lesson in English despite not feeling confident with her own level of
English. There are admittedly a small number of areas where the teacher needs some help and it is useful
thatthe school as a team is working on this question. Still, it needs to be stated that the lesson functions very
well despite the small problems which occur and given the support provided by the school management
team it is only a matter of time and effort until the teacher is able to develop a level of English with which
she feels comfortable in delivering her classes through the medium of English.

After observing the lesson a number of times, the following areas were identified which may be useful for
the school team in building a‘curriculum’for language development for teachers of Maths working through
the medium of English.

Suggestions for classroom management language
There are a number of stages in the lesson where the teacher copes very well with managing the lesson

through the medium of English, some of these stages are given here with suggestions for teacher
language.

Teacher Language

Getting students’ attention
OK, listen, please
Attention, please
Pay attention, please

Let me have your attention, please

\

Can I have your attention, please?
Can you listen to me, please?

Look this way, please

Look to me, please

I want you to listen, please

e Asking students to answer

Who can answer?

Who'd like to answer?

Who can give me an answer?

Who thinks they know (the answer)?

\

Put up your hand/hands
Hands up if you know/can answer
Do you know the answer?

Do you know what to do?

Any volunteers?




There are a number of moments in the lesson where the teacher deals with student errors. The teacher here
needs phrases at the tip of her tongue to help her deal with error occurring in the lesson and for focusing
the students’ attention on accuracy. An example clip from the lesson as well as suggestions for teacher
language follow.

L3DVDclip1 Dealing with errors
Lesson timing 08.09 to 09.07
T OK, exercise 6 part A.

6 (a) () Show that the equation

1 1 2

% x+2 15
can be written in the form

2+ 2x—15 = 0. (3 marks)

(Teacher picks a student to read the above problem)

S1 Show that the equation one divided x [pronounced iks] minus one divided x [iks] plus two ... equal
two divided fifteen.

T But you do a mistake, OK, once more (picks neighbouring student).

S2 One divided by x [eks] minus one divided x (teacher interrupts and stresses the missing preposition 49
‘by’) plus two equal two divided by fifteen.

T OK, let’s do the equation...

[\

\
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Teacher language on errors and stages

e Teacher language on errors
No, that's not right

No, that's wrong

No, think again

No, try again

No, you're forgetting something
No, you've forgotten something

Not quite
Nearly, but not quite

[\

Try again

There's a little mistake
Have another go

That's nearly right
That's almost right

You've got that completely wrong
You've got the wrong end of the stick

You've completely misunderstood

Moving from one stage of the lesson to the next

So let's go on

Right let me move on

Now shall 1/we continue

OK can I/we do the next one
the next step/stage/point is...

Suggestions for subject management language

The language specific to the subject for managing subject tasks and interaction with the student through
the subject is also very important for the teacher.

+ Explaining procedure of problem solving in trigonometry

The teacher stresses the importance of students going through the stages of solving the problem in order
to gain maximum marks. It would be very useful for the teacher to have a collection of specific statements
to draw student attention to this valuable area of Maths. Here we have an example from the lesson and
suggestions for teacher language for this part of the lesson.



L3DVDclip2 Explaining procedure of problem solving
Lesson timing 35.19 to 38.53

A Communications Tower is constructed on
top of a building as shown. Find the height
tower
3

of the tower.

E:l (6 marks)
Hj-_—-:z
= ='d=1—
15.9° [1 P
- buildmg
56 Ll
~——————200m .

T (chooses student)

(reads the text with the following problem):

T OK, what will be the first step, what we can do?

\

(gives an answer)

S (writes problem up on the board with a triangle)

T Once more, what is it? (speaks in Lithuanian)
Right triangle.

OK, right triangle, and if you have this side and have all this angle you can found, what you can
found?

Opposite.
And function it will be?

Tangent.

=4 v 4 wn

OK, let’s write this degree and this to equal, the first step... to count the angle.

Teacher language on task sequencing

First of all, you have to explain the theorem
To start with, you need to write out the equation
Firstly, you've got to solve the equation
Secondly,

Then,

Next,

After that,
Subsequently,
Finally/lastly,

The next step is to

+ Repetition of terms (accuracy in terminology)

There is clearly a challenging ‘chunk’ of language to produce here in reading in full the cosine function for
the given problem. It would be useful for the learners to do some repetition work on this specific sentence
structure. This could be done through information gap work, or other pair speaking activity (see Section 2
Speaking).
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L3DVDclip3 Supporting production

Lesson timing 27.17 to 30.45

T OK, let’s write the cosine rule on the board with this triangle.
S (hasago, butcan'tdoit)

T You don't remember the cosine rule, it is very interesting...

S (writes cosine rule on the board and reads it out)

PR2 =PQ2 + QR2 - 2PQ x QR x Cosine PQR

S (reads as) PR power two equals PQ power two plus QR power two minus two PQ divided by

(T: er...) multiplied QR multiplied consinus (T: in English?) cosine (T: what is (pointing to angle)?) angle
PQR.

Teacher language on repetition and marking

Ok, say that again That's the wrong word

Can you say that again (so everyone can hear it) No, that's not the right word
Repeat that phrase Try to say it/that like this...
Repeat what he/she just said You don't pronounce it like that
Now you say it/that

Now everybody say/repeat it
You get (more/less) marks for going through each step

if you leave out one of the stages

if you forget one of the stages

if you've gone through all of the stages

This kind of investigation needs to take place in the classroom working with the teacher during the learning
process so that needs can be noted and dealt with as they arise. Appendix 4.2 in Section 4 of this book offers
another ‘audit’ of possible language needs of content teachers working through the medium of English.

Another area of interest in the lesson is the question of how to deal with the teaching of new terms in
an English-medium Maths lesson. The teacher provides a good resource in the glossary of terms with
transcription and translation and during the lesson there are a number of moments where the teacher
does focus on use of words and pronunciation of words. A glossary is an important instrument for CLIL



learners in their learning of new terms, and it is one of many tools that need to be utilised. This is an area of
particular importance for CLIL teachers in any subject. Students have a vast amount of terminology to take
in especially in the early years of learning a content curriculum through a foreign language.

The students need help in learning these new terms and this help can be offered in a number of ways. It
might be a possibility to do some terminology activation work in this class, or in the class beforehand which
focuses on the main words which are to appear in this lesson. This ‘activation’ work can come in the form
of rapid word recognition tasks where learners are expected to define or identify terms according to a text
prompt, or from an oral prompt from a classmate.

One example of this is ‘Taboo’ given in Section 2 Language Support dealing with vocabulary teaching
and learning. Activities like this one provide learners with rich input on new words in a short time with a
motivating activity. It is very difficult to learn new terms especially when they are technical and there are
many of them and one of the roles of the teacher is to provide as effective ways as possible to learners for
logging new words into their long term memory and to bring the terms into their active vocabulary for use
in the classroom.

The above observation notes on a single lesson have produced some interesting areas of discussion for
looking at Content and Language Integrated Learning. We have spoken mainly about supporting the
language of the teacher in the classroom and touched on the topic of dealing with new terminology. We
have not discussed the issue of providing language support for the learners in the lesson. This will appear in
much detail in other lessons in the book. There is however a hint of this to come in one section of the lesson
where a student is asked to explain how he solved a problem.

This is a particularly good example of language production in the lesson despite any errors there may be
and it is with such ‘chunks’ of language that the CLIL teacher can best identify how to support the learners
in the class to produce similar speech. In order to provide this ‘language support’ teachers need to predict
the language desired and provide learners with frames like those offered in Section 2 Language Support of
this book.

L3DVDclip4 Language support
Lesson timing 39.19 to 42.44
T And we have all angle A is equal
(student speaks)
And we speak about tangent (chooses student)

You have all this side, yes, the second step?

.-’/
// A tower
EL (6 marks)
TR
A15.9° //:'“i‘li build;
P 22 1 ﬂ! U.ll(img
= \»ns&

Find the ... (inaudible) lower side.
T Why

Because we need to find only the height of the tower. So we found all height of the building and
tower together so now we can to find the height of the building and then from the higher of both
tower and building minus building height, only building height.

T OK, and the next step, let’s write and read what we write.

First of all | have found only the height of building and tower together, so we have just done that, and
now next step I've done is | found the height of the building so the tangent (tan gent) of 23 comma
6 equals x divided by 200, x = 0,427 x from 200 and this equals 87,4.

T OK, who understands, put your hands, who understands? Only 4 pupils understand?
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Lesson

Kalnieciai Secondary School, Kaunas
Geography

Needs that arise from the devastation
of war

11

Background

The lesson was prepared by a Geography teacher and an English teacher and was delivered jointly by
both teachers with the English teacher doing the teaching in English and the Geography teacher working
through the medium of Lithuanian.

The students do not study Geography in English and this lesson is a test lesson to examine the delivery of
CLIL in this context. The lesson takes place in a multimedia room where the teachers make use of a wide
screen TV for showing a film on human rights and refugees. It's useful to take a look at the Objectives of the
lesson as stated by the teachers:

« Tounderstand how war disrupts the normal supports of life.

+ To become aware of the scope of humanitarian action needed to reduce and prevent the suffering
caused by armed conflict.

« To became aware of a hard fate of a refugee.

The lesson and focus of observation

The lesson is very varied in interaction, materials input, and task, but it is particularly interesting to see how
the students manage with a number of the tasks where they are asked to read and/or talk in groups and
prepare group responses to prompts and questions from the teacher. The teacher chooses at one stage to
focus on a grammatical point and then asks students to incorporate the phrases from the grammar focus
into their responses. In this lesson, the students clearly have a very high level of spoken English and can
offer very good responses to the prompts from the teacher. One issue which CLIL teachers frequently raise
as a challenge is how to get all students talking in the lesson and how to support them in producing quality
responses in spoken English.

The other area chosen is ‘categorisation’. The reason for this is that at one stage of the lesson the learners
are asked to consider the needs of refugees, they are given a list of needs and then asked to order them
under headings related to types of needs. When they have done this they are asked to feed back their
answers to the teacher and to the class. This point was chosen for discussion because it highlights well the
relationship between diagrammatical representations of knowledge and the language we use to express
this knowledge. Here, we are talking about groups and types and the diagram which lends itself best to
representing categories is the tree diagram.

In summary, this lesson observation will look at i) grammar focus and oral production and ii) using diagrams
to represent knowledge.

Students are shown a slide which lists the following consequences of war and the teacher stresses the
importance of modal verbs in talking about these possible consequences.



L4DVDclip1 Focusongrammar
Lesson timing 13.40 to 16.00

Step 1
What are the consequences of war?

« visible damage such as destroyed buildings;
- suffering of innocent people;

« youth mobilization;

« chance of going to any other country;

+ separation of family members;

« people forget about awful things and focus on survival;
+ neutrality;

+ death;

« people are displaced;

- natural disasters;

« disrupts the normal supports of life;

+ thereis no fighting at all.

T Now | would like to focus a little bit on some grammar points as you see. The question is‘What are
the consequences of war?' You got a lot of consequences there named (indicates the screen) but to
make our speech more colloquial | would like you to remind the usage of modals. So we know that
we use modals not only for predicting ability or obligation but sometimes for general possibility and
even for deduction. So we use‘can’as you see to describe things which are generally possible and we
use ‘may;, ‘might; ‘could’ when we are making a deduction based on evidence or on our experience,
so for example, it's my example, ‘Greenhouse effect could cause global warming, ‘Greenhouse effect
can lead to global warming; or just ‘Greenhouse effect may result in global warming’ These are the
constructions | would like you to use while putting up your consequences, yes, of war, you see, ‘can
lead to, could cause, may result in’ and of course use the named consequences you think are most
important, just a minute brainstorm.

Who is ready? Who is ready?

For example, OK, you can say that ‘the consequences of war can lead to youth mobilization’ OK, so |
would like to hear more ideas of yours.

The students may need time to think here, prepare and then be asked to respond.

L4DVDclip2 Supporting students talking

Lesson timing 16.00to 17.58

Here are some of the student responses to the prompt given above.
S It could cause a chance to of going to any other country.

T Chance of going to any other country, consequence of war you mean? War could cause...., if you name
it as a chance | don't know, maybe they didn't have such a chance, alright (hames other student).

S The consequence of war can be the result (T: can be what, | can’t hear?) the result can be the death of
someone.

T OK,socanyousay that the consequences of war may resultin visible, what, damage such as destroyed
buildings? Yes? Alright, could the cause can lead to (names student).

S | think that the main point on consequences of war is that it may result in separation of family
members.

T Yes, it's very important, yes, in separation of family members, as it was in... alright. Now, more ideas
(names student).

The consequencions of war may result in a lot of people death.

T Yes, OK, in death, just in death.
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One way of focusing on grammar and supporting students in putting together their responses to a question
or prompt like the one given above is to provide the students with a guide to the language, like the one
which follows.

Focusing on grammar - talking about the consequences of war

War can lead to
War could cause
War may result in
One consequence of war could | (noun phrases eg., the destruction
be/may be of buildings)

One of the results of war is
It is possible that war could
lead to

and as a result... |people lose their

i homes
there is/are (+ noun phrases eg., a

In times of war it is possible|lot of damage to buildings)

that (verb phrases eg., buildings are

There is a risk in times of war |destroyed)

that

War brings... (noun phrases eg., damage to
buildings)

With the above guide and the list of possible consequences provided by the teacher, it will be much
easier for the students to create accurate sentences whilst at the same time bring their attention to the
grammatical structures in question and in context.

It is sometimes difficult to give all students the opportunity to say something. There are many techniques
available to teachers through language teachers’ resource books like those referred to in the Bibliography
in this book.

Suggestion for setting up talking

Students are given the list from the lesson What are the consequences of war? as well as the language support
substitution table Focusing on grammar - talking about the consequences of war and divided into two groups.
Each group must work in 5 minutes at creating sentences based on the models in the substitution table
and ensure that each person in the group has at least one sentence to contribute and write the sentences
on small separate pieces of paper. After 5 minutes, the teacher stops them and asks group one to read one
out, choosing a student to begin. The teacher then asks the other group to reply starting with the phrase
‘And don't forget... and then saying their sentence. They must not repeat either the sentence from the other
team, or any of the sentences read out from their own team. Each time a sentence is read out, the piece of
paper is taken from the team and stuck on the wall, or board either side of the phrase ‘And don‘t forget....
The team which goes on without repeating get’s a point and the game begins again with the other team
starting this time.

[\



LADVD clip3 Using diagrams for organising knowledge
Lesson timing 24.59 to 27.52

T Now because (gives student name) has mentioned the needs, the needs are very important, yes,
because when you are a refugee your needs are somehow not as the ones you had in your previous
life, they are not satisfied, so that's why our next topic for discussion is ‘Needs of people displaced by
armed conflict’

Step 3
Needs of people displaced by armed conflict

(sort them out according to the category)

water, food, shelter, medical care, energy (including cooking, heating, lighting), hygiene and sanitary
facilities, psychological support, communication (including information and education)

Biological needs Social needs Psychological needs

T And you can see that there are there three types of needs or categories, you may call them biological,
social, and Psychological, and we can read attentively that ‘Biological needs are prelated to the
natural processes performed by living things, a very nice example ‘to eat, can you give me any
other examples? (S: food) Food, (S: water) water, (S: hygiene) so hygiene is important as well. Now,
‘Psychological needs are related to the way the mind works and the way this affects your behaviour;
just like to communicate, now can you give other examples of psychological (says ‘social’) needs?

To know that you are in home, at home.

T Ah, to know that you are safe, maybe, not just at home... Now alright, ‘Social needs are related to
human society and its organisation or the quality of people’s lives, for example, education, so what
other social needs could be named?

S To not feel ashamed that you are a refugee.

T That you are a refugee, in the sense of feeling shame.

During this activity the students are given the three titles of basic needs as well as a list of needs which
belong under these headings, they are also given time to discuss in their groups and then are asked to feed
back.

It would make the activity accessible to all students as well as developing their awareness of how knowledge
can be organised, and providing a support structure for the learners in the production phase of this task if
the teacher were to provide them with the opportunity to construct the following diagram and then speak
from the diagram in answering the teacher’s questions about needs of refugees.

\
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Needs diagram

Needs of refugees

‘ Biological needs ‘ l Social needs ‘

l Psychiological needs

are related to the natural
processes performed by

are related to human soctety
and its organisation or the

are related to

mind works and the way

the way the

sanitary facilities

‘ Medical care l

—

‘ Hygiene and

liwving things quality of people’s lives this affects your behawour
N
s
Peychological
‘ Water ‘ ‘ Food ‘ ‘ Shelter ‘ support

Communication

l Information l Education

How to provide this opportunity is straightforward. We can make the students

think about the relationships

between concepts in the lesson by giving them the concepts on small sheets of paper cut up and in an
envelope and then ask them to organise the terms according to what they think the relationships are

between the terms.

Needs terms

are related to human society and its organisation or the quality of people’s lives

Hygiene and sanitary facilities

are related to the natural processes performed by living things Information
are related to the way the mind works and the way this affects your behaviour Lighting
Biological Medical care

Communication

Psychological

Cooking Psychological Support
Education Shelter
Energy Social
Food Water
Heating

It may be useful to provide the learners with the header and first branches to give them the idea that it will

be a tree diagram.

Needs Tree

Needs of refugees

Once they have arranged the needs in their respective places, the next step is
of the language and the teacher would do this in the following way.

to support their production



Needs language support

The needs of refugees

can be divided into

three groups.

two categories.

three types.

four sections.

two areas.
There are two types
There are four groups of needs.
There are three categories food
These are and ... energy
Examples of this type of need is/are

heating
An example of this can be

lighting

might be

This/these is/are

related to/with
associated with

linked to

medical care

\

\
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Lesson

Didzdvario Gymnasium, Siauliai
History

The origins of World War 1

11

Background

The lesson was prepared by a History teacher along with a newly qualified teacher of Social Sciences. The
two teachers were present together in the double lesson and the Social Sciences teacher delivered most
of the class while the History teacher facilitated. The students had had Maths lessons in English before, but
this was the first History lesson in English.

The lesson was delivered in the form of preparation for debating the issues around the origins of World
War 1.

The students worked in groups on their arguments and were brought back together for plenary sessions
with the whole class.

The lesson and focus of observation

The class was taught over two lessons and there is an interesting beginning with some extended input
from the teacher on the background to the History of the 19% century and the period leading up to the
outbreak of WW1. At this point the students are listening carefully to the input and for the purposes of the
discussion in this booklet it was decided to focus on supporting learners listening to teacher monologues.
There is a clear reason for this decision and that is that there are many opportunities where learners listen
to teacher monologues in content classes. When this occurs in English as a foreign language it makes sense
to support the listening experience with CLIL techniques. These techniques will be useful for CLIL teachers
of other subjects.

The other focus for the lesson which stands out among others is the language of argumentation. The
students are expected to put forward arguments and evidence and reasons for these arguments based on
what they know or are told about the circumstances related to the origins of WW1. Other useful suggestions
for creating listening frames to support learners in making notes, writing down key concepts, labelling
diagrams and so on, like the one provided here can be found in Section 2 Language Support on listening.

For the reasons above the focus of this observation lesson will be i) supporting learners listening to teacher
monologues and ii) the language of argumentation.

LA F



Supporting learners listening to teacher monologues

L5DVD clip1  Supporting listening
Lesson timing 06.30 to 12.42

T Andsonow | can speak a little bit about previous events of WW1 and before it | have to mention that
you have to choose a personal opinion or a personal stand what was the main causer or reasons of
WW?1, we are going to look this view through two alliances, alliances, Triple Alliance and Entente. This
notion | have to mention before if you know it we have Entente Alliance and opposite Triple Alliance.
Who knows something about it?

The Entente was of America, GB and Russia, no France.
Triple Alliance?

Germany, Austria and Hungary.

=4 v 4 wn

And it worth to mention Entente Alliance was called just until the First World War, later this alliance
was called Allied (speaks in Lithuanian), and so we are going because it’s talking about WW1 start, it’s
when we are talking about First World War start we know that in June 1913 Archduke of Austria was
assassinated and we know like in six week many countries in Europe was involved in, were involved
in the war so it seems that it could be just war of Austria and Serbia because it was a conflict in that
countries but like we see that a lot of countries were involved in WW1.

So, to talk about the reasons we have to go to in 19th century and to look what events were and maybe
it caused something like you know that in 19th century we have key words like industrialisation and
two types of them it’s like first of finding engine machine until oil and then after oil and you know that
industrialisations make technological progress and medicine, medical progress also and it makes not
just progress but also equality or similarity to all countries like Taylor says, or just to make jokes that in
that times European countries or European towns were the same because they had the same buildings,
because of technological progress they have railway stations, opera house of course and er, ... and
town halls and so, but it's not just industrialisation was the key word of the 19th century, also we have
nationalism, like also one key word and because the symbols of nationalism of the 19th century was Italy
and Germany because it was like they have unification of this countries in 19th century and so because
in that time people felt like they depend or belong to one or another country. It wasn't like earlier in
other centuries and so what is more that you can say that Germany was very strong economically but it
had no strong political power. Russia, GB and France had lots of colonies and so they had 80% of world
territories, so GB, Germany and France were strong economically and industry. And but it's not so talking
about more that we have arm racing, we have starting arm racing in 19th century and we have creating
two alliances, Entente Alliance and Triple Alliances, about the reasons why these countries put together
in one or another alliance you have in these papers and who was main causer and who made the bigger
input of start of WW1 you can find in these papers what we give you. But at first | want that you think
what you know about reasons and about 19th century end and about starting of WW1 and make your
own personal opinion and make discussion together. At first you make personal opinion now without
discussion and then raise your hand and | ask you what you chose. The guilty is Entente Alliance or Triple
Alliance, it's not like guilty but maybe culprit.

You have | think two minutes.

The above monologue is a heavy chunk of language for the learners to listen to. Nevertheless, we can see
from the note taking during the monologue that the learners are following what their teacher is saying
and managing to make notes on the most important aspects. Students may need a support frame for note
taking while listening to such monologues. The following is an example which may be useful for the lesson

in question and as an example for creating listening frames for teachers in similar contexts.
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Looking at the 19 century in the run up to WW1

19" century

June, 1913 | 6 weeks
Two key words Who?
i) two examples...

ii)

Two kind of progress

i)

i s
i) )
Germany o

Strong ? 5

Weak ? =

Russia, Great Britain and France
Lots of ?
80% of ?

Great Britain, Germany and France

Strong ?
?

One last factor ? |

During the course of the lesson the students are given lists of pieces of information with which they should
develop arguments in on the responsibility of the Triple Alliance and the Entente Alliance for the outbreak
of WW1.

Excerpt from Triple Alliance information:

The Triple Alliance - stand and intentions before WW1

Keep your own opinion about the major causer/culprit of World War 1 beginning. It is not important if you
agree with this opinion or not, support it with all your strength. Sincerely keep your own point of view and
make your stand clear. Be creatable, and find position adequate to all information you received. If you do not
have enough information needed for more arguments — ask you team friends, may be they know.

The Triple Alliance was the treaty by which Germany, Austria-Hungary and Italy pledged (May 20, 1882)
to support each other militarily in the event of an attack against any of them by two or more great
powers. Germany and Italy additionally undertook to support one another in the event of attack by
France. In a supplementary declaration, however, Italy specified that her undertakings could not be
regarded as being directed against the United Kingdom. Shortly after renewing the Alliance in June
1902, Italy secretly extended a similar guarantee to France.

\



Excerpt from Entente Alliance information:

Entente (Britain, France, and Russia): stand and intentions before WW1

Keep your own opinion about the major causer/culprit of World War 1 beginning. It is not important if you
agree with this opinion or not, support it with all your strength. Sincerely keep your own point of view and
mabke your stand clear. Be creatable, and find position adequate to all information you received. If you do not
have enough information needed for more arguments — ask you team friends, may be they know.

In 1870 France had gone to war with Prussia (Germany) and had been badly defeated. Germany took
two French provinces after the war, Alsace and Lorraine. Ever since, the French had wanted revenge.
France built up alliances.

1894, the Dual Entente between France and Russia (France wanted support against Germany, and
Russia against Austria-Hungary)

1904, the Entente Cordiale between France and Britain (which granted freedom of action to Britain in
Egypt and to France in Morocco and resolved several other imperial disputes. The agreement reduced
the virtual isolation of each country and was consequently upsetting to Germany).

The students are then asked to work in groups and put together three major arguments which they all
agree on. Upon returning back to their places they are then instructed to pair up with teams of students
from the opposing side to debate their arguments.

The students perform admirably well and the truly impressive thing is that the whole thing took place
in English, all of it. There is a role in an activity such as this where students are asked to produce spoken
language, or for that matter written language at length for sheets of language support phrases within easy
reach so that they will not struggle to form the sentences they have been asked to create. Such an example
follows (taken from Science Across the World - www.scienceacross.org).

The language of argumentation

Introducing the theme

Many people believe that...

It is said...

People's opinions on...differ widely.
Some people go as far as to say that...

Supporting your argument
One of the main advantages of / problems with..is that...
In the first place, /Firstly, /To begin with, /Secondly, /Thirdly, /Finally, /Last, but not least, ...

Adding further reasons
Both..and/not only... but also...
In addition, /What is more, /Furthermore, /Besides, ..., similarly...

Giving an opinion

In my view/opinion, /It seems to me that...

I think/feel that...

It is reasonable to suppose.../ It is not stretching a point...

Giving the opposite opinion

On the other hand, there are several disadvantages
Let us not forget the disadvantages...

Contrary to popular opinion...

In fact...
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Linking phrases

Although..., /However,/ In spite of this, /Despite..., /Nevertheless
Some people... while/whereas others...

On the one hand... on the other...

Analysing the opinions of others

While it could be said that..let's not forget...

One possibility...1 T this were the case...

Itis true that...

Certainly...

To be sure...

(this) is based on the assumption/premise that

(this) implies/would imply/suggest that

(this) ignores/does not take into account the fact that..
(this) assumes that

Concluding
In conclusion,/ To sum up, /On balance, /All things considered...

The teacher began and ended the debate lesson with class rules which the students chose and at the end
of the lesson students were asked to consider if they had abided by the rules during the lesson.

Itis at the end of the lesson where the students are asked to consider also if they had changed their minds
based on what they had experienced in the lesson. The following is what the students said in reply.

L5 DVD clip 2 Students feedback

Lesson timing 38.11 to 44.06

T OK, so now you had discussion and you marked three or four reasons of WW1 and maybe somebody
wants to comment your reasons from group, please.

S1 Now | do comment our group’s argument. Like the superpowers didn’t or couldn’t share their spheres
ofinfluence. Just like every country or every superpower wanted to have the most amount of colonies,
that showed the wish to be the strongest from the economic view just like to have great resources
and so on.

S2 Our group also wrote imperialism as one of the reasons because countries became aggressive
because they wanted to have the most colonies in the world and this aggression also is like spreading
to Europe also because also other countries didn't have many colonies and they wanted to extend
their power and Europe was the c